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Executive Summary

The Pinellas County Schools (PCS) Gifted Program was evaluated with respect to program
standards established by the National Association for Gifted Children (NAGC) across six domains
including: Curriculum & Instruction, Student Identification, Program Administration and
Management, Professional Development, Social-Emotional Guidance and Counseling, and
Program Design. Doing so provided a systematic means through which to examine both
strengths of the current program as well as areas where improved service delivery methods may
enhance educational opportunities provided to gifted students in Pinellas County.

A range of qualitative and quantitative data was utilized to examine the PCS Gifted Program from
a variety of perspectives. Survey data were collected from 61 gifted education teachers, 260
general education teachers,144 administrators and guidance counselors, 2440 parents of gifted
students and 3553 gifted students attending 3. through 8th-grade. PCS student records were
utilized to examine gifted students’ rates of participation in both gifted student programming as
well as challenging curricular options available for all students, including Honors, International
Baccalaureate, and Advanced Placement classes. Qualitative sources included a recent report on
central issues in gifted education in Florida by the Office of Program Policy Analysis and
Government Accountability (OPPAGA) as well as pending Florida legislative bills by Senator
Wise (SB 990) and Representative Legg (HB 297). Expert opinions concerning best practices in
gifted education were obtained through interviews of Dr. Elizabeth Shaunessy, Coordinator of the
Gifted Education Program at the University of South Florida, as well as Jenny Klimis, PCS
Supervisor of Gifted Education. Ms. Klimis also provided a wealth of supplemental information
concerning current practices within PCS relative to the NAGC standards. Additional supporting
sources were consulted to address specific issues in greater depth.

Several positive results emerged from the data. Results indicated that gifted students in PCS
enroll in advanced classes at a high rate and perform exceptionally well in those classes. Parent
and student satisfaction with the gifted services that are offered in PCS is quite high. PCS has
proactively implemented alternative assessment strategies demonstrating a commitment to
increase enrollment of students from underrepresented groups in the Gifted Program.
Professional development activities are numerous, diverse, well-attended, and highly regarded.
Proactive attempts to support parental advocacy through local organizations such as the Gifted
Association of Pinellas (GAP) have been impressive.

These strengths represent a strong foundation upon which to improve and expand services
offered to meet the educational needs of gifted students in PCS. While several strengths exist in
PCS’s Gifted Program, several areas were identified in which PCS may improve services. These
include:

1. Gifted services currently do not exist at the high school level.

2. Communication between gifted and general education teachers regarding the needs of
gifted students in general education settings appears to have room for improvement.

3. The degree to which modifications are made in general education classes consistent with
those identified in gifted students’ EPs is not clear.

4. The educational needs of gifted students are not met for all content areas

5. The degree to which flexible grouping strategies are employed to meet the needs of
gifted students in both general education and gifted classes is unclear.

6. The EP process in PCS and statewide has huge gaps through which monitoring might be
poorly implemented.

7. The time lags between screening requests, screening, evaluation, and enrollment are
likely excessive.

8. Time lags in the identification process may have a secondary effect of heightened
socioeconomic inequalities in access to services.

9. There is no assurance that all students who would qualify for gifted services are screened
and tested.
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While efforts to reach out to parents of gifted students in PCS are clear, there is room for
improvement.

Gaps in technology appear to exist.

Funds designated by PCS to be spent on gifted services may not reach gifted
classrooms.

In the absence of requirements for general education teachers to participate in training
regarding the needs of gifted students, there may be a gap in knowledge concerning
issues related to the needs of gifted students.

There does not appear to be a standardized affective curriculum designed to meet the
specific social and emotional needs of gifted students across grade levels.
Social-emotional and career counseling support for gifted students appears to be
minimal.

Competition associated with enroliment in PCS’s premier educational programs including
those at Ridgecrest, as well as the IB and CAT programs denies access to these
challenging curricular opportunities for a potentially high number of intelligent, motivated
students.

Limited access to the Ridgecrest, CAT, and IB programs may promote socioeconomic
disparities in educational opportunities offered to students within PCS.

The manner through which funds from the Florida guaranteed ESE allocation are spent to
provide services to students within PCS'’s Gifted Program and statewide are unclear.

Identification of these areas presents several opportunities to improve services delivered within
PCS to meet the educational needs of gifted students. Based upon review of these issues within
the present evaluation the following recommendations are offered:

1.

4,

Improve funding transparency and accounting.

a. Account separately for funds received from the ESE guaranteed allocation
designated toward provision of services to gifted students. Use these funds to plan
expansion of services to address gaps in service delivery across content areas at the
elementary, middle, and high school levels.

b. Identify the amount of funds designated for purchasing materials in gifted classrooms
and provide an accounting for how that money is spent at each school.

Provide and/or expand full-time gifted services at the elementary, middle, and high school

levels.

a. this would improve the degree to which gifted students’ educational needs are met
across content areas

b. doing so would also address difficulties associated with issues of access to PCS’s
premier educational opportunities including the Ridgecrest, IB, and CAT programs

Implement a practical system of universal screening for gifted services that assures that

all students who could potentially qualify are screened.

a. Perform screening in 1%-grade to ensure equality of access to full-time program(s).

b. Shorten the time between screening, testing, and placement.

c. Report the time between screening, testing, and placement based upon lunch status.

d. Include an accounting of the number of students whose parents provide results of
private testing by lunch status.

e. Provide a yearly accounting of the process through which students are screened.

f.  Continue to pursue methods of alternative assessment to address
underrepresentation of students in gifted programs from lower socioeconomic status
backgrounds.

Improve integration and communication among gifted and general education services.
a. Assure that the EP is either reviewed or consulted more than once every three years.
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the EP is likely consulted more frequently for many or perhaps most gifted students,
though where this does not occur may be where services are compromised

b.

Assure that all general education teachers have access to the EP of each gifted
student and are provided the support necessary to tailor educational opportunities to
the needs of the gifted student in the general education setting.

Assure that flexible grouping strategies are employed to tailor educational
opportunities to the needs of gifted students.

Provide a system through which gaps in knowledge concerning issues related to
gifted student education among general education teachers is addressed.

Improve standardization of communication between PCS and parents of gifted students.

a.

Provide a standardized system though which all parents of gifted students are made
aware of the opportunity to participate in advocacy organizations including GAP and
FLAG.

Communicate with parents concerning issues central to gifted education on a
scheduled basis so as to keep parents informed and provide them with the
opportunity to provide feedback or ask questions concerning their child’s education.

Improve standardization and delivery of social-emotional curriculum and career guidance.

a.

b.

Provide a standardized social-emotional curriculum at the elementary and secondary
school levels that meets the specific needs of gifted students.
Provide a standardized system of career guidance at the high school level.

xii
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Evaluation of the Gifted Program in Pinellas County Schools

An evaluation of the Gifted Education program in Pinellas County Schools was begun in the summer of 2005.
Initial planning meetings were held with Ms. Jenny Klimis, the current district supervisor of Gifted Education, as
well as Dr. Elizabeth Shaunessy, who is Coordinator of the Gifted Education Program at the University of South
Florida. In consultation with these stakeholders, it was agreed that the most appropriate means of evaluation
would be to examine Pinellas County Schools’ conformity to the standards set forth by the National Association
for Gifted Children (NAGC). NAGC has established standards® in each of seven separate programming criteria,
including: Curriculum & Instruction, Program Design, Program Administration and Management, Student
Identification, Social-Emotional Guidance and Counseling, Professional Development, and Program Evaluation.

Importantly, these areas of programming are currently a focus of legislators in the state of Florida. In January
2008, the Office of Program Policy Analysis and Government Accountability (OPPAGA) released a report” in
which the mechanisms of gifted student identification, funding allocation, and service delivery were generally
depicted as being unclear statewide. Currently, there are bills® * in the Florida House of Representatives (Legg,
HB 297) and Senate (Wise, SB 990), which, if passed, may legislate heightened transparency with regard to
funding, and heightened accountability with regard to Gifted Program service delivery statewide. The contents of
these bills contain policies relating to six of the seven NAGC programming criteria.

The current evaluation utilized multiple methods to assess Pinellas County Schools’ Gifted Program with respect
to each of the seven NAGC criteria. Within this evaluation structure, the potential impact of pending legislation in
the state of Florida is discussed. Recommendations are made in an effort to facilitate continuous improvement in
Pinellas County Schools’ ability to provide challenging educational opportunities to gifted students.

The PCS Gifted Program

Services provided to gifted students in Pinellas County Schools vary across Elementary, Middle, and High School
levels.

Elementary School Level

Gifted students in the elementary grades are served by either a part-time pullout enrichment program or a full-
time gifted magnet program. The majority of students in Pinellas County Schools in kindergarten through 5™
grade receive gifted services one day per week from a certified teacher of the gifted. Teachers are based at
either individual schools, or at gifted learning centers throughout the county that serve children from more than
one school. Eligible children whose home school does not offer gifted education services are bused to another
school or to a gifted learning center one day per week to receive pull-out gifted services. If a student's home
school does offer the gifted pull-out program, that student will leave their regular classroom and attend their gifted
classroom one day per week.

The Center for Gifted Studies at Ridgecrest Elementary provides the only full-time gifted program in Pinellas
County. This gifted magnet program serves students in grades 1 through 5. Elementary students throughout the
school district who qualify for gifted education services may apply to the Center for Gifted Studies through the
magnet school application process.

Middle School Level

In grades 6 through 8, gifted education services include enrichment and acceleration through gifted elective
classes, and the MEGSSS and IMAST programs. These classes may be taken individually, or in any
combination.

! See Appendix A
% See Appendix B
% See Appendix C
* See Appendix D



Gifted elective classes are scheduled one period per day as part of the student’s regular school day. A certified
teacher of the gifted is assigned to each middle school. The curriculum of the gifted elective class varies
according to grade level; however, the emphasis is on enrichment, critical thinking, and research skills. This
elective class is similar to the services provided by the pull-out gifted model in elementary school. Also, this
course counts toward the student’s allotted elective credit. Students wishing to enroll in other electives such as
band, yearbook, etc. often have to give up the gifted elective course in favor of those other electives.

Gifted middle school students who are talented in mathematics are encouraged to enroll in MEGSSS
(Mathematics Education for Gifted Secondary School Students). MEGSSS is comprised of a challenging
curriculum in which gifted students take their first two high school honors math courses while in middle school.
Ttrgese classes, which are reserved for gifted students, are Algebra 1 Honors in 7" grade and Geometry Honors in
8" grade.

Gifted students are also encouraged to enroll in IMAST (Integrated Math and Science with Technology). This
program is designed to challenge students in the areas of science and math through accelerated curriculum,
projects, and lab activities which demonstrate the integration of math, science and technology. This course
sequence includes Physical Science Honors, which is a high school course taken in 8" grade. While enrollment in
the IMAST sequence is designated for gifted students, enrollment in each of the individual classes that comprise
IMAST is not limited to gifted students.

High School Level

No gifted education services are targeted specifically to gifted students at the high school level. Gifted high
school students are encouraged to take Honors and Advanced Placement courses offered at their school. They
may also apply to one of several high school magnet programs, including the International Baccalaureate
program, which is located at two of the district’'s seventeen high schools (Palm Harbor University HS and St.
Petersburg HS). Gifted high school students may also have the opportunity to enroll in courses at St. Petersburg
College. While each of these options provides challenging curricular opportunities, none are specifically targeted
to gifted students.

Differences across Elementary and Secondary Levels

The degree to which gifted students enroll in advanced classes relative to non-gifted students will be examined
relative to the NAGC Curriculum and Instruction criteria. While the pull-out and Ridgecrest programs are restricted
to gifted students at the Elementary School Level, approximately half of the advanced curricular options in Middle
School and all of the advanced curricular options in high school are not restricted to gifted students. Therefore,
comparisons are made at both the Middle and High School levels to obtain a clearer understanding of gifted
students’ participation in these non-restricted advanced curricular options relative to non-gifted students.

Method
National Association of Gifted Children (NAGC) Programming Criteria

In 1998, NAGC released the Pre-K -- Grade 12 Gifted Program Standards designed to assist school districts in
examining the quality of their programming for gifted learners. The NAGC Standards detail a framework in which
each of seven programming criteria contains a subset of guiding principles. For each guiding principle, the NAGC
details the level of implementation necessary to meet both minimum and exemplary standards for that principle.
This report is divided into sections corresponding to six of the seven NAGC Programming Criteria: Curriculum &
Instruction, Student Identification, Program Administration and Management, Professional Development, Social-
Emotional Guidance and Counseling, and Program Design. This evaluation itself represents PCS’s compliance
with the Program Evaluation criteria. Data are presented to assess Pinellas County Schools’ level of
implementation for each guiding principle within each criterion.



Survey Assessment

Each of the guiding principles of the NAGC program criteria was converted into survey questions that were rated
on a 5-point Likert scale (Strongly Agree, Agree, Disagree, Strongly Disagree, Not Sure). Responses were
collected from 61 gifted education teachers, 260 general education teachers,144 administrators and guidance
counselors, and 2440 parents of gifted students. Each question was asked across informants with the exception
of items that required a more in depth knowledge of gifted programming. In most cases, these were only asked of
gifted education teachers. Additionally, 3553 students from grades 3 through 8 also completed a short 11-item
survey to assess their satisfaction with gifted programming. Survey results are presented and discussed with
respect to each of the NAGC programming criteria with the exception of the Program Evaluation criteria.

Tracking Study

Pinellas School District student records were utilized to track two cohorts of gifted students- one through middle
school, and one through high school. Rates of participation were examined in classes designated solely for gifted
middle school students. Rates of participation were also examined for challenging curricular options available for
all students, including Honors, International Baccalaureate, and Advanced Placement classes. For these
analyses, rates of participation were examined for Gifted Students relative to Non-Gifted students in both
Exceptional and General Education.

Tracking study results are discussed primarily with respect to the NAGC standards regarding Curriculum &
Instruction. Demographic comparisons among gifted and non-gifted groups are discussed with respect to issues
relating to Student Identification.

OPPAGA report

Findings of the Office of Program Policy Analysis and Government Accountability (OPPAGA) in their January,
2008 report on Gifted Education programs in the state of Florida are discussed in relation the Program Design
and Student Identification criteria of the NAGC. The OPPAGA report stressed the need for transparency in
funding allocation and types of services provided within Gifted Programs in Florida. The OPPAGA report also
identified the need to incorporate alternative assessment procedures to address socioeconomically-based
disparities in enroliment in Gifted Programs, and the need to report the number of students identified based upon
traditional and alternative assessment methods.

Florida legislation

Current bills in the Florida House of Representatives (Legg, HB 297) and Senate (Wise, SB 990) contain
provisions that would, if passed, affect Gifted Program service delivery statewide. These bills contain provisions
related to each of the NAGC criteria with the exception of Social-Emotional Guidance and Counseling. Key
provisions include policies for universal screening for gifted services and annual reporting of the number of
students screened and identified for gifted services. Annual reporting of the funds specifically allocated to gifted
services, as well as the services provided are also proposed. Mandatory preparation in understanding the needs
of gifted students as a component of teacher training programs is also proposed. Specific issues are discussed in
relation to the NAGC criteria.

Interviews

Jenny Klimis, PCS Supervisor of Gifted Education, provided verbal and written feedback in response to questions
intended to clarify the structure of Pinellas County Schools’ Gifted Program in relation to the NAGC criteria. In
addition to responses clarifying the nature and operation of PCS’s Gifted Program, Ms. Klimis provided results of
her Survey of Gifted Program Budget Information and Computer Needs 2/20/06°. Ms. Klimis also provided results
of a PCS Naglieri Nonverbal Ability Test Screening for Title | Schools® conducted in 2006, which was intended to
assist in identification of gifted students from underrepresented groups using alternative identification methods.

Dr. Elizabeth Shaunessy, Coordinator of the Gifted Education Program at the University of South Florida,
provided initial direction during the process of structuring this evaluation in accord with the NAGC criteria.

® See Appendix E
® See Appendix F



Following data collection, Dr. Shaunessy provided expert feedback in writing in response to questions concerning
current best practices in Gifted Programming. Her feedback is utilized to address issues relating to the teaching of
gifted students in general education classes, best practices in Gifted Program design and addressing the Social-
Emotional and Counseling needs of gifted students.

Florida Gifted Organizations

The Florida Gifted Network (FGN) and the Florida Association for the Gifted (FLAG) provide information regarding
issues associated with gifted education and advocacy for gifted students. FLAG is discussed in relation to the
Program Administration and Management criteria of the NAGC, as parents of gifted students in PCS are
encouraged to participate in FLAG. FGN's Talking Points document’ states their advocacy positions with regard
to pending bills by Wise (SB 990) and Legg (HB 297). These positions are discussed in relation to the Program
Design funding criteria and the Student Identification criteria of the NAGC.

Supporting Documents

Additional supporting documents were utilized examine Pinellas County Schools’ Gifted Program in relation to the
NAGC criteria. The PCS Gifted Handbook® provided a clear, well-organized description of the established
standards and practices in the PCS Gifted Education Program. Contents of the Handbook were used to examine
PCS’ Gifted Program across all but the Program Evaluation criteria of the NAGC. Florida's Frameworks for K-12
Gifted Learners® provides guidelines for a challenging and rigorous curriculum for gifted students. These
guidelines were the product of the Working on Gifted Issues (WOGI) grant funded by the State of Florida,
Department of Education in 2005-2007. They are incorporated into the PCS Gifted Program and are discussed in
relation to NAGC'’s Program Design criteria. The Florida DOE technical assistance paper concerning Services for
Secondary Students Who Are Gifted™ highlights central issues concerning service provision to secondary
students and is discussed in relation to the Curriculum and Instruction and Program Design criteria of the NAGC.

" See Appendix G
% See Appendix H
% See Appendix |

1% See Appendix J



NAGC Criteria

I. Curriculum and Instruction standards

1. Differentiated curriculum for the gifted learner must span grades pre-K-12.

2. Regular classroom curricula and instruction must be adapted, modified, or replaced to meet the unique needs of
gifted learners.

Instructional pace must be flexible to allow for the accelerated learning of gifted learners as appropriate.
Educational opportunities for subject and grade skipping must be provided to gifted learners.

Learning opportunities for gifted learners must consist of a continuum of differentiated curricular options,
instructional approaches, and resource materials.

gk~ w

The first Curriculum and Instruction standard of the NAGC states that differentiated curriculum for the gifted
learner must span grades pre-K-12. As indicated in the introduction of this evaluation, PCS provides a
differentiated curriculum at the elementary school level through either a one-day pull-out program or the full-time
gifted program at Ridgecrest Elementary. At the middle school level there are curricular options reserved for gifted
students through mathematics and gifted elective classes. PCS does not provide specialized services to gifted
students at the high school level.

The Florida Department of Education technical assistance paper entitled Services for Secondary Students Who
Are Gifted released in February of 2004 states:

1. Are services required at the secondary level for students who meet eligibility criteria for gifted services?

Yes. Sections 1001.42(4)(l) and 1003.57, Florida Statutes, require that school districts provide an appropriate
program of special instruction, facilities, and services for exceptional students. Additionally, all school districts’
“Special Programs and Procedures for Exceptional Students” documents state that students are eligible for gifted
services from kindergarten through grade 12.

2. If the regular education course offerings are meeting the needs of secondary students who are gifted, must the
district still offer or make available secondary gifted services?

Yes. Gifted services that meet the individual needs of the student as determined by the educational plan (EP) team
must be available at the secondary level. While some gifted students may have their needs met through the general
curriculum (honors, Advanced Placement, International Baccalaureate, dual enrollment, etc.), gifted services must be
available and considered for all students eligible for these services. Districts must consider the needs of the individual
student first and then consider the options for meeting those needs.

In its current form, the Pinellas County Schools Gifted Program does not meet the first Curriculum and Instruction
standard of the NAGC regarding provision of differentiated curriculum for the gifted learner at the high school
level. The PCS Gifted Program also does not provide the specialized services for gifted students described in the
Florida DOE technical assistance paper on Services for Secondary Students Who Are Gifted.

The DOE technical assistance paper includes recommendations for types of services that may be provided to
students at the secondary level. These recommendations will be discussed with respect to the NAGC Program
Design criteria. In the present section we examined the degree to which gifted students enroll in advanced
curricular options relative to non-gifted students at the middle school and high school levels within the present
curricular framework.



Tracking Study

Pinellas School District student records were utilized to track two cohorts of gifted students- one through middle
school, and one through high school''. Rates of participation were examined in classes designated solely for
gifted middle school students. Rates of participation were also examined for challenging curricular options
available for all students, including Honors, International Baccalaureate, and Advanced Placement classes™. For
these analyses, rates of participation were examined for Gifted Students relative to Non-Gifted students in both
Exceptional and General Education.

Rates of enrollment in special magnet programs at the high school level were also examined for gifted students
relative to their non-gifted peers. Indices of academic performance were examined including the mean grades
received in advanced middle school classes™, high school GPA, and the mean number of credits earned at each
high school grade level. The number of gifted students taking Language Arts, Math, and Science Advanced
Placement exams, as well as scores received on these exams, was also compared between gifted and non-gifted
students. Taken together, these analyses were intended to clarify the degree to which gifted students are
challenged academically in Pinellas County Schools.

Middle School Advanced Classes

Results presented in Tables 1-5 indicate a pattern in which gifted students enroll in advanced classes at much
higher rates than general education students, while enrollment of non-gifted exceptional education students in
these classes is rare. While a majority of gifted students enroll in advanced classes in middle school, about 1/3 of
gifted students enroll in classes restricted to students in the Gifted Program. Enrollment in MEGSSS Algebra
Honors in 7‘h-grade was 29% and enrollment in MEGSSS Geometry Honors in 8“‘-grade was 31% among gifted
students in the study. Enrollment in the Gifted Elective, another curricular option restricted to gifted students, was
44% in 7‘h—grade and 52% in 8‘h—grade. These results indicate that about half of gifted students take advantage of
this curricular option, while half opt to enroll in alternate elective classes at the middle school level.

Table 1: Enroliment in 6th-Grade Advanced Classes™
Language Arts 6 Adv Math | Adv Earth/Space Science Adv
Yes No Yes No Yes No
Non-Gifted Exceptional Ed 31 | 2%* | 1346 | 98% | 33 2% | 1344 | 98% | 31 2% | 1346 | 98%
Gifted 660 | 84% | 129 | 16% | 414 | 52% | 375 | 48% | 481 | 61% | 308 | 39%
Non-Gifted General Ed 1152 | 24% | 3626 | 76% | 1251 | 26% | 3527 | 74% | 1072 | 22% | 3706 | 78%

1 Students were only included in the tracking study if they were enrolled for at least 100 days in each year of the study and were not retained during any
year (grades 6-8 for middle school, 9-12 for high school). While generalizability to students who move out of district, are retained, or do not complete
high school is reduced, the validity of comparisons among gifted and non-gifted groups are heightened in that differences found are not skewed by the
academic performance of students with less consistent enrollment. Students were tracked through the 2003-2004 school year to correspond as closely
as possible to the timeframe in which survey data were collected. We were unable to track students through the 2004-2005 school year due to an
inability to access class enroliment data for the second half of the '04-'05 school year.

While enroliment in classes across disciplines is important, analyses were restricted to Language Arts, Math, and Science classes to make the study
as parsimonious as possible.

Differences in grading procedures across high school formats (4x4 vs. semester-based), as well as the receipt of different grades for separate
semesters of the same class in high school, among other factors, threatened the validity of these comparisons. As such, grades for high school classes
were not included in the present study.

14 The 6"‘-grade MEGSSS class, currently offered in PCS was not offered during the timeframe of this tracking study.

15 Exceptional education students enroll in advanced curricular options at minimal levels throughout this report. It must be noted that this is not a sign of
any form of restricted access. Rather, most exceptional education students have intellectual, learning, or behavioral disabilities that make enroliment in
advanced classes highly difficult and likely stressful. There are, of course, exceptions, and all students should be encouraged to enroll in advanced
curricular options if they are motivated to do so and an honest appraisal indicates that successful completion is possible.
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Table 2: Enrollment in 7th-Grade Advanced Classes

Language Arts 7 Adv Math 1l Adv Life Science 7 Adv

Yes No Yes No Yes No
Non-Gifted Exceptional Ed 47 3% | 1330 | 97% 48 3% | 1329 | 97% 40 3% | 1337 | 97%
Gifted 685 87% 104 13% 435 55% 354 45% 353 45% 436 55%
Non-Gifted General Ed 1356 | 28% | 3422 | 72% J 1332 | 28% | 3446 | 72% J 1233 | 26% | 3545 | 74%

Table 3: Enrollment in Classes exclusively for Gifted Students in 7th-Grade

MEGSSS Algebra H Gifted Elective (7th)
Yes No Yes No
Gifted Students only 229 | 29% | 560 | 71% | 347 | 44% | 442 56%
Table 4: Enrollment in 8th-Grade Advanced Classes
Language Arts 8 Adv Algebra | H Physical Science H
Yes No Yes No Yes No
Non-Gifted Exceptional Ed 39 3% 1338 | 97% 30 2% 1347 98% 45 3% 1332 97%
Gifted 682 86% 107 14% 336 43% 453 57% 686 87% 103 13%
Non-Gifted General Ed 1434 | 30% | 3344 | 70% | 774 | 16% | 4004 | 84% | 1318 | 28% | 3460 | 72%

Table 5: Enrollment in Classes exclusively for Gifted Students in 8th-Grade

MEGSSS Geometry H

Gifted Elective (8th)

Yes No

Yes No

Gifted Students only

244 31%

545 69%

410 52% 379 48%




Grades Received in Middle School Advanced Classes

Results presented in Tables 6-10 indicate that grades received by gifted students in middle school advanced
classes are uniformly higher than those recelved by their non-gifted peers with the exception that the mean grade
received in Life Science 7 Advanced was 3.41'® for both gifted and non-gifted general education students. In most
cases, gifted students’ average grade lies at the mid-point between an ‘A’ and a ‘B’ suggesting that the
performance of gifted students in these advanced classes is generally excellent. An exception would be gifted
students’ average grade of 3.18 in Algebra Honors in g™ -grade. Gifted students enrolled in this class had not
taken Algebra Honors in 7"-grade as part of the MEGSSS curriculum. This suggests that gifted students with the
highest proficiency in math chose to enroll in the MEGSSS curriculum, while those with less mathematlcal
aptitude, on average likely opted for the less rigorous curriculum in which Algebra Honors is taken in 8" -grade

rather than 7™ -grade. In this respect, it appears that the curriculum was perhaps, on average, matched fairly well
with the individual talents of gifted students.

Table 6: Mean Grade Received by Students Taking 6th-Grade Advanced Classes

Language Arts | Adv Math | Adv Earth/Sngs SRS

Mean N Mean N Mean N
Non-Gifted Exceptional Ed 2.81 31 3.06 33 2.97 31
Gifted 3.56 660 3.35 414 3.52 481
Non-Gifted General Ed 3.36 1152 3.16 1251 3.39 1072

Table 7: Mean Grade Received by Students Taking 7th-Grade Advanced Classes

Language Arts 7 Adv Math 1l Adv Life Science 7 Adv
Mean N Mean N Mean N
Non-Gifted Exceptional Ed 3.06 47 3.12 48 3.20 40
Gifted 3.54 685 3.37 435 3.41 353
Non-Gifted General Ed 3.37 1356 3.29 1332 3.41 1233

Table 8: Mean Grade Received by Students Taking 7th-Grade Gifted Classes

MEGSSS Algebra H Gifted Elective (7th)
Mean N Mean N
Gifted Students 3.44 229 3.59 347
Table 9: Mean Grade Received by Students Taking 8th-Grade Advanced Classes
Language Arts 8 Adv Algebra 1 H Physical Science H
Mean N Mean N Mean N
Non-Gifted Exceptional Ed 3.13 39 3.00 30 3.42 45
Gifted 3.52 682 3.18 336 3.59 686
Non-Gifted General Ed 3.39 1434 3.11 774 3.41 1318
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Table 10: Mean Grade Received by Students Taking 8th-Grade Gifted Classes

MEGSSS Geometry H Gifted Elective (8th)

Mean N Mean N

Gifted 3.43 244 3.52 410

Total Number of Middle School Advanced Classes Taken'’

Results presented in Tables 11-14 indicate that gifted students were much more likely than their non-gifted peers
to enroll in multiple advanced classes at each grade level. While enrollment of non-gifted exceptional education
students in any advanced class at each grade level was rare, it was equally rare for a gifted student to not enroll
in any advanced classes. Results presented in Table 14 indicate that 86% of gifted middle school students
enrolled in at least 5 advanced classes from 6"- through 8th—grade, compared to 25% of non-gifted general
education students and 1% non-gifted exceptional education students. These results indicate that gifted students
generally take advantage of the advanced curricular options available in middle school.

Table 11: Total Number of Advanced Classes in 6th-Grade

Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed
3 Classes 14 1% 264 33% 802 17%
2 Classes 16 1% 302 38% 342 7%
1 Class 21 2% 159 20% 385 8%
0 Classes 1326 96% 64 8% 3249 68%
Total 1377 789 4778

Table 12: Total Number of Advanced Classes in 7th-Grade

Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed
3 Classes 20 1% 314 40% 896 19%
2 Classes 23 2% 337 43% 389 8%
1 Class 29 2% 86 11% 455 10%
0 Classes 1305 95% 52 % 3038 64%
Total 1377 789 4778

Table 13: Total Number of Advanced Classes in 8th-Grade

Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed
3 Classes 17 1% 553 70% 645 13%
2 Classes 17 1% 116 15% 510 11%
1 Class 29 2% 56 7% 571 12%
0 Classes 1314 95% 64 8% 3052 64%
Total 1377 789 4778

7 These totals do not include enrollment in the gifted elective, which was unavailable to non-gifted students. Totals do include
enrollment in MEGSSS classes. Although non-gifted students could not enroll in MEGSSS, both gifted and non-gifted students had an
equal opportunity to enroll in an advanced math class at each grade level.
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Table 14: Total Number of Advanced Classes in Middle School
Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed

9 Classes 5 0% 161 20% 385 8%
8 Classes 3 0% 131 17% 267 6%
7 Classes 5 0% 165 21% 162 3%
6 Classes 6 0% 183 23% 185 4%
5 Classes 9 1% 41 5% 174 4%
4 Classes 12 1% 35 4% 144 3%
3 Classes 16 1% 21 3% 247 5%
2 Classes 15 1% 18 2% 269 6%
1 Class 33 2% 11 1% 352 7%
0 Classes 1273 92% 23 3% 2593 54%
Total 1377 789 4778

Middle School Tracking Study Summary

Overall, results of this middle school tracking study indicate that gifted students in Pinellas County enroll in
advanced classes at higher rates than their non-gifted peers in middle school. Gifted students are much more
likely to enroll in multiple advanced classes within and across years in middle school relative to their non-gifted
peers. Gifted students’ performance in these classes is generally excellent. Results suggest that gifted students
with higher mathematical aptitude may be more likely to enroll in the challenging MEGSSS curriculum, while
those who receive lower grades, on average, in math classes choose to enroll in less challenging, though still
advanced math classes.

Importantly, with respect to the first standard of NAGC Curriculum and Instruction criteria and the Florida
Department of Education technical assistance paper concerning Services for Secondary Students Who Are
Gifted, results of this middle school tracking study indicate that approximately 1/3 of gifted students enroll in
mathematics instruction reserved for gifted students and taught by teachers trained to serve gifted students.
Additionally ¥z of the gifted students in this study chose to enroll in the elective class reserved for gifted students
in 7"- and 8th—grade. While gifted students generally appear to enroll in challenging curricula at much higher rates
than their non-gifted peers, enroliment in specialized instruction designed for gifted students and taught by
teachers trained to serve gifted students does not appear to be assured at the middle school level.
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High School Enrollment in Magnet Programs

Specialized high school curricula intended for gifted students and taught by teachers trained to serve gifted
students’ educational needs are not offered in Pinellas County Schools. Specialized magnet programs are offered
in several high schools throughout Pinellas County. Both gifted and non-gifted students throughout Pinellas
County are eligible to apply to these programs through a competitive process. Gifted students’ enrollment in these
programs was compared to that of non-gifted students to obtain a clearer understanding of gifted students’
enrollment in the programs currently offered.

Table 15: Enrollment in Special Programs
Not Gifted Exceptional Ed Gifted"® Not Gifted General Ed
Yes 0 0% 139 22% 57 2%
No 388 100% 496 78% 2800 98%
Yes 1 <1% 56 9% 59 2%
No 387 99% 579 91% 2798 98%
Well . | Yes 5 1% 32 5% 135 5%
eliness
No 383 99% 603 95% 2722 95%
Yes 2 1% 9 1% 76 3%
No 386 99% 626 99% 2781 97%
Yes 6 2% 6 1% 61 2%
No 382 98% 629 99% 2796 98%
CACS® Yes 5 1% 20 3% 70 2%
No 383 99% 615 97% 2787 98%
Yes 1 <1% 11 2% 37 1%
No 387 99% 624 98% 2820 99%

Results presented in Table 15 indicate vastly different rates of enroliment in Pinellas County’s premier
International Baccalaureate (IB) and Center for Advanced Technologies (CAT) programs among gifted students
relative to non-gifted students. Of the gifted students in this tracking study, 22% were enrolled in the IB program,
while 9% were enrolled in the CAT program. In contrast, 2% of non-gifted, general education students enrolled in
each of these programs. There were no non-gifted, exceptional education students enrolled in the IB program and
only one had enrolled in the CAT program. Although there were more than five times as many non-gifted, general
education students in the study, two-thirds of the students in the IB program and half the students in the CAT
program were gifted students. Rates of enrollment in Pinellas County’s other magnet programs were
approximately equal among gifted and non-gifted general education students, while enroliment of non-gifted,
exceptional education students in any of these programs was rare.

18 Students had been identified as gifted as of 8"-grade and then tracked through high school, as student gifted status is not recorded in
Pinellas County’s enrollment database for high school students.

9 International Baccalaureate program offered at Palm Harbor University HS and Saint Petersburg HS

2 Center for Advanced Technologies offered at Lakewood HS

2 Center for Wellness and Medical Professions offered at Palm Harbor University HS and Boca Ciega HS

22 Criminal Justice Academy offered at Pinellas Park HS

2% Business, Economic, and Technology Academy offered at Gibbs HS

24 Center for the Arts and Communication Studies offered at Johns Hopkins MS

% Center for the Advancement of Science and Technology offered at Bay Point MS
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High School Enrollment in Advanced Classes

Table 16: Honors Classes
Not Gifted Exceptional Ed Gifted Not Gifted General Ed
Enalish | Yes 14 4% 409 64% 1009 35%
nglis onors
No 374 96% 226 36% 1848 65%
Enaiish H | Yes 18 5% 395 62% 1021 36%
nglish Honors
No 370 95% 240 38% 1836 64%
Enalish H " Yes 12 3% 272 43% 932 33%
nglis onors
No 376 97% 363 57% 1925 67%
Enalish H " Yes 21 5% 220 35% 832 29%
nglis onors
No 367 95% 415 65% 2025 71%
Alaebra Il H Yes 14 4% 460 72% 667 23%
geora onors
No 374 96% 175 28% 2190 7%
o y Yes 10 3% 290 46% 568 20%
eometry onors
No 378 97% 345 54% 2289 80%
Probability & Yes S 1% 8 1% 51 2%
Statistics No 385 99% 627 99% 2806 98%
Bioloay | H Yes 17 4% 407 64% 1010 35%
iology | Honors
No 371 96% 228 36% 1847 65%
Bioloay Il H Yes 7 2% 71 11% 251 9%
iology Il Honors
No 381 98% 564 89% 2606 91%
Anatomy & Yes 19 5% 178 28% 628 22%
Physiology Honors [\, 369 95% 457 72% 2229 78%
Marine Science Il | Yes 2 1% 16 3% 49 2%
Honors No 386 99% 619 97% 2808 98%
Chemistry | Yes 19 5% 372 59% 863 30%
Honors No 369 95% 263 41% 1994 70%
Phvsics | H Yes 17 4% 304 48% 550 19%
YSICS onors
No 371 96% 331 52% 2307 81%

Pinellas County high school students may enroll in Honors, IB, Advanced Placement, and Dual Enrollment class
options. Honors classes are similar to advanced classes available in high school in that they offer greater depth of
content and a faster pace of instruction than general class offerings. IB classes are advanced classes available to
students within the International Baccalaureate programs at Palm Harbor University HS and Saint Petersburg HS.
Advanced Placement classes are comprised of standardized content that prepare students to take Advanced
Placement exams, which, if passed are often accepted to satisfy college credit at universities throughout the
United States. Dual enrollment classes are offered to Pinellas County high school students at St. Petersburg
Collegeze. These allow students to take classes for college credit while still in high school.

Results presented in Table 16 indicate that gifted students enrolled in Honors classes at much higher rates than
their non-gifted peers. Approximately two-thirds of gifted students were enrolled in each of the Honors classes
that are generally taught in the first two years of high school, while one-quarter to one-third of non-gifted, general

26 . )
Enroliment data for these classes were unavailable for the timeframe of the present study.
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education students enrolled in Honors classes and non-gifted, exceptional education students were rarely
enrolled in Honors classes. Rates of enrollment of gifted students and non-gifted students decline among Honors
classes generally taught in the third and fourth years of high school. Opportunities to enroll in Advanced
Placement classes during these years likely divert students from enrollment in Honors classes.

Table 17: IB Classes
Gifted Not Gifted General Ed
. Yes 134 21% 57 2%
IB English |
No 501 79% 2800 98%
) Yes 135 21% 54 2%
IB English II
No 500 79% 2803 98%
. Yes 56 9% 32 1%
IB English Ill
No 579 91% 2825 99%
. Yes 117 18% 45 2%
IB English IV
No 518 82% 2812 98%
. Yes 76 12% 99 3%
IB Math Analysis
No 559 88% 2758 97%
Yes 50 8% 22 1%
IB Calculus
No 585 92% 2835 99%
IB Analytic Yes 59 9% 23 1%
Geometry No 576 91% 2834 99%
. Yes 33 5% 21 1%
IB Math Studies
No 602 95% 2836 99%
. Yes 61 10% 50 2%
IB Trigonometry
No 574 90% 2807 98%
. Yes 133 21% 58 2%
IB Biology |
No 502 79% 2799 98%
i Yes 48 8% 27 1%
IB Biology Il
No 587 92% 2830 99%
. Yes 76 12% 28 1%
IB Biology Il
No 559 88% 2829 99%
. Yes 21 3% 14 0%
IB Physics Il
No 614 97% 2843 100%
. Yes 14 2% 1 0%
IB Physics IlI
No 621 98% 2856 100%
) Yes 135 21% 54 2%
IB Chemistry |
No 500 79% 2803 98%
. Yes 29 5% 15 1%
IB Chemistry Il
No 606 95% 2842 99%
) Yes 55 9% 18 1%
IB Chemistry IlI
No 580 91% 2839 99%
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As data presented in Table 17 indicate, much higher rates of enrollment among gifted students relative to non-
gifted students in the IB program necessarily means that rates of enroliment in each of the IB classes were much
higher among gifted students relative to non-gifted students. Additionally, as non-gifted, exceptional education
students were not enrolled in the IB program, these students did not take any of the IB classes. When enroliment
in Honors and IB classes are combined, we can see that 64% of gifted students were enrolled in English Honors |,
while 21% of gifted students were enrolled in IB English I. Taken together, these numbers indicate that 85% of
gifted students were enrolled in an advanced English class in their first year. In comparison, 35% of non-gifted,
general education students were in English Honors | and 2% were enrolled in IB English. Taken together, 37% of
non-gifted, general education students were enrolled in an advanced English class in their first year.

Table 18: AP Classes
Not Gifted Exceptional Ed Gifted Not Gifted General Ed
AP English Yes 3 1% 173 27% 247 9%
Language and
Composition No 385 99% 462 73% 2610 91%
AP English Yes 3 1% 281 44% 335 12%
Literature and
Composition No 385 99% 354 56% 2522 88%
o Yes 2 1% 67 11% 148 5%
AP Calculus
No 386 99% 568 89% 2709 95%
Yes 4 1% 197 31% 209 7%
AP Calculus AB
No 384 99% 438 69% 2648 93%
Yes 0 0% 58 9% 7 0%
AP Calculus BC
No 388 100% 577 91% 2850 100%
. Yes 1 <1% 76 12% 146 5%
AP Statistics
No 387 99% 559 88% 2711 95%
. Yes 3 1% 99 16% 133 5%
AP Biology
No 385 99% 536 84% 2724 95%
AP Environmental Yes 3 1% 39 6% 123 4%
Science No 385 99% 596 94% 2734 96%
. Yes 1 <1% 68 11% 34 1%
AP Chemistry
No 387 99% 567 89% 2823 99%
) Yes 0 0% 3 0% 6 0%
AP Physics B
No 388 100% 632 100% 2851 100%
. Yes 1 <1% 27 4% 14 0%
AP Physics C
No 387 99% 608 96% 2843 100%

Students have the opportunity to enroll in Advanced Placement (AP) classes in the third and fourth years of high
school. Similar to differences found in rates of enroliment in Honors and IB classes, results presented in Table 18
indicate that gifted students enroll in AP classes at much higher rates than non-gifted, general education students,
while non-gifted, exceptional education students rarely enroll in AP classes. Disparities in AP English were
particularly large. Almost half of the gifted students in this cohort (44%) enrolled in AP English Literature &
Composition, and 27% of gifted students enrolled in AP Language & Composition. These rates are sizable
compared to non-gifted, general education students who enrolled in AP Literature & Composition and AP
Language & Composition at rates of 12% and 9% respectively.

2 There are two types of AP Calculus classes- Calculus AB, which is the basic AP Calculus class and Calculus BC, which contains all the information in
Calculus AB plus additional advanced concepts. In some cases, the data only stated that the student enrolled in “AP Calculus” so it wasn't clear to which
class this was referring. Rather than guess, these data are presented separately.
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Advanced Placement Exam Participation and Performance

Results presented in Table 19% indicate the rates at which students completed the AP Exams necessary to
receive college credit for AP classes taken. These data, taken from another source, provide convergent validity
indicating that gifted students are both considerably more likely to enroll in AP classes and are also considerably
more likely to take the AP exams associated with those classes.

Table 19: Advanced Placement Exams

Not Gifted Exceptional Ed Gifted Not Gifted General Ed
& Composition No 385 99% 441 69% 2613 91%
AP English Literature Yes 2 1% 305 48% 342 12%
& Composition No 386 99% 330 529 2515 88%
AP Caloulus AB Yes 4 1% 187 29% 192 7%
alculus
No 384 99% 448 71% 2665 93%
AP Caloulus BC Yes 0 0% 56 9% 7 <1%
alculus
No 388 100% 579 91% 2850 99%
Yes 0 0% 73 11% 123 4%
AP Statistics
No 388 100% 562 89% 2734 96%
| Yes 2 1% 98 15% 124 4%
AP Biology
No 386 99% 537 85% 2733 96%
AP Environmental Yes 1 <1% 37 6% 107 4%
Science No 387 99% 598 94% 2750 96%
AP Chormi Yes 2 1% 85 13% 43 2%
emistry
No 386 99% 550 87% 2814 98%
P e —— Yes 0 0% 15 2% 6 <1%
ysics
No 388 100% 620 98% 2851 99%
AP Physics C Yes 1 <1% 25 4% 14 <1%
Mechanics No 387 99% 610 96% 2843 99%
AP Physics C Yes 0 0% 1 <1% 0 0%
Electricity/Magnetism No 388 100% 634 99% 2857 100%

2 The numbers of students taking AP exams were not identical to the numbers of students enrolled in the corresponding AP classes in PCS. Course
data and exam data were taken from two separate databases and any number of factors could cause an inexact correspondence in these data.
However, differences were not sizable enough to alter conclusions drawn from these data. So, although perhaps inexact, these data were considered
valid for the purpose of the comparisons being made and the conclusions being drawn.
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Table 20: AP Exam Scores

Not Gifted Exceptional Ed Gifted Not Gifted General Ed
Mean N Mean N Mean N
English Language & Composition 2.67 3 3.00 194 2.40 244
English Literature & Composition 1.50 2 3.08 305 2.41 342
Calculus AB 3.50 4 3.12 187 2.16 192
Calculus BC NA 0 2.95 56 2.86 7
Statistics NA 0 2.88 73 1.77 123
Biology 2.00 2 3.44 98 2.36 124
Environmental Science 2.00 1 2.43 37 1.81 107
Chemistry 1.00 2 2.69 85 1.47 43
Physics B NA 0 3.53 15 2.17 6
Physics C: Mechanics 2.00 1 2.36 25 2.36 14
Physics C: Electricity/Magnetism NA 0 5.00 1 NA 0

Results presented in Table 20 indicate that gifted students score considerably higher, on average, across AP
exams relative to their non-gifted peers. The only exceptions to these findings are with respect to similar scores
obtained by gifted and non-gifted, general education students on Calculus BC and Physics C: Mechanics. It is
likely that the seven non-gifted students brave enough to take Calculus BC and the 14 brave enough to take
Physics C: Mechanics possessed an aptitude similar to that of the gifted students. Also notable are the four non-
gifted, exceptional education students who averaged 3.5 on the Calculus AB exam. Conclusions cannot be drawn
based upon four students, but these scores are nevertheless positive.

While perhaps not directly related to the issue of Curriculum and Instruction for gifted secondary school students,
it is perhaps important to note that these data provide fairly incontrovertible evidence that students’ performance
on standardized tests are determined by more than the quality of instruction provided in schools. Gifted and non-
gifted students were enrolled in the same classes. Gifted students performed better on the exams because they
are gifted. It may be possible that the gifted students were more highly motivated and more engaged in learning
rather than positing a direct relationship between intelligence and test scores. However, it's hard to imagine a
scenario where differences in instruction were associated with these differences in test scores.

Table 21: Number of AP Exams

Not Gifted Exceptional Ed Gifted Not Gifted General Ed

N % Total % N % Total % N % Total %
0 Exams 377 97% 97% 203 32% 32% 2187 7% 7%
1 Exam 9 2% 99% 137 22% 54% 345 12% 89%
2 Exams 1 <1% 99% 110 17% 71% 180 6% 95%
3 Exams 0 0% 99% 79 12% 83% 96 3% 98%
4 Exams 1 <1% 100% 60 9% 92% 36 1% 99%
5 Exams 36 6% 98% 13 <1% 100%
6 Exams 8 1% 99%
7 Exams 2 <1% 100%

Results presented in Table 21 indicate that only 32% of gifted students did not take an AP exam. In contrast, 77%
of non-gifted, general education students and 97% of non-gifted, exceptional education students did not take an
AP exam. Almost half of the gifted students took two or more AP exams, while this was only true for 10% of non-
gifted, general education students and for just 2 of the 388 non-gifted, exceptional education students.
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Global High School Participation and Performance Indices

Table 22: Credits Earned
Not Gifted Exceptional Ed Gifted Not Gifted General Ed
Credits in 00/01 6 9 7
Credits through 01/02 13 15 14
Credits through 02/03 19 22 20
Credits through 03/04 26 29 27

Results presented in Table 22 indicate that gifted students, on average, enroll in more credits than do non-gifted

students throughout their high school years.

Table 23: Grade Point Average
Not Gifted Exceptional Ed Gifted Not Gifted General Ed
GPA in 00/01 2.67 3.34 2.96
GPA through 01/02 2.70 3.41 3.02
GPA through 02/03 2.74 3.95 3.24
GPA through 03/04 2.85 3.94 3.30

Results presented in Table 23 indicate that gifted students’ mean Grade Point Average (GPA) is higher than that
of their non-gifted peers throughout high school. In part due to bonus points associated with enrollment in
advanced classes, gifted students in this study averaged a 3.94 GPA through the conclusion of their senior year.
Similar to results obtained when grades were examined for middle school students, the academic performance of
gifted students in Pinellas County high schools was excellent.
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Table 24: Total Number of Advanced Classes (AP/IB/Honors) Taken in High School
Not Gifted Exceptional Ed Gifted Not Gifted General Ed
N % Total % N % Total % N % Total %

0 Classes 317 82% 82% 24 4% 4% 955 33% 33%
1 Class 38 10% 92% 16 2% 6% 351 12% 45%
2 Classes 10 2% 94% 17 3% 9% 231 9% 54%
3 Classes 4 1% 95% 23 4% 13% 153 5% 59%
4 Classes 4 1% 96% 16 2% 15% 136 5% 64%
5 Classes 4 1% 97% 20 3% 18% 134 5% 69%
6 Classes 3 1% 98% 36 6% 24% 160 5% 74%
7 Classes 1 <1% 98% 25 4% 28% 138 5% 79%
8 Classes 3 1% 99% 59 9% 37% 135 5% 84%
9 Classes 2 < 1% 99% 63 10% 47% 140 5% 89%
10 Classes 1 <1% 99% 59 9% 56% 103 4% 93%
11 Classes 1 <1% 100% 113 18% 74% 101 3% 96%
12 Classes 58 9% 83% 49 2% 98%
13 Classes 38 6% 89% 32 1% 99%
14 Classes 43 7% 96% 33 1% 99%
15 Classes 19 3% 99% 4 <1% 99%
16 Classes 3 <1% 99% 2 <1% 100%
17 Classes 3 <1% 100%

Results presented in Table 24 represent the total number of Advanced English, Math, and Science classes taken
in high school. Results indicate that only 18% of gifted students enrolled in five or less advanced classes,
compared to more than two-thirds (69%) of the non-gifted, general education students and almost all (97%) of the
non-gifted, exceptional education students. During their high school years, a majority of gifted students enrolled in
more than nine advanced English, Math, and Science classes.

Table 25: Received Standard HS Diploma®

Diploma No Diploma
Not Gifted Exceptional Ed 290 75% 98 25%
Gifted 625 98% 10 2%
Not Gifted General Ed 2630 92% 227 8%

Results presented in Table 25 indicate that among students who remained enrolled in Pinellas County schools for
at least 100 days per year for each of their four years through the completion of the 2003-2004 school year,
nearly all of the gifted students (98%) received their high school diploma. This near unanimous completion rate
contrasts with the 8% non-completion rate among non-gifted, general education students and the 25% non-
completion rate among non-gifted, exceptional education students.

2 These graduation rates only reflect diploma status for students who were present at least 100 days during all four years of the study and did not drop
out or move out of county by the completion of the ‘03/04 school year. A comparison of dropout rates across groups was beyond the scope of this study
due to complexities in those data.
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Table 26: High School Courseload

Challenging Courseload Regular Courseload
Not Gifted Exceptional Ed 37 10% 351 90%
Gifted 558 88% 77 12%
Not Gifted General Ed 1297 45% 1560 55%

Results presented in Table 26 provide a global estimate of the degree to which gifted and non-gifted students
engage in a rigorous courseload during their high school years. For this analysis, a “regular courseload” consisted
of less than five advanced English, Math, and Science classes for students who were not enrolled in any magnet
program and did not take any Advanced Placement exams. Using this somewhat arbitrary definition, the vast
majority of gifted students (88%) engaged in a curriculum that contained evidence of more than minimal challenge
above the regular high school courseload. In contrast, 45% of non-gifted, general education students and 10% of
non-gifted, exceptional education students demonstrated engagement in a challenging curriculum based upon
these criteria.

This definition of a “challenging courseload” can be debated and modified without much opposition. However, the
percentages achieved through this definition appear consistent with the overall trends shown throughout the data
presented in this tracking study. Overall, about 90% of gifted students are taking advantage of the advanced
curricular options available in Pinellas County high schools. Importantly, there are also a significant minority (12%
by this definition) who are not enrolled in a challenging curriculum.

The reasons why these 12% are not enrolled in a challenging curriculum are not apparent through the results of
this study. It may be the case that these students were enrolled in advanced classes in history or the arts or other
disciplines that were not assessed. While this is possible, it does not seem likely that a gifted student would
pursue advanced curricular options in these areas of study and not enroll in advanced classes in English, Math, or
Science. It also does not seem likely that high schools in a county as large as Pinellas would not be able to
provide a subset of gifted students access to advanced curricular opportunities. However, without further
investigation, this remains a remote possibility.

Perhaps a more plausible hypothesis is that gifted students who do not intend to pursue higher education
opportunities choose to take the path of least resistance toward obtaining their high school diploma. While it
would be the student’s prerogative to do so, one might argue that such a decision should be made in the context
of safeguards implemented to assure that this decision is not made lightly. Ideally, clearer conclusions could be
drawn with respect to the question of why a minority of gifted students do not enroll in advanced curricular
options. However, further study would be necessary to arrive at a more definitive answer to this important
guestion.

High School Tracking Study Summary

Specialized high school curricula intended for gifted students and taught by teachers trained to serve gifted
students’ educational needs are not currently offered in Pinellas County Schools. Results of this high school
tracking study indicate that in lieu of a specialized gifted program, students who are gifted are much more likely to
enroll in each of the advanced curricular options available to all high school students. For example, two-thirds of
the students enrolled in the International Baccalaureate program were gifted students even though gifted students
comprised only 16%* of the study sample. Eighty-five percent of gifted students were enrolled in either Honors or
IB English in their first year. Gifted students were much more likely to enroll in AP classes and take AP exams
than their non-gifted peers. Gifted students receive more credits in high school, have higher GPAs and enroll in
considerably more advanced high school English, Math, and Science classes overall than do their non-gifted
peers. Despite these encouraging findings, a significant minority of gifted students appear to enroll in a minimally
challenging curriculum through their high school years. The reasons why this occurs are unclear at this time.

® Thisis a relatively high percentage as non-gifted students are less likely to complete high school. Since the sample is comprised of students present
at least 100 days for all four years, a higher percentage of gifted students are included relative to non-gifted students. The fact that students who are not
present at the conclusion of their fourth year are not included strengthens the validity of the findings as enrollment and performance differences between
gifted and non-gifted students are not artificially inflated through inclusion of students on a path toward high school non-completion.
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Implications of Middle and High School Tracking Study Results

Results presented in this section were intended to provide a clearer understanding of the curricular paths taken by
gifted students through their secondary school years. The first Curriculum and Instruction standard of the NAGC
states that differentiated curriculum for the gifted learner must span grades pre-K-12. This standard is reinforced
by The Florida Department of Education technical assistance paper entitled Services for Secondary Students
Who Are Gifted released in February of 2004. This paper indicates that specialized services must be provided to
gifted students throughout their elementary and secondary school years.

While improvements in curricular options can be made, all gifted students at the elementary school level in
Pinellas County appear to have access to specialized gifted student curriculum through either the full-time
program at Ridgecrest or the one day pullout program available throughout the district. Therefore we chose to
focus our efforts upon understanding curriculum for gifted students in the secondary school years. At the middle
school level, specialized instruction opportunities are limited to enrollment in specialized math and gifted elective
classes, while specialized instruction for gifted learners does not exist at the high school level.

Tracking study results indicate that gifted middle and high school students are enrolled in advanced curricular
options at much higher rates than their non-gifted peers. These results indicate that a worst-case scenario in
which gifted students are not challenged at all during their secondary school years does not exist for a sizeable
majority of this population. Many gifted students enroll in International Baccalaureate and CAT programs in high
school. The majority of gifted students are also enrolled in Honors and Advanced Placement classes at much
higher rates than their non-gifted peers.

However, there is a significant minority of gifted students who do not appear to be enrolled in advanced curricular
options in both the middle and high school tracking studies. Thirteen-percent of gifted middle school students
enroll in less than five advanced Language Arts, Math, and Science classes. Twelve-percent of high school gifted
students were enrolled in a “regular courseload” in which less than five advanced English, Math, and Science
classes were taken in the absence of enroliment in a magnet program or having taken any AP tests. The reasons
why these students were not enrolled in more challenging curriculum are unclear at this time. In the absence of
Educational Plan (EP) monitoring in high school there is a risk that this minority of gifted students can fall through
the proverbial cracks in the system. It may be the case that despite EP monitoring in middle school, a minority of
gifted students did not receive the monitoring necessary to ensure enrollment in curriculum that matched their
potential. At the present time this is not clear.

The second difficulty suggested by these data is the apparent disconnect between the NAGC criteria, the Florida
DOE statutes, and the services provided in Pinellas County Schools. Results of these tracking studies indicate
that about one-third of gifted middle school students enroll in each of the MEGSSS classes reserved for gifted
students and taught by teachers trained to provide gifted instruction. This, of course, means that two-thirds of
gifted students are not enrolled in these classes and are receiving math instruction in the context of general
education classes that may be Advanced classes but are not specifically designed for gifted students.
Presumably, content of these general education classes is modified in accord with each gifted student’s
Educational Plan. However, the degree to which this takes place in practice appears to be inconsistent. This issue
is discussed in the next section.

At the high school level there are clearly no specialized or adapted services provided through gifted student
instructional practices. While a majority of gifted high school students are enrolled in challenging curricula, the
Florida DOE clearly states that enrollment in IB, AP, and similar classes does not constitute gifted program
service provision. Equally important is the fact that highly disproportionate enrollment of gifted students in Pinellas
County’s premier high school magnet programs, including the IB and CAT program, may restrict opportunities for
non-gifted students to enroll in these programs. Having two-thirds of the IB program enrollment comprised of
gifted students means that the remaining 57 seats were available to 2% of the non-gifted population. This
percentage would be even smaller had students who eventually do not complete school been included in the
sample.

Limitations in service provision to gifted secondary students are a problem not only in Pinellas County, but
statewide and pending legislation may mandate more stringent systems of accountability. Results of this
evaluation will optimally assist Pinellas County Schools in the process of expanding its provision of curriculum and
instructional services to gifted students. Specific recommendations regarding potential services are included in
the DOE technical assistance paper regarding service provision to secondary school students. These are
discussed at the conclusion of this report.
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Survey Results

Results presented in Tables 27-33 summarize responses of teachers, administrators and parents at both the
elementary and middle school levels to questions aligned with the NAGC Curriculum and Instruction criteria.

Curriculum Scope and Sequence
Elementary Level

Results presented in Table 27a indicate that elementary school (ES) teachers generally agree that the gifted
program has a well-defined curriculum scope and sequence that is properly implemented. However, about one-
fifth of gifted education teachers disagree with these statements. Disagreement is more pronounced among ES
teachers when asked whether the curriculum scope and sequence is defined for all grade levels and all subject
areas. ES Administrators, on the other hand, either agree with each of these statements or state that they are not
sure. The percentage of ES Administrators who state that they are not sure is approximately equal to the
percentage of ES gifted teachers who state that they disagree across three of these four initial questions.

At the elementary school level, the one-day pullout program emphasizes creative, hands-on learning experiences
that encourage higher-order thinking and problem solving. One might argue that the main strength of this
curriculum is its flexibility. However, the specific curricula may not conform to a highly structured format that is
designed for all grade levels. The nature of the program, in which students participate for one day a week, may
also preclude inclusion of a well-defined scope and sequence for all subject areas. A percentage of
administrators, perhaps recognizing the flexibility provided to gifted education teachers, choose to state that they
are not sure whether the curriculum conforms to a defined scope and sequence.

Table 27a: Scope & ES Gifted Teachers ES Administrators
Sequence:
Elementary Schools . Not : Not
Agree | Disagree Sure Agree | Disagree Sure

The gifted services program
in Pinellas County has a
well-defined curriculum 7% 23% . 78% 9% 13%

scope and sequence

The gifted services

curriculum scope and
sequence is properly 7% 18% 5% 71% 8% 21%

implemented

The gifted services

curriculum scope and
sequence is defined for all 65% 32% 3% 69% 7% 25%

grade levels

The gifted services

curriculum scope and
sequence is defined for all 58% 40% 2% 52% 12% 36%

subject areas
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Middle School Level

Results presented in Table 27b indicate that middle school gifted teachers agree strongly that gifted services in
Pinellas County have a well-defined curriculum scope and sequence that is properly implemented at the middle
school level. As discussed earlier when examining results of the middle school tracking study, this scope and
sequence consists of opportunities to enroll in advanced math and science classes in the MEGSSS and IMAST
programs, as well opportunities to enroll in Gifted Elective classes.

Less consistent support was found for statements that the curriculum is well-defined for all grade levels. This may
be associated with non-uniformity in the degree to which gifted students enroll in specialized gifted classes.
Results presented in accord with the tracking study indicated that about one-third of gifted students enrolled in
specialized math and science classes, and one-half enrolled in the gifted elective classes. While the opportunities
available are well-defined, the degree to which students enroll in these offerings from year to year may be less
clear. Opportunities to enroll in advanced curriculum designed for the gifted learner in areas other than math and
science are not currently offered. Although content of the gifted elective classes may encompass material
spanning a number of disciplines, this does not appear to be assured.

Table 27b: Scope & MS Gifted Teachers MS Administrators
Sequence:

Middle Schools : Not : Not
Agree | Disagree Sure Agree | Disagree Sure

The gifted services program
in Pinellas County has a
well-defined curriculum
scope and sequence

92% 2% 6% 76% 16% 8%

The gifted services
curriculum scope and
sequence is properly
implemented

90% 4% 6% 2% 17% 11%

The gifted services
curriculum scope and
sequence is defined for all
grade levels

72% 6% 21% 62% 12% 25%

The gifted services
curriculum scope and
sequence is defined for all
subject areas

50% 24% 26% 46% 28% 26%
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Gifted Learners in General Education Classes
Elementary Level

When asked whether district curriculum plans include content that challenges gifted learners in the general
education classroom, a sizeable minority of elementary-level raters expressed disagreement across informants.
Results presented in Table 28a indicate that thirty-percent of gifted teachers and twenty-seven percent of parents
disagreed with this statement. General education teachers and administrators were somewhat less likely to
disagree. These results suggest that gifted students may not be receiving sufficiently challenging curriculum
during the four days a week that they are in general education classrooms.

When asked whether gifted services teachers develop differentiated curriculum in the major disciplines for gifted
learners, results indicate a high level of agreement with this statement across raters. Through the EP process,
gifted teachers and the EP team develop a plan that is designed to challenge the gifted learner across disciplines.
Ninety-eight percent of gifted teachers agree with this statement because it is part of the EP process that occurs
for all gifted students. So the planning component appears to be present through the EP process.

When asked whether gifted students are challenged in the gifted classroom, again a majority of respondents
across raters agree. However, when asked whether gifted students are challenged in general education settings,

more than one-third of gifted teachers and parents disagree. Almost one-third of administrators disagree, while

general education teachers disagree to a lesser degree. While there appears to be an effect where the group of
raters providing the service, in this case general education teachers, provides the most favorable ratings, overall
these results suggest that gifted students may not be engaging in challenging curriculum adapted to the general
education setting.

ES General Education

Table 28a: Gifted in ES Gifted Teachers ES Administrators ES Parents
— Teachers
General Education:
Elementary Schools : Not : Not , Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure

District curriculum plans
include content that
challenges gifted learners in
the general education
classroom

68%

30%

2%

7%

18%

5%

66%

19%

15%

67%

27%

5%

Gifted services teachers
develop differentiated
curriculum in the major
disciplines for gifted
learners

98%

2%

73%

7%

20%

70%

9%

21%

84%

9%

7%

When a student is identified
as a gifted learner they are
provided with more
challenging educational
opportunities in the gifted
classroom in a timely
manner

91%

9%

73%

14%

13%

82%

12%

6%

90%

8%

2%

When a student is identified
as a gifted learner they are
provided with more
challenging educational
opportunities in the general
education classroom in a
timely manner

50%

36%

14%

75%

21%

4%

61%

31%

8%

47%

42%

11%
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Middle School Level

Middle school results presented in Table 28b are consistent with those at the elementary school level in that a
significant minority of raters disagree that district curriculum plans include content that challenges gifted learners
in the general education classroom. Middle school results contrast with those found in elementary school in that
26% of administrators disagree that gifted services teachers develop differentiated curriculum in the major
disciplines for gifted learners. Only 9% of administrators disagreed with this statement at the elementary school
level. There was strong agreement from all raters except administrators that once identified a gifted student is
provided more challenging educational opportunities in the gifted classroom in a timely manner. Similar to
elementary level results, agreement was poor across raters concerning the provision of more challenging
educational opportunities in the general education classroom in a timely manner.

The reasons for more negative ratings among middle school administrators relative to elementary school
administrators are not clear. They do provide a red flag concerning the possibility that integration between gifted
and general education services may be less effective at the middle school level relative to the elementary school
level. Taken as a whole, results presented in this section cast doubt regarding the degree to which gifted students
are provided challenging educational opportunities in general education classrooms.

Table 28b: Gifted in
General Education:
Middle Schools

MS Gifted Teachers

MS General Education

Teachers

MS Administrators

MS Parents

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

District curriculum plans
include content that
challenges gifted learners in
the general education
classroom

57%

24%

20%

70%

22%

8%

2%

18%

10%

74%

24%

2%

Gifted services teachers
develop differentiated
curriculum in the major
disciplines for gifted
learners

88%

6%

6%

70%

16%

14%

67%

26%

7%

66%

19%

15%

When a student is identified
as a gifted learner they are
provided with more
challenging educational
opportunities in the gifted
classroom in a timely
manner

92%

6%

2%

75%

9%

16%

71%

22%

7%

91%

8%

1%

When a student is identified
as a gifted learner they are
provided with more
challenging educational
opportunities in the general
education classroom in a
timely manner

48%

38%

15%

55%

37%

8%

53%

39%

8%

49%

42%

9%
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Curricular Acceleration Opportunities

Elementary Level

Results presented in Table 29a do not provide strong support for the degree to which opportunities for curricular
acceleration are provided to gifted students at the elementary school level. About two-thirds of respondents agree
with statements regarding opportunities for curricular acceleration across raters. In each case, general education

teachers are less likely than gifted teachers to agree that opportunities for curricular acceleration are provided.

When asked a more general question regarding availability of opportunities for acceleration, gifted teachers do

agree at a rate of eighty-percent. However, when more specific questions were asked regarding opportunities for
acceleration of content or grade levels available to any gifted student presenting such needs, the rate of
agreement dropped to the two-thirds range among gifted teachers. Overall, these responses suggest that gifted

students may receive opportunities to engage in accelerated content during their one-day pullout in the gifted

classroom. However, survey results do not strongly support the existence of opportunities beyond this

involvement.

Table 29a: Curricular
Acceleration:
Elementary Schools

ES Gifted Teachers

ES General Education

Teachers

ES Administrators

ES Parents

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

When warranted,
opportunities for curricular
acceleration are provided to
gifted learners

80%

16%

5%

59%

17%

23%

68%

14%

18%

76%

16%

8%

Acceleration opportunities
are based on gifted
learners’ areas of strength
and interest

75%

16%

9%

58%

12%

30%

64%

13%

23%

66%

26%

8%

Acceleration opportunities
provided to gifted learners
allow for a sufficient ceiling
for optimal learning

62%

22%

16%

51%

9%

40%

49%

15%

36%

Possibilities for partial
acceleration of content
and/or grade levels are
available to any student
presenting such needs

62%

30%

8%

60%

14%

26%

63%

14%

23%

Possibilities for full
acceleration of content
and/or grade levels are
available to any student
presenting such needs

62%

30%

8%

49%

21%

29%

56%

18%

26%
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Middle School Level

A similar pattern of results are presented in Table 29b with respect to curricular acceleration opportunities
provided to gifted learners at the middle school level. Gifted teachers and parents generally agree that when
warranted, opportunities for curricular acceleration are provided to gifted learners. However, when asked whether
opportunities for partial acceleration of content and/or grade levels are offered to any student presenting such
needs agreement drops to the 50% range, somewhat below the results found among elementary level
respondents.

MS General Education

Table 29b: Curricular MS Gifted Teachers
Teachers

Acceleration:

MS Administrators MS Parents

Middle Schools Not

: Not
Agree | Disagree Sure

Sure

Not
Sure

Not

Agree | Disagree Sure

Agree | Disagree Agree | Disagree

When warranted,
opportunities for curricular
acceleration are provided to
gifted learners

83% 10% 6% 62% 16% 22% 58% 26% 15% 84% 12% 4%

Acceleration opportunities
are based on gifted
learners’ areas of strength
and interest

7% 15% 8% 55% 17% 28% 53% 25% 22% 66% 29% 6%

Acceleration opportunities
provided to gifted learners
allow for a sufficient ceiling
for optimal learning

76% 9% 15% 52% 11% 37% 59% 17% 24%

Possibilities for partial
acceleration of content
and/or grade levels are 52% 22% 26% 50% 19% 31% 56% 21% 23%
available to any student
presenting such needs

Possibilities for full
acceleration of content
and/or grade levels are 52% 27% 20% 48% 21% 31% 52% 30% 18%
available to any student
presenting such needs

The gifted curriculum
provides learning
experiences to match
students’ interests,
readiness, and learning
styles

90% 8% 2% 67% 16% 17% 69% 20% 11% 67% 28% 6%
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Differentiated Curriculum in the Gifted Program

In the final multiple informant response, there is general agreement that the gifted curriculum provides learning
experiences to match students’ interest, readiness, and learning styles. Parents were most likely to disagree with
this statement. Parents’ responses are likely to be the most critical in this regard as they are evaluating gifted
services with respect to their child, and a failure to match any particular interest could be associated with
disagreement, whereas responses of teachers and administrators likely reflect the program’s intention and
evaluation of success more generally in regard to tailoring services in the gifted classroom. Table 30b indicates
that the pattern of results is similar at the middle school level, with middle school administrators once again

providing somewhat less agreement than elementary level administrators.

Table 30a: Tailored

ES Gifted Teachers

ES General Education

ES Administrators

ES Parents

Learning: Teachers
Elementary Schools Agree Disagree ek Agree Disagree btz Agree | Disagree i Agree Disagree izt
Sure Sure Sure Sure
The gifted curriculum
provides learning
ganslicpeclolatd 98% 2% 66% 13% 21% | 71% 11% | 19% | 75% 18% 6%
students’ interests,
readiness, and learning
styles
Table 30b: Tailored MS Gifted Teachers s Ge_lr_f;ilhl:?sucatlon MS Administrators MS Parents
Learning:
Middle Schools . Not ; Not , Not , Not
Agree Disagree Sure Agree Disagree Sure Agree | Disagree Sure Agree Disagree Sure
The gifted curriculum
provides learning
ganslicpeclelaty 90% 8% 2% | 67% 16% | 17% | 69% 20% | 1% | 67% 28% 6%
students’ interests,
readiness, and learning
styles

Parent Perception of Curriculum and Instruction

Parental responses presented in Tables 31a and 31b supported the provision of proper curricular assessment of
the gifted student in both the gifted and general education settings at both elementary and middle school levels.

There was also clear agreement with statements indicating that their child works at advanced rates of learning in
the gifted classroom commensurate with ability.

Table 31a:
Curricular Assessment:
Elementary Schools

ES Parents

Agree

Disagree

Not
Sure

My gifted learner is assessed for
proficiency in all standard courses of
study in the gifted classroom.

86%

9%

5%

My gifted learner is assessed for
proficiency in all standard courses of
study in the general education
classroom.

84%

6%

10%

My child works at his/her assessed
level(s) when he/she is receiving
gifted services.

87%

9%

4%

When my child is receiving gifted
services, he/she works at advanced
rates of learning.

91%

6%

3%
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Table 31b: MS Parents
Curricular Assessment: -
Middle Schools Agree | Disagree | o o

My gifted learner is assessed for
proficiency in all standard courses of 88% 7% 5%
study in the gifted classroom.

My gifted learner is assessed for
proficiency in all standard courses of
study in the general education
classroom.

83% 10% 7%

My child works at his/her assessed
level(s) when he/she is receiving 87% 10% 3%
gifted services.

When my child is receiving gifted
services, he/she works at advanced 92% 6% 1%
rates of learning.

Elementary School Pullout

Elementary school general education teachers and administrators were asked questions regarding gifted
students’ receipt of pullout gifted services one day per week. There was considerable variability in responses of
teachers and administrators to these questions. Results presented in Table 32a indicate that only 48% of
teachers agree that having gifted students pulled out of their classroom allows them to work at the ability level of
the other students. Only 29% agreed that gifted students did not need their instruction during the day they are
pulled out. In retrospect, these questions could have been worded more directly. Presumably, teachers are able
to work at the ability level of non-gifted students throughout the week. A better question may have been to ask
whether tailoring curriculum to the gifted learner interferes with the teacher’s ability to provide instruction to non-
gifted students. Similarly, rather than asking whether gifted students need their instruction, a better question may
have been to ask whether having gifted students pulled out interferes prohibitively with learning essential material
in the general education classroom.

General education teachers were also asked a more direct question regarding their perception of whether or not
gifted students receive appropriate instruction when they are pulled out of the general education classroom.
Responses to this question provided perhaps more reliable information. Only 52% of general education teachers
agreed that students receive appropriate instruction when they are pulled out of the general education classroom,
24% disagreed, and 23% indicated that they were “not sure”. These numbers may reflect the influence of two
factors. First, having students pulled out of a classroom can be viewed as disruptive to the learning process to
teachers in the general education classroom. Second, the curriculum provided during gifted program instruction is
geared toward more interactive, higher-order thinking rather than instruction aligned with standardized tests. In
this context, the “appropriateness” of the gifted curriculum is a matter of perspective.

Table 32a:
GIFTED STUDENT ES General Education Teachers
PULLOUT:
General Education Teachers Part | Agree Disagree Not Sure
Having the gifted students pulled out of my classroom offers
me the opportunity to work at the ability level of the other 48% 52%
students

| believe that the gifted students receive appropriate

0, 0, 0,
instruction when they are pulled out of my classroom SEV A 2
| believe that the gifted students do not need my classroom
instruction for the day they were receiving gifted education 29% 67% 4%

services
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General education teachers’ responses to three additional questions regarding pullout in Table 32b suggest that
73% of teachers continue with regularly scheduled curriculum when gifted students are pulled out of the
classroom, while some provide enrichment activities to non-gifted students during this time. About half of the
general education teachers indicated that gifted students are “always” or “sometimes” provided with classroom
work missed while receiving gifted services. Administrators’ responses to these same questions provided in Table
33 are consistent with responses provided by teachers with regard to each of these issues.

Table 32b: ES General Education Teachers
GIFTED STUDENT PULLOUT
General Edgca;tlﬁn Teachers Always Sometimes Rarely Never
ar

| deliver enrichment activities to the
general education students during the
time that the gifted students are pulled
out of my classroom

18% 55% 17% 10%

| continue with the regularly planned
activities while the gifted students are 73% 19% 5% 3%
pulled out of my classroom

| assign any missed classroom work to
the gifted students when they come
back to my classroom after receiving
gifted education services

22% 36% 22% 19%

Results presented in Table 33 indicate that the perspective of administrators regarding whether students receive
appropriate instruction when they are pulled out of the general education classroom was more positive than that
of general education teachers. 70% of administrators agreed with this statement compared with 53% of general
education teachers above. Administrators also generally agreed that teachers should continue with their regularly
planned activities while the gifted students are pulled out of the classroom. Agreement was weak for the
remaining questions.

ES Administrators

Table 33:
GIFTED STUDENT PULLOUT-
Administrators Agree Disagree Not Sure

Teachers should conduct enrichment activities with
their general education students during the time that 35% 56% 10%
the gifted students are pulled out of the classroom.

Teachers should continue with their regularly
planned activities while the gifted students are pulled 79% 19% 3%
out of the classroom.

Teachers should assign any missed classroom work
to the gifted students when they come back to the 35% 59% 6%
classroom after receiving gifted education services.

Having the gifted students pulled out of the
classroom offers teachers the opportunity to work at 52% 41% 7%
the ability level of their other students.

| believe that the gifted students receive appropriate

0, 0, 0,
instruction when they are pulled out of the classroom. e B e

| believe that the gifted students do not need the
regular classroom instruction for the day they were 37% 54% 9%
receiving gifted education services.
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Curriculum and Instruction: Take Home Messages from Survey Results

1.

Differentiated curriculum for the gifted learner must span grades pre-K-12.

Differentiated curriculum is available for gifted learners at the elementary and middle school levels. Survey results
suggest that the services offered may be lacking in scope across subject areas. The elementary school one day
pullout services offer opportunities to engage in interactive learning activities that encourage higher-order thinking
skills. However, the limited amount of time spent receiving gifted instruction may preclude receipt of differentiated
curriculum across subject areas in the gifted education classroom. Similarly, middle school gifted services provide
differentiated instruction in math and science. However, coverage of additional subject areas is restricted to the
Gifted Elective, in which about half of gifted middle school students enroll.

Regular classroom curricula and instruction must be adapted, modified, or replaced to meet
the unique needs of gifted learners.

Survey results do not provide strong support that regular classroom curricula and instruction is adapted, modified
or replaced to meet the unique needs of gifted learners. Survey results suggest that differentiated instruction in
the general education classroom is planned for students through the EP process. However there was not strong
support for statements that instruction is then tailored to the needs of gifted students in general education
classrooms. Notably, gifted education teachers, administrators, and parents are more likely to endorse this view
than do general education teachers.

Instructional pace must be flexible to allow for the accelerated learning of gifted learners as
appropriate.

In contrast to instruction received in the general education classroom, there appears to be cross-informant
support for the assertion that gifted students receive accelerated learning experiences in gifted education settings.
At the elementary school level there is more support from administrators than from general education teachers
that the accelerated learning experiences received by students in their one day pullout services are “appropriate”.

Educational opportunities for subject and grade skipping must be provided to gifted learners.

Survey results did not provide strong support for the statement that educational opportunities for subject and
grade skipping are provided to gifted learners. At the middle school level, opportunities clearly do exist for
acceleration in math and science. By definition, gifted students are offered the opportunity to enroll in high school
level classes during middle school. Opportunities for subject skipping at the elementary school level may be less
likely, while opportunities for full grade-skipping in PCS are relatively rare with no established standard.

Learning opportunities for gifted learners must consist of continuum of differentiated
curricular options, instructional approaches, and resource materials.

Overall, survey results suggest that gifted students do receive specialized services in elementary and middle
school. Results suggest that gifted students are engaged in accelerated rates of learning during these
experiences. However, results do not strongly support statements that gifted students receive differentiated
instruction in the general education classroom. If this is true, then without broadening the scope of specialized
gifted instruction, services provided to gifted students in PCS cannot be said to provide a continuum of
differentiated curricular options, instructional approaches, and resource materials across subjects and grade
levels.
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Interview Results

Dr. Elizabeth Shaunessy provided expert input regarding key issues in conjunction with this evaluation. With
regard to the Curriculum and Instruction criteria of the NAGC, Dr. Shaunessy was asked to recommend the most
appropriate means through which regular classroom curricula and instruction could be adapted, modified, or
replaced to meet the unique needs of gifted learners. This likely represents a key issue as survey results
presented above did not provide strong support that regular classroom curricula and instruction is adapted,
modified or replaced to meet the unique needs of gifted learners on a consistent basis. Dr. Shaunessy
recommended:

Homogenous grouping for specific subjects... Not all gifted learners will always need to be grouped
together, but this is a good strategy for individuals who are working at a similar level. This allows for small
groups to work at a similar pace—whether accelerated, on level, or remediated. Teachers can get a
sense of the learners’ ability levels on major subjects from prior test information, pre-tests (paper or
electronic), observations, etc. Teachers of the Gifted should also provide support to general education
teachers (and schedules for planning should reflect this need) in differentiating instruction for the general
education services, which can enhance the overall educational services for all students.

In addition, Dr. Shaunessy highlighted her belief that:

An educator—whether of special education, general education, or gifted education, will have a range of
abilities represented in his or her classroom and is expected to modify instruction according to this range.

Gifted (Education Plan) EP Process

The EP process does contain procedures designed to facilitate modification of general education curriculum to
meet the needs of the gifted student. Through the EP process, a general education teacher is required to
participate in each gifted student’'s EP meeting or to submit planning notes®" indicating ways in which general
education services are modified to meet the needs of the gifted student. However, these procedural safeguards
alone do not ensure that gifted students’ needs are met in general education settings. The EP team does not
meet yearly and the degree to which existing EP strategies are carried over from year to year is unclear. This
issue is multiplied in the middle school setting where the gifted student has several teachers in different
disciplines. The existing EP process does not ensure communication, coordination, and monitoring of services
provided to gifted students across subject areas, especially in middle school.

Senator Wise (SB 990) and Representative Legg (HB 297) bills

Pending bills in the Florida Senate and House are related to the NAGC Curriculum and Instruction criteria as
follows:

1. Differentiated curriculum for the gifted learner must span grades pre-K-12.

Beginning with the 2007-2008 fiscal year, a district's expenditure of funds from the guaranteed allocation for
students in grades 9 through 12 who are gifted may not be greater than the amount expended during the
2006-2007 fiscal year for gifted students in grades 9 through 12.

Although funding would be frozen at the 2006-2007 level, exceptional education support for gifted students in
grades 9-12 would continue. This would presumably affect PCS if specialized gifted services were provided at the
high school level.

a. Regular classroom curricula and instruction must be adapted, modified, or
replaced to meet the unique needs of gifted learners.

b. Instructional pace must be flexible to allow for the accelerated learning of gifted
learners as appropriate.

3 See Appendix K
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Programs must:
-Include classroom-based, school-based, and district-based implementation options.
-Include, but are not limited to, subject matter acceleration opportunities, differentiated curricula that
address the exceptional learning needs of gifted and academically talented students, and enrichment
activities that extend learning opportunities available in the classroom.

While these statements clearly align with the second and third Curriculum and Instruction standards of the NAGC,
they do not provide a clear means through which to achieve these goals.

Educational opportunities for subject and grade skipping must be provided to gifted
learners.

Programs must:
-Include policies that set forth procedures and eligibility criteria for whole-grade acceleration.

This would require PCS to develop specific criteria necessary for a student to receive whole-grade acceleration.
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II. Student Identification standards

1. A comprehensive and cohesive process for student nomination must be coordinated in order to determine eligibility
for gifted education services.

2. Instruments used for student assessment to determine eligibility for gifted education services must measure diverse

abilities, talents, strengths, and needs in order to provide students an opportunity to demonstrate any strengths.

A student assessment profile of individual strengths and needs must be developed to plan appropriate intervention.

All student identification procedures and instruments must be based on current theory and research.

Written procedures for student identification must include at the very least provisions for informed consent, student

retention, student reassessment, student exiting, and appeals procedures.

gk w

Most of the information provided in this section concerns the first Student Identification standard. Creating a
comprehensive and cohesive process for student nomination is essential to any gifted program. Doing so is also
very challenging. Demographic data concerning the gifted student population in PCS is presented. This
population consists primarily of Caucasian students who do not receive free or reduced lunch. This is followed by
presentation of rates of application of students attending private schools to PCS'’s full-time gifted program at
Ridgecrest. The time lag between nomination, screening, testing, and inclusion in the gifted program is then
discussed. Recommendations of the OPPAGA report concerning the need for provision of alternative assessment
methods to address socioeconomic disparities in enroliment are discussed. Results of PCS’s large-scale
implementation of an alternative assessment strategy among Title | schools in the 2006-2007 school year are
then presented. This portion of the evaluation concludes with discussion of language included in the Wise (SB
990) and Legg (HB 297) bills that would mandate universal screening for gifted education services. These bills
would also mandate reporting of screening and identification statistics across separate demographic groups.

The remaining Student Identification standards are discussed solely with respect to survey results. The PCS
Gifted Program satisfies each of these standards consistent with the mandates of Florida law. The second
standard concerning instruments used for student assessment to determine eligibility measuring diverse abilities,
talents, strengths, and needs can be reflected in two ways. To the degree that this standard implies the need for
alternative assessment measures to address disparities in enroliment across demographic groups, this issue is
discussed with respect the first Student Identification standard. As written, though, this standard speaks to the
broader definition of giftedness, which can include persons with exceptional talents in the arts or performance in a
specific area. However, with respect to Florida law, the definition of giftedness for students has been restricted to
achievement of a score two standard deviations above the mean on a standardized test of intelligence. Students
with perfect pitch who can play Mozart sonatas on the violin at age 8 are gifted, just not by standards of Florida
law relating to educational services.

PCS’s conformity to Student Identification standards three, four, and five are each addressed in the PCS Gifted
Handbook®. A student assessment profile of individual strengths and needs is developed through the EP process
and presented in the Gifted Handbook. Provisions for informed consent and appeals are each included in the
Procedural Safeguards provided to parents through the EP process. Jenny Klimis, Gifted Program Supervisor has
also indicated that once a student qualifies for gifted services in PCS he/she is not dismissed from the program
unless this is requested by the student’s parent. Finally, the PCS Gifted Handbook lists the identification
measures used to determine eligibility. Each of these is supported by current theory and research.

While the policies and practices of PCS conform to the second, third, fourth, and fifth Student Identification
standards as they are currently applied in the state of Florida, the student reassessment portion of the fifth
standard is associated with language in the pending Wise (SB 990) and Legg (HB 297) bills that may require
school districts to adjust their reassessment procedures. Currently, the state of Florida requires only that the EP
of the gifted student is reviewed once every three years. PCS policies conform to this standard. However,
language in the pending bills state that:

Each student participating in a gifted or academically talented student education program shall be
evaluated at least every 3 years according to procedures developed by the department to determine
whether the student is benefiting from, and continues to be eligible to participate in, the program.

This language is purposefully vague so as to allow the DOE to determine the most appropriate means of
assessment. It is likely that, if passed, the DOE would not require reassessment of intelligence, as scores on
intelligence tests are generally stable after the age of eight. So it is unclear what may be required if these bills
were to pass. Arguably, a potentially more effective revision would be to require a review of the student’s EP on a

32 See Appendix H
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yearly basis. Optimally, this is already occurring, as PCS encourages, but does not require review of the EP more
frequently than every three years. However, cases in which a minority of gifted students may not be accessing
challenging curriculum or receiving modified instruction in general education classrooms, may be most likely to be
the ones in which the EP remains untouched for three years. A potential cost associated with requiring yearly
review of the EP may be a perception by school officials that doing so represents an increase in “paperwork”.

Survey Results
Information to Parents*

Certain questions asked of informants relating to student identification amounted to a survey of respondents’
knowledge of existing practices rather than a survey of their opinion regarding student identification issues. For
example, the first two questions asked whether the district provides information annually regarding the process for
nominating and screening students in English and then “in a variety of languages”. PCS does provide information
annually in English and Spanish. Almost all respondents agreed that information is provided in English and a
minority disagreed or were ‘not sure’ whether information was provided in a variety of languages. Whether English
and Spanish represents a “variety of languages” is debatable. If PCS screening practices assured that all ESOL
students and all students whose parents do not speak English as a primary language were screened for gifted
services then this would be a non-issue. However, given that the district is a large one comprised of students from
dozens of different ethnic backgrounds in which dozens of languages other than English and Spanish are spoken
in their homes, this issue is relevant in the context of non-universal screening.

Ta_ble 34a: : ES Gifted Teachers ES General Education ES Administrators
Information Regarding Teachers
Identification:
. Not . Not q Not
Elementary Schools Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
The district provides information annually
regardl_ng the process fo_r nomlnatlng and 100% . . 96% 1% 3% 99% . 1%
screening students for gifted education
programming services in English
The district provides information annually
regarding the process for nominating and
screening students for gifted education 74% 10% 16% | 85% 9% 6% 89% 5% 6%
programming services in a variety of
languages
Table 34b: MS Gifted Teachers W el 2elEEe MS Administrators
Information Regarding Teachers
Identification:
Middle Schools Agree | Disagree el Agree | Disagree het Agree | Disagree het
Sure Sure Sure
The district provides information
annually regarding the process for
nominating and screening students for | 45q04 97% 206 206 96% ) 4%

gifted education programming
services in English

The district provides information
annually regarding the process for
nominating and screening students for 79% 9% 12% 79% 15% 5% 92% 4% 4%
gifted education programming
services in a variety of languages

Student Nomination

33, . . . . -
With one exception regarding the development of EPs (educational plans), respondents’ answers to survey questions were similar across
elementary and middle school levels. Discussion of results applies to data across grade levels.
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The third question asked whether a parent or teacher may nominate students for gifted eligibility screening at any
time during the school year. In practice, this is true. In response to the survey, almost all gifted teachers and a
sizeable majority of general education teachers and administrators recognized that this is a true statement.
Notably, only 84% of ES parents and 76% of MS parents, who both had their child go through the process of
becoming eligible for gifted services and had taken the time to fill out this survey, nevertheless did not know that
parents are able to nominate their child for gifted eligibility screening at any time during the year. It is very likely
that this percentage is lower among parents whose child is not enrolled in gifted education. Therefore, these data
suggest that if a teacher does not request screening for gifted services for a student, there is no guarantee that a
parent will be aware of his or her right to do so.

ES General Education

Table 35a: ES Gifted Teachers Teachers ES Administrators ES Parents
Student Nomination:
Elementary Schools , Not : Not : Not . Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
A parent or teacher may nominate
sudlons o gz Sl il 98% | 2% 92% | 6% | 2% | 96% | 3% | 1% | sa% | 6% | 10%
screening at any time during the
school year
Table 35b: MS Gifted Teachers MS Ge?:;ilhlzgsucatlon MS Administrators MS Parents
Student Nomination:
Middle Schools , Not . Not , Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure

A parent or teacher may nominate
students for gifted eligibility
screening at any time during the
school year

92%

4%

4%

2%

9%

20%

90%

6%

4%

76%

7%

17%

Time Lag in Identification

The fourth and fifth student identification questions concerned the time lag between nomination, screening and
testing (if the screen is passed). With regard to screening, there was an effect where those providing the
screening (gifted teachers) and those responsible for assuring that the screening takes place (administrators)
were more likely to state that this is done in a timely manner than were parents. In contrast there was cross-
informant consensus in that less than two-thirds of teachers and parents agreed that, once screened, students
are evaluated by a school psychologist in a timely manner. In practice, there is a sizeable backlog of students
waiting to be evaluated for receipt of gifted services. Specific data quantifying the time between screening and
receipt of a full gifted evaluation were unavailable in conjunction with this report. The problem in this regard
concerns the availability of school psychologists designated for this purpose in relation to the several other duties
performed by psychologists in PCS. Jenny Klimis has indicated that students are evaluated for gifted services on

weekends in an effort to decrease the time been screening and receipt of a full evaluation. Evaluations are also

performed in the summer months to address this issue.

Table 36a:
Screening/Evaluation:
Elementary Schools

ES Gifted Teachers

ES General Education
Teachers

ES Administrators

ES Parents

Agree

Disagree

Not
Sure

Not

Agree

Disagree

Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Once nominated, students are
screened by a gifted services teacher
in a timely manner (in my opinion)

83%

14%

3%

78%

20%

2%

83%

16%

1%

69%

23%

8%

Once screened, students are
evaluated by a district school
psychologist in a timely manner (in my
opinion)

59%

39%

2%

62%

34%

4%

2%

27%

2%

61%

30%

9%
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MS General Education

Table 36b: MS Gifted Teachers Teachers MS Administrators MS Parents
Screening/Evaluation:
Middle Schools , Not . Not , Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
Once nominated, students are
screened by a gifted services 210 8%

teacher in a timely manner (in my
opinion)

90%

10%

62%

14%

24%

76%

17%

7%

2%

Once screened, students are
evaluated by a district school
psychologist in a timely manner (in
my opinion)

58%

33%

8%

55%

17%

28%

61%

29%

10%

64%

26% 10%

Parent Workshops

There was also weak agreement with the statement that parents of students in PCS are provided with special
workshops or seminars to help them understand the meaning of giftedness. Each group of respondents with the
exception of middle school gifted teachers only agreed with this statement at a rate of 50% or less. Notably, only
39% of ES parents and 33% of MS parents agreed with this statement. With respect to Student Identification
criteria, this question implies provision of workshops either prior to identification or during the identification
process. The issue of parent involvement subsequent to a student’s enrollment in gifted services will be discussed
in relation to the NAGC Program Administration and Management criteria.

ES General Education

Table 37a: ES Gifted Teachers ES Administrators ES Parents
. Teachers
Parent Workshops:
Elementary Schools : Not , Not : Not . Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
Parents of students in Pinellas
County Schools are provided
with special workshops or 50% 34% 16% | 37% 27% 36% | 50% 15% 35% | 39% 53% 8%
seminars to help them
understand the meaning of
giftedness
Table 37b: MS Gifted Teachers B Ge_:_ws;ilhlztjsucatlon MS Administrators MS Parents
Parent Workshops:
Middle Schools , Not , Not , Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
Parents of students in Pinellas
County Schools are provided with
special workshops or seminars to 60% 20% 20% | 37% 16% 47% | 38% 13% 49% | 33% 61% 6%
help them understand the
meaning of giftedness

Assessment Bias

The seventh question in relation to Student Identification standards asked respondents to provide their opinion
regarding whether assessments for gifted education services are unbiased. The percentages of respondents who
indicated that they were ‘not sure’ may have just not been comfortable expressing agreement with a central
guestion such as this without being absolutely sure. However, knowing that fairness in the identification process
for any service is essential, 19% of general education teachers, 14% of administrators, and 11% of gifted
teachers disagreed that identification is unbiased at the ES level. Twelve percent of teachers and 13% of
administrators at the middle school level disagreed with this statement. Aimost all MS gifted teachers agreed that
identification is unbiased. However, these percentages should be close to zero for all respondents. Optimally,
follow up questions would have provided clarity concerning which part of the identification process is perceived as
biased. At the present time, we are not sure, although further investigation of this issue is necessary.
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ES General Education

Table 38a: ES Gifted Teachers Teachers ES Administrators
Assessment Bias:
Elementary Schools , Not , Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure

Assessments for gifted education

- . 7%
services are unbiased.

12% 11% | 52% 19% 29% | 65% 14% 21%

MS General Education

Table 38b: MS Gifted Teachers Teachers MS Administrators
Assessment Bias:
Middle Schools : Not : Not : Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree e

Assessments for gifted education

services are unbiased. 83% 4% 13% | 51% 12% 37% | 60% 13% 27%

Education Plan (EP) Process

The next four questions concerning the EP process were generally supportive. EPs are developed for all students
and they do include the students’ learning style and by definition state the students’ educational needs. A minority
of gifted teachers at the ES level and parents at both ES and MS levels disagree that the EP reflects gifted
learners’ interests. The gifted education program in PCS may not be able to accommodate the specific interests
of all students all the time. As full incorporation of students’ interests is a goal to strive toward, less than full
agreement on this question indicates room for improvement.

Also notable with respect to questions concerning the EP process is that approximately 20% of ES and MS
general education teachers were not sure whether an EP was developed for all gifted students while 6% of ES
and 7% of ES and MS general education teachers disagreed. General education teachers should receive the EP
of each gifted student in their classes so that necessary accommodations can be made. If approximately 30%
aren’t sure or disagree that EPs exist for all gifted students then they cannot make necessary accommodations
consistent with students’ EPs.

ES General Education

ES Gifted Teachers
Teachers

ES Administrators ES Parents

Table 39a:
EP Process:

Elementary Schools

Not

Agree Sure

Disagree

Not

Agree Sure

Disagree

Agree

Disagree

Not

Sure Agree

Disagree

Not
Sure

Individual assessment plans (EP)
are developed for all gifted learners

100%

73% 6% 21%

89%

4%

7% 86% 9%

5%

Gifted learners’ education plans
(EP) reflect their interests

84% 16%

88% 4% 8%

93%

3%

4% 7% 17%

7%

Gifted learners’ education plans
(EP) reflect their learning style

100%

94% 1% 5%

98%

1%

2% 80% 13%

6%

Gifted learners’ education plans
(EP) reflect their educational needs

100%

96% 1% 4%

98%

1%

1% 88% 7%

5%
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MS General Education

Table 39b: MS Gifted Teachers Teachers MS Administrators MS Parents
EP Process:

Middle Schools . Not . Not . Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure

Individual assessment plans (EP) 18% o
are developed for all gifted learners 93% 7% 74% 7% 19% | 94% 6% 73% 0 °
Gifted learners’ education plans 200 9%
(EP) reflect their interests 91% 6% 3% 88% 7% 5% 93% 5% 2% 69% 0 0
Gifted learners’ education plans 18% 8%
(EP) reflect their learning style 94% 6% 93% 4% 4% [ 100% 73% 0 °
Gifted learners’ education plans 11% 8o
(EP) reflect their educational needs | 100% 94% 2% 3% | 100% 82% 0 0

Identification Procedures

Statements made in the final two Student Identification questions are both true. Multiple assessment instruments
are used to determine student qualifications for gifted services and district guidelines and procedures are
reviewed, revised as necessary, and are clearly presented in the PCS Gifted Handbook*'. Respondents with less
direct involvement in these processes were much more likely to indicate that they were ‘not sure’.

ES General Education

Table 40a: ES Gifted Teachers Teachers ES Administrators ES Parents
Identification Procedures:
Elementary Schools : Not : Not : Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
Multiple assessment instruments
are used to determine student 82% 12% 5% 63% 12% 25% 79% 13% 8%
qualification for gifted services
Pinellas County Schools’ district
gwdelmes and prqcedures for g_lfted 91% 20 7% 47% 6% 247% | 65% 3% 3206
education are reviewed and revised
as necessary
Table 40b: MS Gifted Teachers LS Ge?:;ilhlz:isucatlon MS Administrators MS Parents
Identification Procedures:
Middle Schools . Not . Not . Not , Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Suie
Multiple assessment instruments
are used to determine student 82% 11% 7% | 59% 6% | 34% | 70% 8% | 23%
qualification for gifted services
Pinellas County Schools’ district
guidelines and procedures for gifted
education are reviewed and revised 87% 2% 11% | 50% 6% 44% | 65% 35%
as necessary

3 See Appendix H
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Student Identification: Take Home Messages from Survey Results

1. Potential for Bias in Identification

Survey results indicate that a subset of parents is potentially unaware that they have the right to nominate
their child for screening. Parental awareness would not be a potential determinant of gifted student
identification under a system of universal screening. Absent a system of universal screening, there is no
assurance that eligible students will be identified.

A significant number of respondents also expressed disagreement with the statement that identification
procedures are unbiased. Without follow-up questions, it is unclear why some respondents disagreed with this
statement. The potential for eligible students to not be identified under a non-universal system of screening
presents perhaps the strongest potential for bias.

2. Waiting Period

Survey results indicate dissatisfaction among parents and recognition of a notable time lag between
nomination, screening, evaluation, and placement. While the specific average time involved in this process
was unavailable in accord with the current evaluation, it is considered to be lengthy. PCS has taken steps to
reduce the time between nomination and placement. Specific data are necessary to calculate PCS’s success
in these efforts and take further steps if necessary.

3. General Education Teachers’ Awareness of EPs

More than 25% of general education teachers at both the ES and MS levels either were not sure or disagreed
with the statement that all gifted students receive EPs. These responses suggest that some general
education teachers may not be implementing EPs for all gifted students. Without a more clearly defined
system of scheduled communication between the EP team and the gifted students’ general education
teachers, there is no assurance that accommodations are being made in the general education setting.

Gifted Student Demographics in PCS

Tables 41a through 43b present the gender, ethnicity, and lunch status of students in the middle and high school
tracking studies discussed above. Results presented in Tables 41a and 41b indicate that there was a somewhat
higher percentage of boys in the middle school program while the high school gifted sample contained an almost
equal number of boys and girls. This pattern stands in contrast to non-gifted exceptional education students, in
which there are twice as many boys than girls, and the general education population, which consists of more girls
due to the highly disproportionate number of boys in exceptional education.

Table 41a: Gender- Middle School

Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed
Girls 513 37% 342 43% 2588 54%
Boys 864 63% 447 57% 2190 46%
Total 1377 789 4778

Table 41b: Gender- High School

Not Gifted Exceptional Ed Gifted Not Gifted General Ed
Girls 139 36% 319 50% 1655 58%
Boys 249 64% 316 50% 1202 42%
Total 388 635 2857
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Results presented in Tables 42a and 42b indicate that 87% of both the middle school and high school samples of
gifted students were Caucasian. Percentages of African-American students are much higher in the non-gifted
exceptional education and general education groups in both middle and high school relative to their
representation in the gifted group. The percentages of African-American students decline in the non-gifted high
school groups. This is most likely a result of African-American students being more likely to not complete high
school.

Table 42a: Ethnicity- Middle School
Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed

African-American 496 36% 40 5% 841 18%
Asian 13 1% 38 5% 150 3%
Caucasian 806 59% 689 87% 3518 74%
Latino 54 4% 16 2% 214 4%
Mixed Ethnicity 7 1% 4 1% 44 1%
Native American 1 0% 2 0% 11 0%
Total 1377 789 4778

Table 42b: Ethnicity- High School

Not Gifted Exceptional Ed Gifted Not Gifted General Ed
African-American 97 25% 44 7% 353 12%
Asian 6 2% 29 5% 103 4%
Caucasian 272 70% 551 87% 2288 80%
Latino 12 3% 9 1% 102 4%
Mixed 1 0% 1 0% 8 0%
Native American 0 0% 1 0% 3 0%

Total 388 635 2857

Results presented in Tables 43a and 43b indicate that 86% of middle school students and 89% of high school
students in the gifted samples did not receive free or reduced lunch. This is contrasted with the non-gifted
exceptional education and general education groups, both of which include much higher percentages of students
receiving free or reduced lunch. The percentages of students receiving free or reduced lunch decline in the high
school group. This is most likely a result of students receiving free or reduced lunch being more likely to not
complete high school.

Table 43a: Lunch Status- Middle School

Non-Gifted Exceptional Ed Gifted Non-Gifted General Ed
Not Free/Reduced 479 35% 679 86% 2822 59%
Free/Reduced 898 65% 110 14% 1956 41%
Total 1377 789 4778
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Table 43b: Lunch Status- High School

Not Gifted Exceptional Ed Gifted Not Gifted General Ed
Not Free/Reduced 225 58% 564 89% 2185 76%
Free/Reduced 163 42% 71 11% 672 24%
Total 388 635 2857

Taken together, these results indicate that students in the gifted program in PCS are much more likely to be
Caucasian and to not receive free or reduced lunch. This can occur because either 1) students from these groups
are less likely to meet the test score criteria for placement in the gifted program using standard testing measures,
or 2) intelligent students who are African-American or receive free or reduced lunch are not screened and tested
as frequently. Without a universal screening system the second hypothesis cannot be eliminated. The first
hypothesis, if true, can be addressed through implementation of an alternative assessment system that provides
more students from underrepresented groups the opportunity to participate in the gifted program.

Related Socioeconomic Issues in Student Identification

Ridgecrest

The Center for Gifted Studies at Ridgecrest Elementary provides the only full-time gifted program in Pinellas
County. This gifted magnet program serves students in grades 1 through 5. Elementary students throughout the
school district who qualify for gifted education services may apply to the Center for Gifted Studies through the
magnet school process. Information provided by Jenny Klimis indicates that one-third of applicants to the
Ridgecrest program consist of private or homeschooled students.

Ridgecrest Applications for 07-08 school year
First grade — 20 of the 53 (38%) applicants were private or home school students
Second grade — 2 of the 10 (20%) applicants were private or home school students
Third grade — 4 of the 18 (22%) applicants were private or home school students
Fourth grade — 1 of the 2 (50%) applicants were private or home school students

27 of the 83 (32%) total applicants were private or home school students

Assuming that acceptance rates are similar to these numbers from year to year then one-third of the students who
attend Ridgecrest would otherwise be attending private schools or would be homeschooled. This leaves only two-
thirds of the seats at Ridgecrest open to all other students in the district. This represents a problem of access
similar to that discussed earlier with regard to the IB program in high school. In the absence of gifted education
services at the high school level, two-thirds of the students in the IB program are gifted. This leaves one-third of
the seats open to non-gifted students throughout the district. The difference between these scenarios is that
applications at the elementary school level may be influenced by parental affluence.

Further information provided by Jenny Klimis stated:

Private/home school parents who request gifted evaluation for their children are handled through
my office. During the first semester of this year 2007-2008:

26 students were screened

31 students were referred based on private testing

This represents another means through which more affluent students may have an advantage with respect to
receipt of gifted services. These data indicate that in a single semester, results of costly private testing were
provided to the district by the parents of 31 students who qualified for receipt of gifted services. It is not clear
whether this would provide an advantage in the application process to Ridgecrest relative to a less affluent
student. However, excessive waiting periods between screening and testing could prevent a less affluent student
from being able to enroll in Ridgecrest while a more affluent student providing private testing results was
considered. Further investigation of these issues is necessary.
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Alternative Eligibility

Florida Administrative Code rule 6A-6.03019

The relationship between socioeconomic status and gifted enrollment is not unique to PCS. Students from low
socio-economic backgrounds are underrepresented in gifted programs statewide. To address this issue, Florida
Administrative Code provides alternative eligibility requirements to support increased enrollment for students from
low socio-economic backgrounds and those with limited English proficiency. Under the alternative requirements,
students are not required to demonstrate an IQ of two standard deviations above the mean if they meet criteria
specified in an approved school district plan for increasing the gifted program participation of underrepresented
groups.

OPPAGA Results and Recommendations regarding Alternative Eligibility

Issues related to student identification were a key focus of the Office of Program Policy Analysis and Government

Accountability (OPPAGA) report35 on Gifted Education programs in the state of Florida. Results presented in the
OPPAGA report indicated that:

the number of newly identified gifted students increased by 11% during 2006-07 from the prior year.
Districts reported using alternative requirements to identify 1,017 new gifted students in 2006-07, an
increase of 17.6% over the prior year. However, this underestimates the number of identifications made
using alternative requirements as 19 districts could not identify which requirements were used for their
new gifted identifications. These districts include some of Florida’'s largest school districts (Hillsborough,
Miami-Dade, and Palm Beach). As a result, the Legislature and the Department of Education do not have
information to determine whether the alternative requirements are being applied as intended, to identify
and serve underrepresented populations®

Based upon these data, the OPPAGA report recommended that each school district:

Create a data element in the automated student data base that school districts will use to report whether
a student was identified as gifted under the general or alternative identification requirements.

Alternative Eligibility Placement in PCS

Data provided by PCS in conjunction with the OPPAGA report indicated that PCS was one of the school districts
that were able to provide identification data separately based upon the method used.

Table 44: PCS Total New Gifted [ Total identified | | d;et‘irfci:gtgﬂzer
OPPAGA Year Identifications/N Under Alternative -
e . L Alternative
Identification ewly Eligible Identification Plan P
Identification Plan
. 2006-07 1246 94 7.5%
Pinellas
2005-06 1146 104 9.1%

A footnote in the OPPAGA table indicated that Pinellas 2005-2006 data did not include students identified in
grades 6-8. Increases in rates of identification from 2005-06 to 2006-2007 for both standard and alternative
methods were smaller in PCS than the state averages reported by OPPAGA. Differences would be even smaller if
middle school data from 2005-06 were included.

Increased Identification

Overall increases in identification across the state appear be due to two factors. First, increasing attention at the
state level to issues of identification has likely spurred school districts to focus upon improving identification
methods. This has likely led to increases in the number of students identified. Lower rates of increased
identification in PCS may suggest that gaps in identification methods are not as wide in PCS as they may be on

® See Appendix B
* OPPAGA report, p. 6
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average statewide. Second, increased attention has clearly been focused upon using alternative identification
procedures to address underrepresentation of students from lower socioeconomic backgrounds and those with
limited English proficiency. Increased attention to these issues has been associated with increased rates of
identification among these underrepresented groups statewide. However, the number of students identified using
alternative identification procedures actually declined in PCS from 2005-06 to 2006-07 according to data
presented in Table 44. The reasons for these results are not clear. It is unlikely that PCS’s methods of alternative
identification are so refined as to have reached a ceiling in which all students who may be eligible are identified
yearly.

2006 PCS Title I Screening

In an effort to address issues of underrepresentation in PCS, grant funding was obtained from the Florida DOE to
screen 5085 first-grade students for gifted eligibility in PCS using the Naglieri Nonverbal Ability Test. More than
$50,000 was obtained to screen 4861 Title | students across 54 schools and PCS provided $2368.30 to screen
224 non-Title | students in 2 schools®’.

Table 45: Results of NNAT Screening: Feb 8, 2008*
Title | Schools/First-Grade Students/Screened in Fall 2006
Students at or Percent of Percent of
Number of Students above the 90th Students students above total
Schools by Screened ercentile on placed as | 90th percentile on tested
Region b of 2/4/08 NNAT who were who were
NNAT
placed placed
Region| (21) 1850 256 14% 44 17% 2%
Region Il (13) 1170 160 14% 36 23% 3%
RegionV  (19) 1668 183 11% 35 19% 2%
Total (53) 4688 599 13% 115 19% 2%

Results presented in Table 45 indicate that 115 students from Title | schools were placed as a result of alternative
identification methods used in conjunction with this initiative. This represents 2% of the total number of students
screened. Although 2% is a low percentage, an increase of 115 students from low socioeconomic backgrounds
who otherwise may not have received gifted services is meaningful by any standard.

The timetable between screening, evaluation, and placement is unclear with respect to these data. Data
submitted in conjunction with the OPPAGA report indicated that 94 students were placed in PCS under alternative
assessment criteria, yet these data indicate that 115 students were placed in PCS based upon an identification
process that began in Fall 2006. Discrepancies in these data suggest that the identification process for at least 21
students took longer than a full school year3g. If these students from low socioeconomic backgrounds had wanted
to apply to Ridgecrest in the first-grade year they would have been unable to do so while a more affluent student
could have provided results of private testing. When the less affluent is placed sometime in his or her second
grade year, the seat at Ridgecrest is already taken by the more affluent student.

Despite potential time lags in identification, participation in this alternate identification process clearly indicates the
intention of PCS to address issues of underrepresentation of students from lower socioeconomic backgrounds
that are prevalent throughout school districts across the state of Florida as indicated in the OPPAGA report. The
best approach is to continue to support these efforts while recognizing that more needs to be done both in
Pinellas and across the state of Florida. Continued participation in alternative identification initiatives while clearly
reporting the results of these initiatives according to the recommendation of the OPPAGA report will improve
educational opportunities for students from underrepresented groups.

37 See Appendix L
Data presented in Table 45 was provided by Jenny Klimis
This number is higher if students were identified using alternative identification methods outside the scope of this Title | initiative.
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Senator Wise (SB 990) and Representative Legg (HB 297) bills

Issues related to student identification for gifted programs are also central to pending Florida bills by Senator
Wise (SB 990) and Representative Legg (HB 297). Policies related to student identification are included in three
sections of the current forms of these bills.

Universal Screening and Parental Notification

(1) The Department of Education shall develop, and district school boards shall implement screening
procedures for the determination of students who should be further evaluated for identification as a
gifted or an academically talented student. The screening shall be annually conducted for all students
in an elementary, middle, and high school grade level designated by the department, based upon
peer reviewed research, to be the most appropriate time for such screening and shall also be made
available at least annually to students in all other K through 12 grade levels upon written request by a
student's parent or teacher. Each district school board shall annually provide written notification to
parents of students in grades K through 12 of the availability of such screening.

This language would mandate universal screening of students for gifted program eligibility. Based upon results
reviewed so far, a practical form of universal screening appears to be the best way to ensure that PCS does not
fail to identify eligible students. This language also would mandate universal notification to parents of students
across grade levels of their right to nominate their child for screening when attending grades where universal
screening is not provided. Survey responses discussed above indicated that many parents and some teachers
are likely unaware of parents’ rights to nominate their child for gifted screening. Universal notification concerning
these rights would address these gaps.

Gifted vs. Academically Talented

(b) Eligibility criteria for gifted and academically talented student identification which includes, but is not
limited to, demonstration of a need for services or activities not ordinarily provided by the school in order
to fully develop the student's capabilities and demonstration of: 1. Superior intellectual development on a
standardized intelligence test for gifted student identification; or 2. High achievement capability in one or
more academic subject areas for academically talented student identification.

This language, and language found throughout the Wise and Legg bills, draws a distinction between gifted
students and academically talented students. Under this language, gifted students would be those defined under
standard criteria in which intelligence test scores are two standard deviations or more above the mean. The
implications of this language can be substantial. This language could potentially eliminate alternative assessment
criteria for gifted placement. Students from underrepresented groups may be designated as “academically
talented” under this language but would not qualify for gifted services. Gifted services are included under the ESE
umbrella. This allows for funding to be received from the guaranteed allocation for gifted students. This also
provides the procedural safeguards and protections afforded to students under the ESE umbrella. Funding and
procedural protections would likely be reduced or eliminated for students designated as “academically talented”.

Mandated Reporting

Each district school board shall report annually to the department by school and grade level the number
of students screened and identified under subsection (1); the types of gifted and academically talented
student education programs that it offers; the number of, and performance data for, students in such
programs; and the number of students who were accelerated one or more whole grades. When reporting
the number of students, district school boards shall classify students according to race, ethnicity, and
national origin.

This language would mandate strict reporting by each school district to determine the degree to which district
practices conform to the mandates contained in these bills were they to become law. This language would track
districts’ implementation of universal screening procedures. This language would also mandate reporting of data
separately by race, ethnicity, and national origin. Underrepresented groups are currently defined as those from
low socioeconomic status backgrounds and those with limited English proficiency. However, data provided in this
report and throughout the state indicate that gifted programs consist primarily of Caucasian students. If a
distinction were drawn between “gifted” and “academically talented” students then members of racial and ethnic
minority groups would potentially be included in academically talented programs at higher rates than gifted
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programs. Language in this section would mandate reporting of participation and performance of students from
separate racial and ethnic groups.

Language concerning accounting of service provision and utilization are also key components of this legislation
and are discussed later with regard to the Program Design criteria of the NAGC.

Florida Gifted Network (FGN) Response to Pending Legislation

Language provided in pending Florida Senate and House bills described above is viewed as potentially
problematic by members of the Florida Gifted Network, which is a grass roots advocacy organization comprised of
parents and educators. The FGN has released a document stating their concerns®. A majority of their concerns
regard issues related to student identification. They state:

Please ensure that Gifted Education remains under Exceptional Student Education

(ESE) in statute. Exceptional Student Education (ESE), often referred to as the Special Education
Umbrella, covers a broad range of students whose educational needs cannot normally be met in the
regular classroom by general education teachers. If the Legislature is going to create a program for
students who are academically talented, this may be an equally important initiative, yet it is different from
gifted education which is an Exceptional Student Education program. As such, an Academically Talented
program should be addressed in a separate statute.

Creation of an “academically talented” program would not qualify as exceptional student education under the
language of the current statutes. Through their statement above, FGN expresses concern that creation of an
“academically talented” designation may represent a movement toward removing gifted services from ESE status.
As such, they are requesting separation of issues relating to gifted student education, which is covered under
ESE, and academically talented student education, which would not be covered under ESE.

Avoid establishing a new definition of gifted that would create a barrier to the

identification of students from traditionally under-represented populations. If the
legislature chooses to define “gifted student” rather than leaving this to the Department of Education and
the Florida Board of Education, care must be taken to avoid creating barriers to the identification of gifted
students from poverty households and diverse cultures and languages. Equal care must be taken to
ensure that any definition is fiscally supportable.

By defining gifted criteria solely in terms of intellectual functioning two standard deviations or more above the
mean on an intelligence test, this bill could potentially eliminate funding for the education of gifted students
identified under alternative criteria currently established by the Florida DOE.

Ensure no unintended consequences and unfunded mandates. Please make certain that no
provision inadvertently diverts gifted education funds. For example, one provision in the original bills
mandates screening for all students at elementary, middle, and high school levels. While expanding
identification efforts is worthwhile, without new funding, the increased cost for additional screenings will
reduce the overall funds available to provide the services for the identified students.

While universal screening appears necessary to ensure fairness in the identification process, this should be done
in the most practical and efficient manner possible. This statement from the FGN suggests that rather than
requiring separate costly screening for all students in a certain grade, a decision to use an existed method of
universal testing as a screen to determine a subset of students to then screen for gifted services may be much
more cost efficient. A gifted student possesses exceptional intellectual ability. Providing a unique test to all
students to screen for giftedness would likely be viewed as excessive. However, there would need to be a
standardized method of determining which students could reasonably be expected to potentially pass a screening
test for giftedness.

40 See Appendix G
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II1. Program Administration and Management standards

1.
2.
3.

4.

Appropriately qualified personnel must direct services for the education of gifted learners.

Gifted education programming must be integrated into the general education program.

Gifted education programming must include positive working relationships with constituency and advocacy groups,
as well as compliance agencies.

Requisite resources and materials must be provided to support the efforts of gifted education programming.

Jenny Klimis is the district Supervisor of Gifted Education in Pinellas County Schools. She is appropriately
qualified to serve in this position in accord with the requirements of the Pinellas County School District.

Minimum Qualifications: Master’s degree from an accredited college or university. State Certification in
Exceptional Student Education or a related field and Educational Leadership, or an equivalent as defined
by the Department of Education. Five (5) years of related professional experience. Demonstrated
knowledge of curriculum, instruction, and assessment of the Sunshine State Standards and Special
Diploma Sunshine State Standards, behavioral interventions, management strategies, IDEA, and NCLB.
Must show evidence of working knowledge of the principles of quality management or commit to begin
training in the area of quality within the first six (6) months of employment.

Ms. Klimis possesses a Masters degree in Gifted Education from the University of South Florida. She is certified
in the area of Educational Leadership. Although she is not certified in Exceptional Student Education, she is
certified in Elementary Education and Early Childhood Education and possesses the Gifted Endorsement. She
has five years of prior experience as a resource teacher for the PCS Gifted Program in which her duties included
training of staff and assisting in program administration and management. In addition, Ms. Klimis has 22 years of
teaching experience including 4 years as a teacher of middle school gifted students and 13 years as a teacher of
elementary school gifted students. She is currently Board Secretary for the Florida Association of Gifted (FLAG).
She is a member of state grant funded committees including Working on Gifted Issues (WOGI) and a prior
member of the state advisory committee for gifted issues. The wealth of information submitted by Ms. Klimis in
conjunction with this evaluation has provided considerable support for her ability to direct Gifted Program services
in Pinellas County in accord with principles of quality management and a commitment to continuous improvement.
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Survey Results

Cross-Informant survey responses addressed standards 2, 3, and 4 of the Program Administration criteria of the
NAGC.

Coordination of Services
Results presented in Tables 46a and 46b suggest that there is room for improvement with regard to processes of

coordination between gifted and general education programs. Responses are consistent with results presented in
accord with the Curriculum and Instruction standards in that communication between gifted and general education

teachers does not appear to be optimal. When asked whether there is coordination between gifted education
services and the general education program, a significant number of respondents disagreed. At the elementary
level, approximately one-quarter of gifted teachers and administrators disagreed with this statement, while one-

third of general education teachers disagreed. Disagreement was somewhat higher at the middle school level.

These results support the need to expand efforts to enhance coordination between gifted and general education
teachers at both the elementary and secondary school levels.

Table 46a:
Coordination of

ES Gifted Teachers

ES General Education

Teachers

ES Administrators

ES Parents

Services:

Elementary Schools | Agree | Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Responsibility for the
education of gifted learners
is shared between the gifted
services and general
education programs at my
school

81% 18%

2%

78%

18%

4%

80%

16%

4%

79%

14%

7%

There is coordination
between gifted education
services and the general
education program
throughout my school

74% 24%

2%

59%

34%

8%

69%

27%

4%

Table 46b:

Coordination of Services:

Middle Schools

MS Gifted Teachers

Teachers

MS General Education

MS Administrators

MS Parents

Agree | Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Responsibility for the education
of gifted learners is shared
between the gifted services and
general education programs at
my school

75% 23%

2%

66%

26%

8%

66%

30%

5%

84%

12%

4%

There is coordination between
gifted education services and
the general education program
throughout my school

63% 31%

6%

49%

42%

8%

58%

39%

3%

Communication between School Personnel and Parents

Results presented in Tables 47a and 47b indicated the need for improvement with regard to communication
between school personnel and the parents of gifted students. Middle school parents were more likely to indicate
that their child’s gifted teacher frequently updates them regarding their child’s progress. This may be a result of
gifted students spending one day a week in their pull-out classroom while middle school students may enroll in
only one MEGSSS class a semester, but that class meets daily. In contrast, parents of elementary school
students were more likely to report that gifted services staff informs parents of major policies and practices in
gifted education. This result may reflect greater attention to policies and practices among parents of gifted
students in elementary school as they familiarize themselves with the program.

When asked whether parents of gifted learners have regular opportunities to share input and make
recommendations concerning school-based gifted services, agreement was generally in the 50% to 75% range

across respondents and declines in middle school relative to elementary school. Approximately 30% of parents of
gifted students at both levels indicated that they have regular opportunities to share input and make
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recommendations about program operations with the gifted coordinator. Responses to both of these questions
clearly indicate room for improvement in communication between parents and school personnel.

Table 47a:
Communication with

ES Gifted Teachers

ES General Education
Teachers

ES Administrators

ES Parents

Parents:

Elementary Schools Agree | Disagree

Not
Sure

Not

Agree | Disagree Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

My child's gifted teacher
frequently updates me on my
student's educational progress.

68%

27%

5%

The district gifted education
services staff informs parents of
major policies and practices in

gifted education (e.g., student 75% 25%

referral and screening, appeals,
informed consent, student
progress, etc.)

76% 9% 16%

78%

10%

12%

89%

9%

2%

Parents of gifted learners have
regular opportunities to share

input and make 70% 28%

recommendations about the
services at my school

2%

59% 18% 23%

75%

14%

11%

60%

32%

9%

Parents of gifted learners have
regular opportunities to share
input and make

recommendations about 46% 41%

program operations with the
program coordinator at the
district level

13%

40% 14% 46%

37%

19%

44%

28%

52%

20%

Table 47b:
Communication with

MS Gifted Teachers

MS General Education
Teachers

MS Administrators

MS Parents

Parents:
Middle Schools Agree

Disagree

Not
Sure

Not

Agree | Disagree Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

My child's gifted teacher
frequently updates me on
my student's educational
progress.

79%

16%

5%

The district gifted education
services staff informs
parents of major policies
and practices in gifted
education (e.g., student
referral and screening,
appeals, informed consent,
student progress, etc.)

85%

6%

8%

55% 8% 38%

73%

8%

19%

69%

28%

3%

Parents of gifted learners
have regular opportunities
to share input and make 66%
recommendations about the
services at my school

26%

9%

51% 15% 34%

75%

14%

11%

46%

45%

9%

Parents of gifted learners
have regular opportunities
to share input and make
recommendations about 53%
program operations with the
program coordinator at the
district level

15%

32%

42% 15% 43%

52%

15%

34%

29%

56%

15%
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Technology

Results presented in Tables 48a and 48b concerned the provision of state-of-the-art technology and new
materials to support appropriate instruction within the Gifted Program. Support for both of these statements was

weak across raters at both the elementary and middle school levels. These responses suggest the possibility that
purchasing decisions may not adequately meet the needs of gifted learners in PCS.

Table 48a:
Technology:
Elementary Schools

ES Gifted Teachers

ES General Education

Teachers

ES Administrators

ES Parents

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Gifted education services
provide state-of-the-art
technology to support
appropriate instruction

57%

41%

2%

42%

24%

34%

53%

22%

26%

63%

31%

7%

The plan for purchasing new
materials at my school reflects
the needs of gifted learners

62%

35%

3%

54%

30%

15%

73%

16%

11%

Table 48b:
Technology:
Middle Schools

MS Gifted Teachers

MS General Education

Teachers

MS Administrators

MS Parents

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Gifted education services
provide state-of-the-art
technology to support
appropriate instruction

62%

36%

2%

52%

28%

20%

53%

34%

12%

54%

40%

5%

The plan for purchasing new
materials at my school reflects
the needs of gifted learners

56%

42%

2%

48%

26%

26%

59%

25%

16%

General Education Teacher involvement in EP process

Data presented in conjunction with this report have suggested room for improvement in the degree to which the
gifted and general education programs are integrated in PCS. In 2006, student EP procedures began to include
the requirement that a general education teacher either participate in a gifted student’'s EP committee or submit
planning notes™ to facilitate integration of gifted services into the general education curriculum. This policy was
implemented following collection of data in conjunction with this evaluation. Therefore, an updated survey might

suggest some improvement in communication among gifted and general education teachers.

Currently, this practice represents the only means through which communication between gifted and general
education teachers is standardized. Further, the EP team does not meet yearly and the degree to which existing

EP strategies are carried over from year to year is unclear. This issue is multiplied in the middle school setting
where the gifted student has several teachers in different disciplines. The combination of these issues suggests
that the existing EP process does not ensure communication, coordination, and monitoring of services provided to
gifted students across subject areas, especially in middle school.

Positive Working Relationships: GAP, FLAG, OPPAGA, and Pending State Mandates

PCS maintains positive working relationships with constituency and advocacy groups, as well as compliance
agencies. PCS district personnel including Jenny Klimis have advocated for parental involvement in the Gifted
Association of Pinellas. Ms. Klimis works closely with this parent advocacy group. During Ms. Klimis’ two years as
Gifted Program Supervisor enrollment in GAP has increased considerably. This group meets often to disseminate
information and promote advocacy regarding gifted student issues in Pinellas County.

“ See Appendix K
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Ms. Klimis also serves as Secretary of the Florida Association for the Gifted (FLAG), which is the state
organization aligned with the NAGC. The role of this organization is to disseminate information and promote
advocacy regarding gifted student issues in the state of Florida.

PCS does not have a similar parental advocacy group that is internal to the school system. Ms. Klimis reports
attempts to involve parents in the PCS ESE advisory committee. However, issues relevant to gifted student
education were not necessarily relevant to representatives of students with other exceptionalities. This, in part,
provided impetus for Ms. Klimis to advocate for parental involvement in GAP.

If promoting parental involvement in GAP and FLAG are the preferred methods of supporting parental advocacy
in Pinellas County Schools, then it may be useful to provide a standardized means to ensure that all parents of
gifted children in Pinellas County are aware of these organizations.

PCS has also complied with data requests from OPPAGA. Information provided by Pinellas assisted this state
oversight committee in their efforts to assess the current state of gifted education in Florida and to recommend
improvements.

As indicated throughout this report, pending legislative bills would, if passed, require a substantial increase in the
amount of information provided to state oversight bodies concerning service provision to gifted students in PCS
and throughout school districts statewide. It is possible then that continued positive working relationships with
compliance agencies will require timely implementation of requested record keeping practices and provision of
data collected in accord with those practices.

Parental Communication

Apart from advocating parental involvement in advocacy groups such as GAP and FLAG, it is necessary to
ensure that all parents of gifted students are aware of the gifted educational opportunities available through PCS.
Currently, the EP process serves as the standardized framework though which information is provided to parents.
However, the same gaps in the EP process through which communication between gifted and general education
teachers may lag can also impede timely communication to parents regarding the opportunities available to their
gifted learners. If the EP team does not convene for three years then there is no guarantee that parents will
remain informed.

PCS has taken steps to address these potential gaps. In conjunction with this report, Ms. Klimis has provided
copies of memos distributed to parents of gifted fifth-grade students describing opportunities available to their
children through middle school gifted services™. Despite the current lack of gifted services provided in high
school, a similar memo in which alternative options to pursue challenging high school curricula are presented may
be useful to parents of eighth-grade gifted students. To the degree to which communication practices are
standardized, PCS can assure that all parents receive timely necessary information regarding gifted services
provided to their gifted learners. Doing so would also empower parents to remain involved in their child’s learning
and to communicate with school and district personnel should they have a question or recommendation. Survey
results presented above indicate that doing so may be both appreciated and useful to parents of gifted students in
PCs.

42 See Appendix M and N
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Parent Satisfaction

Despite parental concerns regarding communication and technology in gifted classrooms noted through survey
results presented above, parents generally report a high level of satisfaction with gifted services received by their
children. Results presented in Table 49 indicate that parental satisfaction with PCS services is generally in the
90% range. Results presented previously with regard to the Curriculum and Instruction standard had indicated
that parents of gifted learners were generally more pleased with gifted services than with general education
services. Results presented below indicate that the vast majority of parents agree that their child engages in
challenging activities in the gifted education program. Relative to general education services, the activities in the
gifted education program are more challenging. While approximately 85% of parents at both ES and MS levels
indicate that they are pleased with the amount of services their child receives through the gifted education
program, a significant minority of approximately 15% disagree. Despite this subset of parents who report
dissatisfaction, the overall level of parent satisfaction is quite high.

Table 49: ES Parents MS Parents
PARENT SATISFACTION

Agree Disagree Not Sure Agree Disagree Not Sure

| am pleased with the amount of progress
made by my child since receiving gifted 89% 8% 3% 91% 7% 2%
services.

| am comfortable participating in teacher-
parent conferences with my child's gifted 92% 3% 5% 85% 4% 11%
education teacher.

My child engages in challenging activities

0, 0, 0, 0, 0, 0,
in the gifted education program. e e L 22 e L
Gifted education services incorporate
adequate materials to meet my child's 90% 7% 3% 85% 12% 3%
needs.
The activities and services provided by 88% 10% 206 85% 12% 3%

gifted services meet my child's needs.

| am pleased with the amount of services
my child receives through the gifted 84% 14% 2% 82% 16% 2%
education program.

Overall, | am pleased with the gifted

0, 0, 0, 0, 0, 0,
education services provided for my child. S0 e e e L% e

Provision of Resources and Materials

The fourth and final NAGC Program Administration and Management standard concerns the provision of
resources and materials necessary to support the efforts of gifted education programming. This issue is closely
tied to that of funding, which will be addressed in more detail with respect to the final Program Design criteria of
the NAGC. Accounting for funds allocated to gifted student services is currently a central issue statewide.

Currently, gifted services in Pinellas County are supported through a variety of methods. Results of a budget
survey completed by Jenny Klimis in 2006 are presented in Table 50. Each gifted teacher receives funds to
support learning activities in his or her classroom. Funds are received both from the school in which the
classroom is located and also from additional donations/partnerships. Results presented in Table 50 indicate
considerable variability across schools in the funds allocated to gifted classrooms. A majority of teachers report
receipt of funds less than $250 for the 2005-06 school year. Most teachers report receipt of funds from separate
donations and partnerships to support learning activities in their classrooms. Approximately half of elementary
school gifted classrooms report having more than 3 computers. However the condition of the computers and the
degree to which they are integrated into instruction is unknown. Availability of computers is reduced in middle
school. However, the nature of the curriculum in middle school may focus less upon computer use as a means of
promoting learning.
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Table 50: 2006 Gifted Elementary Pull-out Ridgecrest Middle School

Program Budget Survey (31 Teachers) (2 Teachers) (31 Teachers)
Budget
Unaware of budget 1 8
Reported as 0 1 10
$100-250 11 0 10
$251-500 10 0 2
Over $500 2 0 1
Received donations 26 2 18
Computers
No student computers 3 13
1-3 student computers 11 1 10
More than 3 16 1 6

Additional information provided by Ms. Klimis indicates that elementary school pull-out programs are supported in
part through math curriculum purchased through Ms. Klimis’ budget. Kaufmann Brief Intelligence Test- 1l (KBIT-II)
screening protocols are provided at no charge to schools. Renzulli Learning materials have been provided
through district initiative funds beginning in 2006-07. Ms. Klimis reports that teachers of elementary school pullout
programs also provide materials to support creative learning activities that are not purchased directly by PCS. A
variety of means are employed to provide funding for these materials including expenditure of teachers own
funds.

Taken together, it appears that resources and materials are provided through several alternate means to support
learning in gifted classrooms within PCS. This somewhat patchwork system does likely meet the educational
needs of gifted students in PCS. However, the degree to which funds expended in gifted classrooms are provided
by PCS varies across schools. A more structured system that begins with identification of optimal technology and
resource needs and then provides funding through the ESE guaranteed allocation to meet those needs may be
preferable to the current system.
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IV. Professional Development standards™

1. A comprehensive staff development program must be provided for all school staff involved in the education of
gifted learners.

2. Only qualified personnel should be involved in the education of gifted learners.

3. School personnel require support for their specific efforts related to the education of gifted learners.

4. The educational staff must be provided with time and other support for the preparation and development of
differentiated education plans, materials, and curriculum.

Staff Development Program

Currently there is no requirement in the state of Florida or PCS that general education teachers engage in gifted
education staff development activities. This necessarily affects PCS’s standing with regard to the first Professional
Development standard of the NAGC. In the context of existing Florida law, PCS’s standing with regard to this
standard can only fairly be applied to staff development activities for school staff within the Gifted Program. PCS
does provide a comprehensive staff development program for educators within the Gifted Program. Table 51
presents a list of Gifted Program training opportunities available within PCS. All but one of these is offered to
teachers within the Gifted Program. The one offering to general education teachers, Teaching Gifted in General
Education, is poorly attended considering the overall number of general education teachers in the district. All
gifted education teachers attend a yearly training that is presented at the start of each school year to update
teachers regarding new procedures and requirements. A New Teacher Orientation is also held each year for
teachers new to the district. This training provides an overview of the Gifted Program. Copies of the PCS Gifted
Handbook and the Educational Plan (EP) are provided during this training.

Table 51:
PCS Gifted Education Training 2005-06 2006-07
Attendance
District-wide Training All All
Intuitive Math and Logic 7/05 (2)
Gifted Handbook 7/05 (2) 7/06 (13)

Gifted Education Plan
Gifted Alternative Placement

Gifted Underachievers 6/06 (22)

DeBono's Thinking Skills 6/05 (17) 6/07 (16)
Thematic Unit | 6/06 (14) 6/07 (26)
Thematic Unit II 6/06 (16) 6/07 (26)
Math for Elementary Gifted 6/06 (13)

Teaching Gifted in General Education 6/06 (31) 6/07 (16)
Special Populations of Gifted 6/06 (11)

Gifted Curriculum 7 & 8 7/05 (19)

Flip and Fold Projects 6/07 (20)
Renzulli Learning System giveize ey

(31)

Art in History 6/07 (16)

Personnel Qualifications

Florida is one of the few states that have a requirement for Gifted Education. It is considered an endorsement
rather than a certification. To be a highly qualified elementary gifted teacher, the teacher must have elementary
certification and the gifted endorsement. For middle school, the teacher must hold middle school content area
certification and the gifted endorsement.

a3 Most of the information in this section other than survey results was provided almost verbatim by Ms. Klimis
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To earn the endorsement a teacher must complete five courses: Nature and Needs of Gifted, Guidance for Gifted,
Special Populations of Gifted, Curriculum Strategies for Gifted, and Theory of Creativity. These courses can be
completed through district administered courses (300 hours / 60 hours each) or through university coursework.
Gifted is considered a critical shortage area.

Each year, three courses are offered through the district. The curriculum is provided by the state. Instructors are
experienced gifted teachers who are also nationally board certified. Funding to pay the instructors is requested
annually through the Curriculum and Instruction budget process.

Teachers in the endorsement courses are those who must attend as they are teaching out of field and the
balance are teachers interested in gifted children and hope to secure a position in the future. The current class
has 28 participants- 10 are teaching out of field. Class attendance for the 2005-06 school year through 2007-08 is
presented in Table 52. This training process ensures that only qualified personnel are involved in the education of
gifted students within the Gifted Program. In cases where teachers lack the necessary qualifications due to critical
shortages in this area, efforts are clearly made to receive the gifted endorsement in a timely manner.

Table 52:
PCS Gifted Nature and Guidance Special Curriculum Theory of
Endorsement Class Needs for Gifted Populations for Gifted Creativity
Attendance
2005-06 20 19 16
2006-07 17 13 15
2007-08 21 28

Additional School Personnel Support

Ms. Klimis reports that mentors, comprised of highly qualified PCS gifted education teachers, are provided to new
teachers in the gifted program.

In addition to formal workshops, three to four Pinellas Association of Gifted Educators (PAGE) meetings are held
per year. These meetings are voluntary and are generally attended by 20-30 teachers. Professional Learning
Community (PLC) meetings are also held for both elementary and middle school level gifted education teachers.
The elementary PLC meeting is held during the hour before each PAGE meeting, and the middle school PLC
meeting is held during the hour following each PAGE meeting.

PCS also supports teachers’ efforts to attend state and national conferences dedicated to the education of gifted
students. The gifted department reimburses registration costs for attendance at these conferences. The NAGC
conference is being held in Tampa in November of 2008. Attendance by PCS teachers is strongly encouraged for
this conference.

Aside from funding to support the provision of resources and materials, gifted education teachers do receive a
range of professional support services within PCS.
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Staff Development Survey Results
Gifted vs. General Education Staff Development

Results presented in Tables 53a and 53b initially appear to provide fairly weak support for Staff Development
activities within PCS. In most cases, only half or less of the respondents agree with statements concerning
ongoing provision of staff development activities to teachers of gifted learners. However, responses to the first
four Staff Development questions are confounded by a failure to differentiate between gifted and general
education teachers. The NAGC standard indicates the need to provide comprehensive staff development services
to all teachers involved in the education of gifted learners. In PCS and most other districts this definition includes
general education teachers. However, in PCS and across the state of Florida, general education teachers are not
required to participate in ongoing staff development concerning the needs of gifted students. Therefore, weak
agreement with the first four questions below likely reflects a failure to differentiate between gifted education
teachers who do participate in ongoing staff development regarding gifted issues, and general education teachers
who do not. While these responses do not provide heightened insight concerning professional development
activities of gifted education teachers, they do likely highlight the discrepancy in professional development
activities between gifted and general education teachers.

ES General Education

Table 53a: ES Gifted Teachers ES Administrators

Teachers
Staff Development:
Elementary Schools . Not : Not : Not
Agree | Disagree Sure Agree | Disagree Sure Agree | Disagree Sure
All staff members at my school are
provided on-going staff development
on the nature and needs of gifted 46% 49% 5% 47% 46% 7% 48% 45% 7%

learners

All staff members at my school are

provided on-going staff development
on the appropriate instructional 49% 46% 5% 48% 47% 5% 54% 40% 6%

strategies for gifted learners

All teachers of gifted learners at my
school continue to be actively
engaged in the study of gifted 68% 27% 5% 38% 24% 38% 49% 23% 28%
education through staff development
or graduate degree programs

Only teachers with advanced
expertise in gifted education have
primary responsibility for the 60% 38% 2% 32% 52% 16% 35% 54% 11%
education of gifted learners at my
school

55




Table 53b:
Staff Development:
Middle Schools

MS General Education

MS Gifted Teachers
Teachers

MS Administrators

Agree Disagree | Not Sure Agree Disagree | Not Sure

Agree

Disagree

Not Sure

All staff members at my school are
provided on-going staff development
on the nature and needs of gifted
learners

50% 46% 4% 39% 53% 8%

40%

55%

5%

All staff members at my school are
provided on-going staff development
on the appropriate instructional
strategies for gifted learners

52% 43% 4% 45% 49% 5%

41%

53%

5%

All teachers of gifted learners at my
school continue to be actively
engaged in the study of gifted
education through staff development
or graduate degree programs

78% 15% 7% 47% 20% 33%

56%

21%

23%

Only teachers with advanced
expertise in gifted education have
primary responsibility for the
education of gifted learners at my
school

62% 29% 9% 68% 28% 5%

46%

52%

2%

Planning Time

Responses presented in Tables 54a and 54b suggest that in many cases teachers do not agree that regularly
scheduled planning time is allotted to teachers for the development of differentiated education programs and
resources for gifted learners. This is particularly true among general education teachers whose agreement is 38%
at the elementary level and 33% at the middle school level. This likely provides an impediment to communication

among gifted and general education teachers concerning application of gifted students’ EP within general

education settings. These results suggest that to improve the degree to which gifted student EPs are

implemented within general education classrooms, scheduled planning time must be allotted for gifted and

general education teachers to choose appropriate curriculum for gifted learners.

Table 54a:
Planning Time:
Elementary Schools

ES General Education

ES Gifted Teachers Teachers

ES Administrators

Not
Sure

Not

Agree | Disagree Sure

Agree Disagree

Agree

Disagree

Not
Sure

Regularly scheduled planning time is
allotted to teachers for the
development of differentiated
educational programs and resources
for gifted learners (e.g., release time,
summer pay, etc.)

50% 48% 2% 38% 40% 22%

48%

32%

19%

Table 54b:
Planning Time:
Middle Schools

MS General Education

MS Gifted Teachers
Teachers

MS Administrators

Agree Disagree | Not Sure Agree Disagree | Not Sure

Agree

Disagree

Not Sure

Regularly scheduled planning time is
allotted to teachers for the
development of differentiated
educational programs and resources
for gifted learners (e.g., release time,
summer pay, etc.)

57% 41% 2% 33% 40% 26%

64%

24%

12%
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Teacher/Administrator Satisfaction Surveys

In contrast to the results presented in Tables 53a and 53b, results presented in Table 55 provide strong support
for PCS staff development among gifted education teachers. Agreement is generally in the 90% range with
statements concerning the appropriateness of gifted education training opportunities provided in PCS. Agreement
is somewhat less (78% at the ES level and 77% at the MS level) with the statement that there is a need for
training in academic strategies. This question could have been worded more precisely. There is clearly a need for
training in academic strategies. However, there may be a need for more training in academic strategies. As
written, the meaning of responses to this question is unclear. Overall, though, these results support staff
development efforts provided to gifted education teachers.

Table 55: ES Gifted Teachers MS Gifted Teachers
Gifted Teacher Satisfaction
Agree Disagree Not Sure Agree Disagree Not Sure
| have a working knowledge of the 2 o
regular education curriculum < 3% : 98% 2%
| have a working knowledge of the 100%
gifted education curriculum 0 : : 96% 4%
The objectives of the gifted education 2 ®
services are clear to me e e : 94% 4% 2%

| receive regular updates to inform
me qf chang_es in the gifted education 100% . . 90% 4% 6%
service requirements

The expectations for gifted education
fr:LeJdents have been communicated to 95% 5% . 94% 4% 206

The goals and procedures of the

gifted education services are clear to 98% 2% . 93% 20% 4%
me

Changes in gifted education services

are communicated to me in a timely 98% 2% . 92% 20 6%
manner

| have received a sufficient amount of
staff dgvelopmgnt on providing gifted 90% 8% 2% 87% 13%
education services to students

Within the past two years, | have
rgceiveq usefl_JI training on 87% 10% 3% 93% 7%
differentiated instruction

There is a need for training in

0, 0, 0,
academic strategies e L 2 7% 23%
Administrative support offered
through gifted education services is 95% 4% 2% 87% 11% 206

sufficient
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Responses of general education teachers presented in Table 56 once again provide support for the need to
enhance communication between gifted and general education teachers. Only two-thirds of general education
teachers at both the elementary and middle school levels agree that the expectations for gifted education
students have been communicated to them. The same percentage agrees that the goals and procedures of gifted
education services are clear to them. Given these responses, it is hard to imagine that the EPs of gifted students
are being implemented with fidelity in general education classrooms.

ES General Education MS General Education

Table 56: General Education Teachers Teachers

Teacher Satisfaction

Agree Disagree Not Sure Agree Disagree Not Sure

The expectations for gifted education
students have been communicated to 64% 31% 5% 67% 23% 10%
me
The goals and procedures of the
gifted education services are clear to 65% 30% 5% 68% 2506 8%

me

Within the past two years, | have
rgcelved_ usefl_JI tralnlng on 69% 28% 3% 65% 330 206
differentiated instruction

There is a need for training in

0, 0, 0,
academic strategies 86% 12% 3% 62% 35% 3%

The responses of administrators are perhaps the most striking. Only 50% at both elementary and middle school
levels agree that they have received a sufficient amount of staff development on providing gifted education
services to students. Taken together, results presented in Tables 56 and 57 provide additional evidence that there
is a strong need to implement policies so that the needs of gifted students are clearly and explicitly communicated
to all educators, especially with regard to educational opportunities in general education classrooms.

Table 57: ES Administrators MS Administrators

Administrator Satisfaction
Agree Disagree | Not Sure Agree Disagree | Not Sure

| have received a sufficient amount of
staff de_velopm_ent on providing gifted 51% 37% 13% 50% 47% 3%
education services to students

There is a need for training in

0, 0, 0,
academic strategies B gel o 86% 7% 7%
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Senator Wise (SB 990) and Representative Legg (HB 297) bills

Currently the state of Florida does not require general education teachers to receive training in the needs of gifted
students. Results presented in this section highlight disparities in staff development and knowledge between
gifted and general education teachers. Results suggest that these disparities likely serve to impede
communication and understanding regarding the needs of gifted students. This is likely associated with failure to
provide sufficiently challenging educational opportunities within general education settings.

The issue of teacher training with regard to the needs of gifted students is addressed directly in pending Florida
bills by Senator Wise (SB 990) and Representative Legg (HB 297). These bills state:

(4) The State Board of Education shall adopt rules pursuant to ss. 120.536(1) and 120.54 necessary to
implement this section. Section 2. Paragraph (c) of subsection (3) of section 1004.04, Florida Statutes, is
amended to read:

1004.04 Public accountability and state approval for teacher preparation programs.—

(3) DEVELOPMENT OF TEACHER PREPARATION PROGRAMS.--A system developed by the
Department of Education in collaboration with postsecondary educational institutions shall assist
departments and colleges of education in the restructuring of their programs in accordance with this
section to meet the need for producing quality teachers now and in the future. (c) State-approved teacher
preparation programs must incorporate: 1. Appropriate English for Speakers of Other Languages
instruction so that program graduates will have completed the requirements for teaching limited English
proficient students in Florida public schools. 2. Scientifically researched, knowledge-based reading
literacy and computational skills instruction so that program graduates will be able to provide the
necessary academic foundations for their students at whatever grade levels they choose to teach. 3.
Gifted and academically talented student instruction so that program graduates will be able to recognize
the characteristics of a gifted or academically talented student and will have knowledge of the
requirements under s. 1003.572 for the screening, identification, and education of such students.

This language would mandate all teacher preparation programs to include training in gifted and academically
talented student instruction. In the absence of a comprehensive staff development program regarding the needs
of gifted students, training would be provided through teacher preparation programs. Optimally, PCS may
consider means through which staff development can be expanded to provide necessary information to general
education teachers beyond the 16 teachers who enrolled in the staff development training regarding teaching
gifted students in the general education classroom in June of 2007.
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V. Social-Emotional Guidance & Counseling

1. Gifted learners must be provided with differentiated guidance efforts to meet their unique socio-emotional
development.

2. Gifted learners must be provided with career guidance services especially designed for their unique
needs.

3. Gifted at-risk students must be provided with guidance and counseling to help them reach their potential.

4. Gifted learners must be provided with affective curriculum in addition to differentiated guidance and
counseling services.

5. Underachieving gifted learners must be served rather than omitted from differentiated services.

Social-emotional guidance and counseling issues are perhaps the most often overlooked issues in gifted
education both within PCS and statewide. Noticeably, this is the only NAGC criterion that is not addressed in
pending legislative bills by Senator Wise and Representative Legg. None of the first four Social-Emotional
Guidance and Counseling standards are met through PCS services. However, in accord with the fifth
standard, underachieving gifted learners, as defined by any criteria, are served rather than omitted from the
gifted program within PCS, as no students are removed from the program once they qualify unless specifically
requested by the student’s parent or guardian.

Ms. Klimis has indicated that at the elementary school level individual teachers may choose to implement
portions of affective curriculum of their choosing. However, there is no standardized method of delivery of
services to address the social-emotional guidance and counseling needs of gifted students at any educational
level.

Dr. Shaunessy Feedback

Given the paucity of existing social-emotional and guidance services within the PCS gifted program, Dr.
Shaunessy was asked to provide her feedback concerning what exemplary social-emotional and guidance
services would entail. Dr. Shaunessy stated:

drawing from the Aiming for Excellence Gifted Program Standards (NAGC), these guidance and
counseling services should include EP objectives related to individual social and emotional needs,
interventions when problems develop as a result of inappropriate educational services, counseling
services by a trained guidance staff who has experience working with this population. The counselor
should facilitate exchanges among faculty and parents regarding the affective needs of the gifted and
supporting the ongoing development of gifted children. Career counseling—specific to the needs of the
gifted learners in the school—should also be provided, especially to address long-term educational goals
in K-12 and beyond and connecting learners with appropriate mentors, specialists, and others who can
guide career planning and related goal setting. These services should not duplicate those provided to the
general population, but be tailored to the unique social-emotional needs of the gifted. Curriculum for the
gifted (in gifted classes or general ed classes) should include components that address their unique
needs (perfectionism, underachievement, stress and coping, asynchronous development,
overexcitabilities, etc.).

Dr. Shaunessy'’s response highlights the unique social-emotional and guidance needs of gifted learners. While
giftedness presents many advantages there is also a need to address potential challenges that are much more
prevalent among gifted students relative to non-gifted students. Perfectionism, asynchronous development, and
other potential challenges may interfere with the gifted student’s ability to fulfill his or her exceptional potential.
There is a wealth of curricular materials available to meet the needs of gifted students. Standardized social-
emotional curriculum can be implemented at the elementary school level through either one-day pullout or full-
time gifted services. At the middle school level, standardized social-emotional curriculum could be provided as a
component of the gifted elective.

At the high school level, career planning and goal-setting is paramount. Gifted students have a uniquely strong
potential to be leaders in the fields of science, medicine, law, etc. Specialized career counseling services can help
to ensure that students’ goals are well-matched to their interests and talents. Specialized counseling services can
also provide a liaison function between gifted and general education teachers from the elementary level through
high school to ensure that the needs of gifted students are met in general education classrooms. Attendance in
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minimally challenging classes represents a primary source of social-emotional stress and frustration for gifted

students at all academic levels.

Survey Results

Counseling and Career Guidance

Survey results presented in Tables 58a through 59b provide mixed results concerning the degree to which PCS
provides services to meet the social-emotional and counseling needs of gifted students. Responses suggest that
counseling efforts have room for improvement. There was not strong support across respondents and grade
levels regarding the provision of counseling efforts tailored to the needs of gifted students. However, at the middle
school level there was a somewhat higher level of support- near 70%, among gifted teachers and administrators

concerning the provision of specialized career guidance services. Perhaps some non-standardized efforts are

made to provide career guidance services to gifted students at the middle school level.

Table 58a:
Counseling and
Career Guidance:
Elementary Schools

ES Gifted Teachers

ES General Education

Teachers

ES Administrators

ES Parents

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

My school has a counselor
who has specific training in
working with diverse gifted
learners (i.e.,
underachievement, multiple
talents, etc.)

55%

31%

14%

55%

21%

25%

65%

26%

9%

55%

20%

25%

Gifted learners are provided
with appropriate college and
career guidance

47%

17%

36%

38%

8%

54%

44%

11%

45%

Gifted learners are provided
with academic (college) and
career guidance at an
earlier age/grade than
students in the general
education program

43%

22%

34%

31%

15%

55%

26%

24%

51%

Table 58b:
Counseling and
Career Guidance:
Middle Schools

MS Gifted Teachers

MS General Education

Teachers

MS Administrators

MS Parents

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

My school has a counselor
who has specific training in
working with diverse gifted
learners (i.e.,
underachievement, multiple
talents, etc.)

63%

22%

15%

51%

16%

33%

53%

37%

10%

45%

27%

28%

Gifted learners are provided
with appropriate college and
career guidance

70%

11%

20%

49%

14%

37%

68%

16%

16%

Gifted learners are provided
with academic (college) and
career guidance at an
earlier age/grade than
students in the general
education program

59%

24%

17%

39%

23%

37%

49%

26%

25%
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Social-Emotional Curriculum and Academic Planning

Results presented in Tables 59a and 59b indicate strong agreement among teachers and administrators
concerning the provision of information relating to personal/social awareness, academic planning, and career
awareness. Agreement with these issues among parents was generally lower and in the 70% range across
elementary and middle school levels. These responses indicate that there must be some efforts to address social
emotional and career guidance issues through curriculum provided to gifted students. However, the degree to
which this information is standardized and relevant to the particular needs of gifted students is not clear.

Table 59‘_3' ES Gifted Teachers ES General Education ES Administrators ES Parents
Social/Emotional Teachers
Curriculum:
Elementary Schools Agree | Disagree S’\:J?'te Agree | Disagree S’jﬁ; Agree | Disagree S,\:J?te Agree | Disagree SNuc:Ee

The gifted curriculum
contains appropriate
information on 100% . . 89% 2% 9% 94% 1% 5% 70% 15% 14%
personal/social awareness
and adjustment

The gifted curriculum
contains appropriate
information on academic
planning

100% . . 90% 2% 7% 95% . 5% 70% 15% 15%

The gifted curriculum
contains appropriate
information on vocational
and career awareness

94% 3% 3% 84% 4% 12% 92% 2% 6% 52% 22% 26%

Table 59b: : MS General Education
el el MS Gifted Teachers Teachers

Curriculum:

MS Administrators MS Parents

Middle Schools Not

Sure

Not
Sure

Not
Sure

Not

Agree | Disagree Sure

Agree | Disagree Agree | Disagree Agree | Disagree

The gifted curriculum
contains appropriate
information on 100% : . 90% 6% 4% | 96% . 4% | 60% 27% 12%
personal/social awareness
and adjustment

The gifted curriculum
contains appropriate
information on academic 100% 5 5 94% 4% 3% 100% 5 5 68% 20% 12%
planning

The gifted curriculum
contains appropriate
information on vocational 97% 3% . 86% 11% 3% 93% 5% 2% 52% 31% 17%
and career awareness
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Gifted At-Risk Students
Definition

Dr. Shaunessy was asked to define what is meant by a “gifted at-risk student”. Dr. Shaunessy indicated:

The most often-used definition is a discrepancy between potential (say, on an 1Q test) and performance
(grades, output, etc.). There might be a gradual or sporadic downturn in achievement or a drastic change
in documented abilities as manifested in school or out of school.

Detailed information concerning the prevalence of gifted at-risk students in PCS was not obtained in conjunction
with the present evaluation. This was due, in part, to lack of a definition of this term prior to initiation of this
evaluation.

Tracking Study Results

Results presented in accord with the Tracking Studies presented above with regard to the Curriculum and
Instruction NAGC criterion indicated that approximately 15% of gifted students at the middle school and high
school levels appear to engage in a minimally challenging curriculum. The reasons why this subset of gifted
students did not enroll in advanced English, Math, and Science curriculum was unclear.

Overall, Tracking Study results indicated that gifted students generally perform better in terms of grades and

standardized test scores (e.g. AP test scores) than do non-gifted students attending the same classes. Therefore,
it is reasonable to suggest that a gifted student who consistently performs below the average performance level of
a non-gifted student and well below the average performance level of a gifted student could be considered at risk.

Monitoring: Senator Wise (SB 990) and Representative Legg (HB 297) bills

A more in-depth analysis of the prevalence and performance of “At-Risk Gifted” students would be a priority
consideration with respect to future evaluation efforts. While the Wise and Legg bills do not include any language
concerning provision of social-emotional or targeted guidance services, there is language that states:

Each district school board shall report annually to the department by school and grade level...the types of
gifted and academically talented student education programs that it offers; the number of, and
performance data for, students in such programs

Analysis of performance data for students in such programs could include an examination of the percentage of
students who meet a pre-defined “at-risk” criterion. Methods of service provision and utilization could then be
examined among this group of students to determine ways in which their need may be addressed.

EP Process

Currently, it is the intention of the EP process to enact interventions designed to address the needs of gifted

students who are not performing well academically. The degree to which this occurs and the degree to which
these efforts are effective when they occur is not clear.
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VI. Program Design standards

1. Rather than any single gifted program, a continuum of programming services must exist for gifted
learners.

Gifted education must be adequately funded.

Gifted education programming must evolve from a comprehensive and sound base.

Gifted education programming services must be an integral part of the general education school day.
Flexible groupings of students must be developed in order to facilitate differentiated instruction and
curriculum.

Policies specific to adapting and adding to the nature and operations of the general education program
are necessary for gifted education.

akrwn

o

The first, fourth, and sixth Program Design standards are interrelated and describe a gifted program consisting of
a continuum of services that add to the nature of the general education program and are an integral part of the
general education school day. Analysis of the current PCS Gifted Program presented in this evaluation suggests
that gifted students at the elementary and middle school levels are provided with services that add to the nature of
the general education program. Pull-out services and the full-time Ridgecrest program provide unique learning
opportunities to gifted students at the elementary school level. The MEGSSS, IMAST, and Gifted Elective
curricula provide enriched learning opportunities to gifted students at the middle school level.

Elementary School Program Design

Data presented to this point also suggest that the current PCS Gifted Program is lacking in scope in several ways.
At the elementary school level there is one full-time program at Ridgecrest. Competition for entrance into this
program is high. Results presented in accord with this evaluation suggest that enroliment in Ridgecrest may be
biased toward more affluent students through socioeconomic disparities that clearly exist with regard to the speed
of identification and may possibly exist with regard to the rate of identification. Optimally, full-time gifted services
can be expanded at the elementary school level in PCS. Expansion of full-time services to include all gifted
students who choose to participate would not only ensure equality of access across socioeconomic levels, but
would also serve to enhance the likelihood and degree to which PCS'’s brightest students receive challenging
curricular opportunities tailored to their unique talents and learning styles.

Evidence from a more recent parent survey provided further support for expansion of full-time gifted services at
the elementary school level.

A number of parents, both Ridgecrest and one-day enrichment program, feel their teachers do not meet
their children’s individual needs. Classes are taught at the same level, regardless of the child’s level. This
is especially true for the one-day enrichment children. One parent (Case #64) at Leila G. Davis
Elementary who has one child currently in the program and another who completed it cites that the gifted
class’s large size (35 children) makes it difficult for a child to receive individual attention regarding their
strengths and weaknesses. This parent would like a daily gifted program with a smaller teacher-child
ratio. Other one-day enrichment program parents in our survey share this opinion. One parent (Case #18)
from McMullen Booth Elementary would like a full-time gifted class or program at the school.

The majority of one-day enrichment program parents are satisfied with their gifted services. One parent
(Case #36) from Brooker Creek Elementary observed that although a child may have a gifted teacher for
five years the school system does not allow the teacher to be a proactive advocate for an individually
tailored approach to learning. The parent writes “What a waste!”**

These survey responses are consistent with survey responses presented previously in conjunction with this report
in that parents are generally supportive of any gifted services they receive as they are perceived as preferable to
general education services. “The majority of one-day enrichment program parents are satisfied with their gifted
services”. However, data also make a clear case for expansion of services. In this case, anecdotal evidence
suggests that large class size may inhibit the teacher’s ability to tailor instruction to the strengths and needs of
individual gifted students.

u“ See Appendix O p. 2
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Middle School Program Design

Data presented in conjunction with this evaluation indicated that about one-third of gifted students enroll in
MEGSSS curriculum that is delivered solely to gifted students. About half of the gifted student population at the
middle school level enrolls in the Gifted Elective. The remainder of curricular options place gifted students
alongside non-gifted students in advanced classes that may or may not meet the needs of gifted students. Similar
to the elementary school level, there appears to be a clear need to expand curricular options available to gifted
students. Results of the Gifted Association of Pinellas (GAP) survey were telling in this regard:

The majority of parents are sometimes satisfied with the middle school gifted program. Only four surveys
reported they were completely satisfied with it. The Advanced Language Arts and Geography/History
classes had the most criticism (14 respondents). One parent (Case #13) from Seminole Middle School
wrote: “Advanced classes are not the same as ‘gifted only.” This parent also states that her son is
starting to dislike science because he is so bored in his science class. The non-gifted classes are
considered boring and repetitive. Another parent (Case #54) from Safety Harbor Middle School has to ask
the Advanced Language Arts teacher for extra work because the class is not challenging...One survey,
Case #71 representing a high school graduate, stated a desire for an all day middle school gifted program
with honors classes. There is a concern that the children are “breezing” through classes without much
effort. There were also comments likening the Geography class to a coloring class and being too easy for
the gifted students. Parents would like gifted Geography/History classes.*

While these statements are anecdotal and based on a limited sample, and the coloring comment may be a bit too
harsh, they do provide an honest account of the sentiments of parents and former students who are concerned
with the scope of curricular options available at the middle school level. Tracking survey data comparing the
performance of gifted students to non-gifted students in advanced middle school classes supports “Case #71"'s
impression that a percentage of gifted students may in fact be “breezing” through these classes.

As is the case in elementary school, data presented in conjunction with this evaluation indicate that provision of

full-time gifted services in which students are challenged at the level of their ability in middle school is clearly the
most optimal means of addressing what appear to be apparent gaps in service delivery in the general education
setting.

High School Program Design

In contrast to the elementary and middle school levels where services are provided in PCS, gifted high school
students do not have access to curriculum that is tailored to their learning needs. In the absence of gifted services
at the high school level, students who had been identified as gifted in middle school are much more likely to enroll
in the challenging IB and CAT programs. The majority of gifted high school students also enroll in Honors and
Advanced Placement classes at much higher rates than non-gifted students. By any assessment standard, the
performance of gifted students in these curricular options is superior to that of non-gifted students. AP test scores
are higher among gifted students. GPAs are higher among gifted students. In addition to higher enrollment rates
in Honors and AP classes, gifted students also earn more credits overall in high school relative to non-gifted
students.

While all of these results are positive in that the majority of gifted students are enrolling in advanced curricular
options and performing exceptionally well, these data present difficulties from a Program Design standpoint. Two-
thirds of the students enrolled in the IB program and half of the students enrolled in the CAT program in this
evaluation’s Tracking Study were gifted. As is the case with Ridgecrest at the elementary school level, these
programs receive many more applications than they can accept. In the absence of gifted programming at the high
school level, many gifted students enroll in IB and CAT. This limits the opportunity of smart, hard-working, though
nevertheless non-gifted students to enroll in these programs. There are also likely many gifted students who are
not granted access to these programs due to limited availability of seats. Therefore, at the high school level PCS
has many students, both gifted and non-gifted who want to be challenged through programs such as IB and CAT
but are not provided the opportunity. Expansion of services provided to gifted students at the high school level
would address this issue.

Again, the recent survey conducted through the Gifted Association of Pinellas (GAP) provided telling anecdotal
evidence:

* See Appendix O p. 3
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Case # 15 is not satisfied with the quality of high school education at East Lake High
School. This respondent suggests grouping gifted students together for core classes

(math, science, language arts, social studies). There is also a concern for the performance
level in honor classes. The respondent wrote that there is a ‘need to raise the bar for
honors classes — 9th and 10th grades.” This respondent’s student has experienced a severe
change from 8th to 9th grade. The student’s classmates’ ability has declined and this
respondent wonders how these students qualified for honors classes.

Case #71 had a different experience. This respondent’s student went to the Center for
Advanced Technologies at Lakewood High School and was very satisfied with the
program. The student was able to take a number of challenging Advanced Placement
classes. When asked for a comment about a particular subject the responded wrote, “well
rounded education, we got our tax dollars worth.”*®

This survey, with a sample size of two, summed up issues discussed in this section perfectly. The contrast
between the student at East Lake High and the student who was enrolled in CAT is striking.

Services for Secondary Students Who are Gifted

The Florida DOE technical assistance paper concerning Services for Secondary Students Who are Gifted*’
indicates several options that may be pursued to provide gifted services at the secondary school level.

Students who are gifted may be provided exceptional student education (ESE) services through a
variety of options including but not limited to modifications of content, processes, or products through a
differentiated curriculum, curriculum compacting, acceleration, and/or enrichment. These services may
occur in a general education class or gifted class. Gifted students may also require services in the areas
of social skills development, underachievement, perfectionism, or counseling.*®

This TAP then lists specific courses in the Florida Course Code Directory that are available for secondary
students who are gifted. Enrollment in the Florida Virtual School is listed as an option for gifted instruction.
Provision of consultation services are offered as an option to meet the needs of gifted students at the high
school level. The TAP also discusses the possibility of restructuring existing programs such as the 1B program to
meet the needs of gifted students.

“Frameworks”

The third program design standard indicates that gifted education programming must evolve from a
comprehensive and sound base. The Florida DOE working in conjunction with the Florida Association for the
Gifted (FLAG) has outlined seven primary goals for gifted education in the state of Florida. Results of this
collaboration are presented in Florida’s Frameworks for K-12 Gifted Learners.* In accord with the “Frameworks”,
the seven primary goals are:

1. By graduation, the student identified as gifted will be able to critically examine the complexity of
knowledge: the location, definition, and organization of a variety of fields of knowledge.

2. By graduation, the student identified as gifted will be able to create, adapt, and assess multifaceted
guestions in a variety of fields/disciplines.

3. By graduation, the student identified as gifted will be able to conduct thoughtful research/exploration in
multiple fields.

4 See Appendix O p. 4
See Appendix J
See Appendix J p. 2
See Appendix |
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4. By graduation, the student identified as gifted will be able to think creatively and critically to identify and
solve real world problems.

5. By graduation, the student identified as gifted will be able to assume leadership and participatory roles
in both gifted and heterogeneous group learning situations.

6. By graduation, the student identified as gifted will be able to set and achieve personal, academic, and
career goals.

7. By graduation, the student identified as gifted will be able to develop and deliver a variety of authentic
products/performances that demonstrate understanding in multiple fields/disciplines.

These goals and processes necessary to achieve them are examined in depth in Florida's Frameworks for K-12
Gifted Learners. PCS plans to provide training for teachers in accord with these principles in August, 2008.
Providing training in these principles provides a necessary step toward ensuring that PCS'’s gifted program
continues to evolve from a comprehensive and sound base. In addition to provision of training in these principles
to teachers within the gifted program it may be necessary to examine whether specific learning opportunities
offered through PCS are the strongest possible offerings considering the range of curricular options available.

The present evaluation has been focused mainly upon understanding the range of services offered to gifted
students in PCS and the processes in place to ensure that students are provided the opportunity to receive
necessary services. A close examination of the specific content of each service in relation to specific curricular
standards is beyond the scope of the present evaluation. However, doing so through a committee comprised of
experts in the field of gifted education would be a highly useful step toward ensuring that the content of PCS’s
gifted offerings provides the best possible curricular opportunities for PCS’s students.

Dr. Shaunessy Feedback

Dr Shaunessy was asked to describe what a state-of-the-art gifted program would look like in terms of programs
and resources offered. She indicated that:

NAGC provides a guide for the exemplary levels of programs and services in the Aiming for Excellence
Manual. A full continuum of services should be available for K-12 learners based on the needs, ages,
developmental levels, and community...should include a variety of types of services, including
consultation, pull-out, special schools, etc...the Program should address the wide range of cognitive,
affective, and behavioral components of giftedness.

Taken together, the “Frameworks” and NAGC's Aiming for Excellence Manual provide a comprehensive and
sound base from which gifted services in PCS may evolve. Clearly there is an understanding among PCS
leadership and local experts in the field of gifted education regarding best practices in program design. The
intention and the trainings in place reflect PCS’s commitment to a standards driven program design. The degree
to which specific curriculum delivered to gifted students within PCS will reflect this commitment to standards will
depend upon the processes through which curricular options grounded in these best practices are chosen,
trained, implemented, and continuously monitored.

Flexible Grouping

The fifth Program Design standard of the NAGC indicates that flexible groupings of students must be developed
in order to facilitate differentiated instruction and curriculum. The importance of flexible grouping was discussed in
relation to adaptation of services for gifted students in general education classrooms. Dr. Shaunessy expressed
her support for the necessity of including differentiated instructional opportunities for gifted students in general
education classrooms through flexible grouping. Dr. Shaunessy had indicated that

This allows for small groups to work at a similar pace—whether accelerated, on level, or remediated.
Teachers can get a sense of the learners’ ability levels on major subjects from prior test information, pre-
tests (paper or electronic), observations, etc. Teachers of the Gifted should also provide support to
general education teachers (and schedules for planning should reflect this need) in differentiating
instruction for the general education services, which can enhance the overall educational services for all
students.
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When applied to the gifted education classroom, flexible grouping can be used as an equally useful means of
individualizing instruction based upon the specific strengths of each gifted student. Parental feedback presented
earlier in this section indicated concern regarding the large number of students enrolled in elementary gifted
pullout classrooms. There was concern that enroliment levels precluded an individualized approach to learning
despite the EP process requiring accommodations. Effective standardized provision of flexible grouping through
means indicated by Dr. Shaunessy could broaden the degree to which gifted students receive instruction tailored

to their specific strengths in both general education and gifted classrooms.

Program Design Survey Results

Policies and Procedures

Results presented in Tables 60a and 60b provide strong support for the system of policies and procedures

governing the Gifted Program in PCS. There is near unanimous support for the degree to which PCS explicitly
delineates the design of its Gifted Program. The Gifted Program Handbook clearly outlines the processes and
procedures indicated in Tables 60a and 60b. While there is room for improvement in PCS in many of these areas

as discussed previously in this evaluation, for instance with regard to policies and procedures regarding the

identification of gifted learners, the policies that do exist are clearly stated. These survey results indicate

effectiveness in the degree to which these central policies are communicated to teachers and administrators.

Table 60a:
Policies and Procedures:
Elementary Schools

ES Gifted Teachers

ES General Education

Teachers

ES Administrators

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Agree

Disagree

Not
Sure

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding the identification of gifted learners

100%

98%

2%

0%

99%

1%

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding curriculum and instruction services for
gifted learners

100%

97%

2%

1%

100%

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding the delivery of gifted services to eligible
learners

100%

96%

3%

1%

99%

1%

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding teacher preparation for educating gifted
learners

100%

96%

1%

3%

100%

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding articulation of instruction plans for gifted
learners

98%

2%

95%

4%

2%

99%

1%

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding evaluations of gifted learners’ academic
progress

100%

98%

1%

1%

99%

1%

Pinellas County Schools has a comprehensive
program plan that includes policies and procedures
regarding encouraging parental involvement of
gifted learners

98%

2%

96%

3%

1%

98%

2%
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~ Table 60b: MS Gifted Teachers MS Ge_PerthEducatlon MS Administrators
Policies and Procedures: €acners
Middle Schools Agree Disagree S’\:J c;; Agree Disagree SNUC:; Agree Disagree S’\ll.l c:te

Pinellas County Schools has a comprehensive
program plan _that i_n_cluc_ies polipies and procedures 100% i ] 99% 1% ] 98% ] 206
regarding the identification of gifted learners

Pinellas County Schools has a comprehensive

program plan that includes policies and procedures
regarding curriculum and instruction services for 100% : : 98% 2% : 98% : 2%
gifted learners

Pinellas County Schools has a comprehensive

program plan that includes policies and procedures
regarding the delivery of gifted services to eligible 98% 2% : 98% 2% . 98% . 2%
learners

Pinellas County Schools has a comprehensive

program plan that includes policies and procedures
regarding teacher preparation for educating gifted 98% 2% : 96% 4% . 98% . 2%
learners

Pinellas County Schools has a comprehensive

program plan that includes policies and procedures
regarding articulation of instruction plans for gifted 100% 0 : 94% 6% . 98% . 2%
learners

Pinellas County Schools has a comprehensive

program plan that includes policies and procedures
regarding evaluations of gifted learners’ academic 100% : : 95% 5% : 98% : 2%
progress

Pinellas County Schools has a comprehensive

program plan that includes policies and procedures
regarding encouraging parental involvement of 95% 3% 3% 97% 3% : 96% 2% 2%
gifted learners

Accelerated Curriculum Opportunities

While most respondents agree that accelerated curriculum opportunities are provided for gifted learners in all
grade levels, there is a significant minority of respondents in the 15% range who disagree. There are in fact
accelerated curriculum opportunities for students at all grade levels to the degree to which the elementary school
pullout program is an accelerated curriculum opportunity. However, the scope of opportunities available can be

improved.
Table 61a: » ES Gifted Teachers ES Ge_rI]g;a::IhEe(::catlon ES Administrators
Accelerated Curriculum Opportunities:
Elementary Schools . Not . Not . Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
T_here are acce_lerated curriculum opportunities for 7204 18% 10% 62% 15% 2306 820 8% 10%
gifted learners in all grade levels
Table 61b: o MS Gifted Teachers MS Ge?:;ilhlz:jsucatlon MS Administrators
Accelerated Curriculum Opportunities:
Middle Schools , Not , Not . Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
There are accelerated curriculum opportunities for
gifted learners in all grade levels 2% 17% 11% 69% 16% 15% 73% 16% 11%
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Funding

Agreement with statements that gifted education services receive funding consistent with the implementation of
program goals was generally weak. Approximately 50% of respondents agreed with these statements across
grade levels. Gifted teachers were more likely to explicitly disagree with these statements, while general
education teachers and administrators were more likely to indicate that they weren't sure. Funding issues are
central to the provision of all programs in school districts statewide. Arguments can be made concerning the
relationship between program expectations and program funding across a wide range of programs. However,
there are specific issues with regard to gifted program funding that must be addressed to provide gifted programs
with the best possible likelihood of success. These issues are discussed following presentation of survey results.

Table 62a: ES Gifted Teachers 22 Ge_lr]:::zlhEe(rj:catmn ES Administrators
Funding:
Elementary Schools , Not , Not : Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
Gifted education services receive funding
consistent with the implementation of program 46% 46% 8% 40% 5% 55% 55% 9% 36%
goals
Gifted education services receive sufficient funding 50% 47% 3% 40% 9% 51% 56% 13% 31%
to adequately meet the program goals
Table 62b: MS Gifted Teachers MS Ge?:er‘ilhligsucatlon MS Administrators
Funding:
Middle Schools . Not . Not . Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
Gifted education services receive funding
consistent with the implementation of program 57% 30% 13% 44% 12% 44% 53% 17% 30%
goals
Gifted education services receive sufficient funding
to adequately meet the program goals 56% 35% 8% 42% 15% 43% 53% 22% 25%
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Mission Statement

Approximately one-quarter of respondents across grade levels disagreed with the statement that their school has
a mission/philosophy statement that addresses the need for gifted education. The mission statement for the PCS
Gifted Program in the PCS Gifted Handbook states:

To provide a positive learning environment in which all students have the opportunity to reach their
highest potential as citizens who can meet the challenges of a changing global society.*

This mission statement is followed by a listing of the PCS Gifted Program goals, which are:

1. Provide students with the opportunity to fully master the knowledge and skills that are part of Pinellas
County Schools Student Expectations.

2. Provide students with a learning environment conducive to developing and expanding their individual
areas of giftedness.

3. Provide a differentiated learning environment for students which emphasize and expands
their thinking abilities and independent learning skills.

4. Provide a program which allows opportunities for students to expand their understanding and
acceptance of self and others.

5. Provide students with opportunities to solve real life problems and to develop products and
information that will be communicated to others.

6. Assure that teachers of the gifted have the knowledge and ability to provide appropriate education
and programming to the students they teach and have access to the training necessary to provide
these services.

Survey results suggest that individual schools may need to communicate either this mission statement or an
individualized, school-based mission statement more clearly.

~ Table 63a: ES Gifted Teachers ES Ge_lr](ee;zz:lhlzg:catlon ES Administrators
Mission Statement:
Elementary Schools , Not : Not : Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
My school has a m|SS|on/_ ph|losophy_statement that 69% 2506 7% 56% 25% 19% 72% 21% 7%
addresses the need for gifted education
~ Table 63b: MS Gifted Teachers MS Ge_perthEducatlon MS Administrators
Mission Statement: eacners
Middle Schools . Not . Not . Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
My school has a mission/ philosophy statement that
addresses the need for gifted education 71% 27% 2% 52% 29% 19% 62% 28% 9%

0 See attachment 8 p. 2; This Mission Statement was developed by Pinellas County Gifted Program Educators.
December 1999
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Flexible Grouping

Survey results provide strong support for the use of flexible grouping arrangements across content areas as
reported by general education teachers and administrators at the elementary school level. Responses of gifted
teachers at the elementary school level provide less support that flexible grouping strategies are employed across
content areas. Agreement that flexible grouping strategies are used declines across raters at the middle school
level. There is general agreement among raters across grade levels that guidelines are in place to support the
use of flexible grouping strategies. These results suggest that the use of flexible grouping is expected to take
place within PCS. Survey results suggest that this is more likely to occur at the elementary level than at the
middle school level.

Table 64a: ES Gifted Teachers 22 Gegg;zzlhlzg:catlon ES Administrators
Flexible Grouping:
Elementary Schools , Not , Not : Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
Gifted learners are included in flexible grouping 66% 17% 17% 81% 5% 14% 78% 7% 15%
arrangements in all content areas
Table 64b: MS Gifted Teachers MS Ge_:_werthE(rjucatlon MS Administrators
Flexible Grouping: €achers
Middle Schools . Not . Not . Not
Agree Disagree Sure Agree Disagree e Agree Disagree Sure
Gifted learners are included in flexible grouping
arrangements in all content areas 69% 17% 15% 54% 26% 19% 63% 24% 13%

Final Questions

Additional Program Design survey results indicate that there is more support among gifted teachers than among
general education teachers and administrators that gifted services supplement and build on skills and knowledge
learned in general education classrooms. With regard to the remaining questions, early entrance is not allowed by
law in the state of Florida. Grade skipping occurs very infrequently, and dual enrollment is most often discussed
with regard to high school students’ enrollment in classes at Saint Petersburg College. Although enrollment in the
gifted pullout program in elementary school and gifted offerings in middle school can be described as “dual

enrollment”.
Table 65a: ES Gifted Teachers 25 EEEE [ ES Administrators
Guidelines: L
Elementary Schools , Not , Not . Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
Gifted services supplement and build on skills and
knowledge learned in the g«_ane;ral education 88% 9% 3% 65% 17% 18% 77% 12% 11%
classrooms (to ensure continuity as students
progress through the program)
P|r_1e||a}s Cqunty Schools has gifted education 56% 2204 220 64% 18% 18% 58% 2506 17%
guidelines in place for early entrance
Pluiglles Sy Sl st pliked el 65% 25% 10% | 56% 29% 15% | 50% 37% 13%
guidelines in place for grade skipping
Pmellgs Co_unty Schools _h_as glfted‘educatlon 90% 206 8% 85% 5% 11% 80% 11% 9%
guidelines in place for ability grouping
P|r_1e||a_13 Cqunty Schools has gifted education 95% 5% . 73% 8% 19% 77% 11% 12%
guidelines in place for dual enrollment
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Table 65b: MS Gifted Teachers S GEEIE BNy MS Administrators
Guidelines: VEEE T
Middle Schools , Not . Not ; Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
Gifted services supplement and build on skills and
knowledge learned in the general education
classrooms (to ensure continuity as students 80% % 13% 64% 20% 16% 72% 16% 11%
progress through the program)
Pinellas County Schools has gifted education
guidelines in place for early entrance 81% 8% 11% 73% 12% 15% 81% 9% 9%
Pinellas County Schools has gifted education
guidelines in place for grade skipping 69% 19% 12% 55% 33% 13% 45% 39% 16%
Pinellas County Schools has gifted education
guidelines in place for ability grouping 98% 2% 85% 5% 11% 84% 9% 6%
Pinellas County Schools has gifted education
90% 8% 2% 7% 10% 14% 84% 9% 6%

guidelines in place for dual enrollment
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Student Satisfaction Survey Results

Overall, student satisfaction survey results indicated a strikingly positive assessment of gifted services.
Responses of elementary school students were somewhat more positive than those of middle school students.
However, responses were extremely positive across levels.

Lower agreement levels were expressed by Ridgecrest students with respect to two questions that compared
gifted services to general education services. These questions were not valid for Ridgecrest students as they are
enrolled in gifted services full time.

Table 66: Ridgecrest Students ES Gifted Students MS Gifted Students
Student Satisfaction Survey Not Not Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
In my gifted class, | learn new 98% 206 0% 97% 206 1% 95% 4% 1%

ideas.

In my gifted class, | have the
opportunity to study topics, issues
and/or real-life problems that are
interesting.

94% 5% 1% 92% 6% 2% 85% 14% 2%

In my gifted class, | share
responsibility in planning and 92% 6% 2% 91% 6% 3% 80% 17% 3%
organizing my learning.

In my gifted class, | am given the
opportunity to evaluate my 89% 7% 4% 94% 3% 3% 80% 16% 4%
learning.

In my gifted class, | am given
opportunities to develop my special
interests, creative abilities, inquiry
skills and/or academic strengths.

86% 12% 2% 90% 8% 2% 83% 15% 2%

In my gifted class, | have
opportunities for more in-depth
learning than in my general
education classes.

57% 3% 40% 92% 6% 2% 89% 10% 2%

In my gifted class, | have the
opportunity to work with other high
ability students who share my
academic strengths and interests.

87% 12% 1% 91% 8% 1% 87% 12% 2%

| have access to challenging

materials in my gifted clags 89% 10% 1% 90% 8% 2% 85% 12% 2%

| have the opportunity to complete
more advanced projects in my
gifted class than | do in my regular
classes.

62% 7% 31% 91% 8% 1% 83% 15% 3%
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Technology

There was a notable and likely valid, decline in agreement levels with respect to whether students have access to
challenging technologies in their gifted classes. Poor levels of agreement with this statement in relation to the

highly positive assessment provided through responses to most survey questions are consistent with prior

discussion of data indicating variability in access to technology across schools and classrooms and questions

regarding whether the technology provided is sufficient to meet the goals of the gifted program.

Table 67: Ridgecrest Students ES Gifted Students MS Gifted Students
Student Satisfaction Survey-
Technology _ Not _ Not _ Not
Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
| have access to challenging
technologies in my gifted class. 83% 15% 3% 67% 27% 6% 57% 34% 9%

Time Spent in Gifted Classes

The final question asked students whether they think they spend enough time in their gifted class. This question
could have been worded more precisely. The intention was to determine whether students would like to spend

more time, less time, or about the same amount of time in gifted classes compared to non-gifted classes.

However, as written, half of elementary school pullout gifted students and two-thirds of middle school students
agreed with this statement. This suggests that there is likely a desire to spend more time in gifted classes. This
would be consistent with the positive nature of responses to the survey overall. However, more precise data is
needed to determine the degree to which students would choose to participate in broadened gifted services, and
which types of services they believe would best meet their educational needs.

Table 68: Ridgecrest Students ES Gifted Students MS Gifted Students
Student Satisfaction Survey- Not T Not
Time Spent in Gifted Agree Disagree Sure Agree Disagree Sure Agree Disagree Sure
DTl Rl A7 71% 7% 23% 52% 46% 2% 67% 31% 2%

gifted class.
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Funding

The second program design standard, and the final standard reviewed in this section, states that gifted education
must be adequately funded. Funding plays a large role in determining the degree to which school districts are
able to meet the educational needs of students. Clearly, the degree to which any improvements can be made to
the PCS Gifted Program following submission of this evaluation depends heavily upon the funds available to
implement improved services.

OPPAGA

A primary difficulty with regard to gifted education statewide is the issue of fiscal accountability. This issue was
central to the recent OPPAGA report. With regard to funding gifted education, the OPPAGA report indicated that:

On a per-student level, school districts receive $9,177 for each gifted student. Of this $6,879 is basic
student funding and $2,298 is funding from the ESE guaranteed allocation. The state increased funding
for gifted students by 26% between the 2005-06 and 2007-08 school years. Much of this increase
occurred in 2006-07 when the gifted portion of the guaranteed allocation increased from $243 million in
2005-06 to $276 million. **

Despite these funding levels, the OPPAGA report indicates that:

in 1997 the Legislature changed the ESE funding system and the Department of Education no longer
required districts to track program costs by category of student. School district finance officers told us they
generally no longer track the costs of serving gifted students and cannot readily determine how much of
the guaranteed allocation their districts spend on gifted services™

Wise (SB 990) and Legg (HB 297) bills

As a consequence, it is not known whether gifted education is adequately funded in PCS or throughout the state
of Florida because funding allocated to gifted services is not reported by school districts. The pending Senate and
House bills by Senator Wise (SB 990) and Representative Legg (HB 297) would require that school districts
account separately for funds allocated to gifted services. This legislation states that:

Each district school board in its annual financial report to the department shall separately identify the
amount expended from the guaranteed allocation for students identified as exceptional who do not have a
matrix of services and for gifted students in grades K through 12.%

Apart from the issue of providing a financial report accounting for funds received by the state to support gifted
student education, it is necessary to know where and how these funds are spent as a key step when considering
expanding services to more effectively meet the educational needs of gifted students within PCS.

PCS Gifted Classroom Funds

Results presented with regard to the Program Administration and Management criteria of the NAGC indicated that
PCS gifted teachers generally report receipt of less than $250 to provide materials to support gifted education in
their classrooms. There is a question concerning whether funds provided to schools from the district to support
gifted student education reach the gifted classrooms. Without stricter accounting methods the degree to which
funds reach gifted classrooms remains unclear.

PCS Gifted Program Funds

In addition to funds provided by the district to acquire materials within gifted classrooms, there is a larger question
concerning the manner in which the $2,298 received from the ESE guaranteed allocation this year per gifted
student is spent. The degree to which improvements can be made in services provided to gifted students in PCS
depends in part on the funds available. This evaluation has highlighted several areas where PCS can improve
services provided to gifted students within the district.

o1 Appendix B OPPAGA report, p. 2; numbers pertain to the 2007-2008 school year
2 OPPAGA report p. 3
3 Appendix C Senator Wise SB990 p. 7
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Perhaps the most productive approach toward achieving improvement in services provided to gifted students
might be to begin with a consideration of what the best possible program would look like, and then, beginning
from that framework, determining how funds allocated can be used to meet those needs in the 2008-2009 school
year and beyond.

Importantly, the purpose of engaging in this process is not to highlight any potential past discrepancies that may
or may not have existed in funding gifted education in PCS or any other district across Florida, but to move
forward with the intention of using the funds provided to support the best possible education to meet the needs of
gifted students.
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Conclusions and Recommendations

The goal of the present evaluation was to examine ways in which the Pinellas County School System (PCS) may
continue to improve its Gifted Program to meet the educational needs of gifted students within the district. PCS’s
Gifted Program was evaluated with respect to the program criteria provided by the National Association of Gifted
Children (NAGC). Although the goal was to identify ways in which Pinellas County’s Gifted Program might
improve services, several areas were identified in which PCS’s Gifted Program and its gifted students are
currently performing quite well. These include:

1. Results indicated that gifted students in PCS enroll in advanced classes at a high rate and perform
exceptionally well in those classes.

2. Gifted students in PCS perform well on nationally standardized Advanced Placement tests at the high school
level.

3. Parent and student satisfaction with the gifted services that are offered in PCS is quite high.

4. PCS has proactively implemented alternative assessment strategies demonstrating a commitment to increase

enrollment of students from underrepresented groups in the Gifted Program.

Professional development activities are numerous, diverse, well-attended, and highly regarded.

Proactive attempts to support parental advocacy through local organizations such as GAP have been

impressive.

ou

These strengths represent a strong foundation upon which to improve and expand services offered to meet the
educational needs of gifted students in PCS. While several strengths exist in PCS’s Gifted Program, several
areas were identified in which PCS may improve services within the Gifted Program. These include:

1. Gifted services currently do not exist at the high school level.

2. Communication between gifted and general education teachers regarding the needs of gifted students in
general education settings appears to have room for improvement.

3. The degree to which modifications are made in general education classes consistent with those identified in
gifted students’ EPs is not clear.

4. The educational needs of gifted students are not met for all content areas

5. The degree to which flexible grouping strategies are employed to meet the needs of gifted students in both
general education and gifted classes is unclear.

6. The EP process in PCS and statewide has huge gaps through which monitoring might be poorly
implemented.

7. The time lags between screening requests, screening, evaluation, and enrollment are likely excessive.

8. Time lags in the identification process may have a secondary effect of heightened socioeconomic inequalities
in access to services.

9. There is no assurance that all students who would qualify for gifted services are screened and tested.

10. While efforts to reach out to parents of gifted students in PCS are clear, there is room for improvement.

11. Gaps in technology appear to exist.

12. Funds designated by PCS to be spent on gifted services may not reach gifted classrooms.

13. In the absence of requirements for general education teachers to participate in training regarding the needs of
gifted students, there may be a gap in knowledge concerning issues related to the needs of gifted students.

14. There does not appear to be a standardized affective curriculum designed to meet the specific social and
emotional needs of gifted students across grade levels.

15. Social-emotional and career counseling support for gifted students appears to be minimal.

16. Competition associated with enrollment in PCS’s premier educational programs including those at Ridgecrest,
as well as the IB and CAT programs denies access to these challenging curricular opportunities for a
potentially high number of intelligent, motivated students.

17. Limited access to the Ridgecrest, CAT, and IB programs may promote socioeconomic disparities in
educational opportunities offered to students within PCS.

18. The manner through which funds from the Florida guaranteed ESE allocation are spent to provide services to
students within PCS’s Gifted Program and statewide are unclear.
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Identification of these areas presents several opportunities to improve services delivered within PCS to meet the
educational needs of gifted students. Based upon review of these issues within the present evaluation the
following recommendations are offered:

1. Improve funding transparency and accounting
c. Account separately for funds received from the ESE guaranteed allocation designated toward
provision of services to gifted students. Use these funds to plan expansion of services to address
gaps in service delivery across content areas at the elementary, middle, and high school levels.
d. Identify the amount of funds designated for purchasing materials in gifted classrooms and provide an
accounting for how that money is spent at each school.

2. Provide and/or expand full-time gifted services at the elementary, middle, and high school levels.
a. this would improve the degree to which gifted students’ educational needs are met across
content areas
b. doing so would also address difficulties associated with issues of access to PCS’s premier educational
opportunities including Ridgecrest, IB, and CAT programs.

3. Implement a practical system of universal screening for gifted services that assures that all students who
could potentially qualify are screened.

a. Perform screening in 1%-grade to ensure equality of access to full-time program(s).

b. Shorten the time between screening, testing, and placement.

c. Report the time between screening, testing, and placement based upon lunch status.

d. Include an accounting of the number of students whose parents provide results of private testing by
lunch status.

e. Provide a yearly accounting of the process through which students are screened.

f.  Continue to pursue methods of alternative assessment to address underrepresentation of students in
gifted programs from lower socioeconomic status backgrounds.

4. Improve integration and communication among gifted and general education services.
a. Assure that the EP is either reviewed or consulted more than once every three years.
-the EP is likely consulted more frequently for many or perhaps most gifted students, though
where this does not occur may be where services are compromised
b. Assure that all general education teachers have access to the EP of each gifted student and are
provided the support necessary to tailor educational opportunities to the needs of the gifted student in
the general education setting.
c. Assure that flexible grouping strategies are employed to tailor educational opportunities to the needs
of gifted students.
d. Provide a system through which gaps in knowledge concerning issues related to gifted student
education among general education teachers is addressed.

5. Improve standardization of communication between PCS and parents of gifted students.
a. Provide a standardized system though which all parents of gifted students are made aware of the
opportunity to participate in advocacy organizations including GAP and FLAG.
b. Communicate with parents concerning issues central to gifted education on a scheduled basis so as
to keep parents informed and provide them with the opportunity to provide feedback or ask questions
concerning their child’s education.

6. Improve standardization and delivery of social-emotional curriculum and career guidance.
a. Provide a standardized social-emotional curriculum at the elementary and secondary school levels
that meets the specific needs of gifted students.
b. Provide a standardized system of career guidance at the high school level.

Each of these recommendations follows from the data presented in accord with this evaluation. The feasibility with
which each might be implemented is a determination that will be made by PCS within the overall broader context
of issues related to service delivery throughout the district that go beyond the scope of this evaluation. It is
possible, or even likely, that further assessment may be necessary prior to implementation of any changes in
policy or service delivery. For example, consideration of potential expansion of full-time gifted services offered at
the elementary, middle, or high school levels should be preceded by a survey of all current gifted students to
determine how many would enroll if these programs were offered. The number would likely be quite high.
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Additional issues addressed in this evaluation require further clarification as well. It is necessary to understand the
reasons why a subset of about 15% of gifted students at the middle and high school levels do not engage in
challenging curricular options. Currently, it is not clear whether these students are being adequately monitored, or
are choosing to enroll in less challenging curriculum without consideration of their educational needs. It is also
necessary to more fully understand the time lag from screening, to evaluation, to placement. Without these
numbers, statements made in this evaluation are only inferences. These numbers should be made available and
assurances should be made that they are not resulting in socioeconomic disparities in placement.

Many of the recommendations made are designed to standardize processes to improve service delivery. It may
be possible that 99% of gifted students are accessing modified content through flexible grouping strategies in
general education classrooms. This does not appear to be true from the data presented in accord with this
evaluation. However, the only way to be sure is to regularly track compliance and to provide necessary additional
supports to teachers to implement EPs.

Finally, pending Florida legislation from Senator Wise (SB 990) and Representative Legg (HB 297) might have a
substantial impact upon the ways through which districts account for the funds and services provided to gifted
students. A whole new class of “academically talented” students might be created. Training of general education
teachers in the needs of gifted students might become mandated at the university level. Requirements concerning
alternative assessment methods to increase representation of underrepresented groups in Gifted Program
services may be eliminated. It will be important to meet the strict accounting methods and provision of services
required were these bills to become law. Equally important is the understanding that this evaluation has
concerned the education of Pinellas County’s brightest students. Many of the leaders of tomorrow will come from
this group of students. The opportunity to have a large number of bright, motivated students who want to be
challenged through programs like Ridgecrest, IB, and CAT, and then expanding those opportunities and watching
these students succeed in PCS and beyond, is exciting.
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APPENDIX A

National Association Gifted Children Standards



Introduction

In 1998, NAGC developed and released the
Pre-K—Grade 12 Gifted Program Standards to
assist school districts in examining the quality
of their programming for gifted learners.
Recognizing that the ongoing evaluation and re-
tooling of a successful gifted program is an
evolutionary process, the NAGC Standards
detail a framework including both minimum
standards (nominal requirements for
satisfactory programs) and exemplary standards
(characteristics of excellence in gifted
education programming).

To help you focus on important aspects of
gifted programming, the current Standards are
divided into seven criterion areas: Program
Design, Program Administration and
Management, Student Identification,
Curriculum and Instruction, Socio-Emotional
Guidance and Counseling, Professional
Development, and Program Evaluation.

Several organizing principles guided the work

of the task force, including:

e Standards should encourage but not dictate
approaches of high quality.

e Standards represent both requisite program
outcomes and standards for excellence.

e Standards establish the level of
performance to which all educational
school districts and agencies should aspire.

e Standards represent professional consensus
on critical practice in gifted education that
most everyone is likely to find acceptable.

e Standards are observable aspects of
educational programming and are directly
connected to the continuous growth and
development of gifted learners.

For more information and guidance about using
the NAGC Pre-K—Grade 12 Gifted Program
Standards, visit www.nagc.org.

Appendix A

Definitions

Gifted learners are “Students, children, or youth
who give evidence of high achievement capability
in areas such as intellectual, creative, artistic, or
leadership capacity, or in specific academic fields,
and who need services and activities not ordinarily
provided by the school in order to fully develop
those capabilities.” (No Child Left Behind, 2002).

Gifted education programming is a coordinated
and comprehensive structure of informal and
formal services provided on a continuing basis
intended to effectively nurture gifted learners.

A standard is a criterion-based designated level of
performance against which programming success
is measured (Worthen, Sanders, & Fitzpatrick,
1997). The Standards here allow us to evaluate
existing programs, compare services across
schools and districts, and provide guidance for
developing new programs for gifted learners. This
document contains both minimum standards—
requisite conditions for acceptable gifted
education practice and exemplary standards—
desirable and visionary conditions for excellence
in gifted education practice.
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Appendix A

Gifted Education Programming Criterion: Student Identification

Description: Gifted learners must be assessed to determine appropriate educational services.

N AG C
Standards

Guiding Principles

Minimum Standards

Exemplary Standards

student exiting, and appeals
procedures.

student retention and exiting, as well as guidelines for parent
appeals.

1. A comprehensive and cohesive | 1.0M Information regarding the characteristics of gifted students in | 1.0e  The school district should provide information annually, in
process for student nomination areas served by the district must be annually disseminated to a variety of languages, regarding the process for nominating
must be coordinated in order to all appropriate staff members. students for gifted education programming services.
determine eligibility for gifted 1.1m  All students must comprise the initial screening pool of 1.1e The nomination process should be ongoing and screening of
education services. potential recipients of gifted education services. any student should occur at any time.

1.2m  Nominations for services must be accepted from any source 1.2e Nomination procedures and forms should be available in a
(e.g., teachers, parents, community members, peers, etc.). variety of languages.

1.3M Parents must be provided with information regarding an 1.3 Parents should be provided with special workshops or
understanding of giftedness and student characteristics. seminars to gain a full meaning of giftedness.

. Instruments used for student 2.0M  Assessment instruments must measure the capabilities of 2.0 Assessments should be provided in a language in which the
assessment to determine students with provisions for the language in which the student is most fluent, if available.
eligibility for gifted education student is most fluent, when available.
services must measure diverse | 2.1M  Assessments must be culturally fair. 2.1 Assessment should be responsive to students’ economic
abilities, talents, strengths, and conditions, gender, developmental differences,
needs in order to provide handicapping conditions, and other factors that mitigate
students an opportunity to against fair assessment practices.
demonstrate any strengths. 2.2m  The purpose(s) of student assessments must be consistently 2.2 Students identified in all designated areas of giftedness

articulated across all grade levels. within a school district should be assessed consistently
across grade levels.

2.3mM  Student assessments must be sensitive to the current stage of | 2.3  Student assessments should be sensitive to all stages of
talent development. talent development.

. A student assessment profile of | 3.0m An assessment profile must be developed for each child to 3.0e Individual assessment plans should be developed for all
individual strengths and needs evaluate eligibility for gifted education programming gifted learners who need gifted education.
must be developed to plan Services.
appropriate intervention. 3.1 An assessment profile should reflect the gifted learner’s

3.1M  An assessment profile must reflect the unique learning interests, learning style, and educational needs.
characteristics and potential and performance levels.

. All student identification 4.0M No single assessment instrument or its results denies student | 4.0e  Student assessment data should come from multiple sources
procedures and instruments eligibility for gifted programming services. and include multiple assessment methods.
must be based on current theory | 4.1M  All assessment instruments must provide evidence of 4.1 Student assessment data should represent an appropriate
and research. reliability and validity for the intended purposes and target balance of reliable and valid quantitative and qualitative

students. measures.

. Written procedures for student | 5.0mM District gifted programming guidelines must contain specific | 5.0e  Student placement data should be collected using an
identification must include, at procedures for student assessment at least once during the appropriate balance of quantitative and qualitative measures
the very least, provisions for elementary, middle, and secondary levels. with adequate evidence of reliability and validity for the
informed consent, student purposes of identification.
retention, student reassessment, | 5.1m District guidelines must provide specific procedures for 5.1 District guidelines and procedures should be reviewed and

revised when necessary.
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Appendix A

Gifted Education Programming Criterion: Professional Development

Description: Gifted learners are entitled to be served by professionals who have specialized preparation in gifted education, expertise in appropriate differentiated
content and instructional methods, involvement in ongoing professional development, and who possess exemplary personal and professional traits.

N AG C
Standards

Guiding Principles

Minimum Standards

Exemplary Standards

1. A comprehensive staff development

program must be provided for all
school staff involved in the education

1.0m

All school staff must be made aware of the nature and needs
of gifted students.

1.0e All school staff should be provided ongoing staff
development in the nature and needs of gifted
learners, and appropriate instructional strategies.

provided with time and other support
for the preparation and development
of the differentiated education plans,
materials, curriculum.

of gifted learners. 1.1m Teachers of gifted students must attend at least one 1.1 All teachers of gifted learners should continue to
professional development activity a year designed be actively engaged in the study of gifted
specifically for teaching gifted learners. education through staff development or graduate
degree programs.

. Only qualified personnel should be 2.0m All personnel working with gifted learners must be certified | 2.0e  All personnel working with gifted learners should
involved in the education of gifted to teach in the areas to which they are assigned, and must participate in regular staff development
learners. be aware of the unique learning differences and needs of programs.

gifted learners at the grade level at which they are teaching.
2.1m All specialist teachers in gifted education must hold or be
actively working toward a certification (or the equivalent) 2.1 All specialist teachers in gifted education should
in gifted education in the state in which they teach. possess a certification/specialization or degree in
2.2M  Any teacher whose primary responsibility for teaching gifted education.
includes gifted learners, must have extensive expertise in 2.2 Only teachers with advanced expertise in gifted
gifted education. education should have primary responsibility for
the education of gifted learners.

. School personnel require support for | 3.0M School personnel must be released from their professional 3.0e  Approved staff development activities in gifted
their specific efforts related to the duties to participate in staff development efforts in gifted education should be funded at least in part by
education of gifted learners. education. school districts or educational agencies.

. The educational staff must be 4.0M School personnel must be allotted planning time to prepare | 4.0e  Regularly scheduled planning time (e.g., release

for the differentiated education of gifted learners.

time, summer pay, etc.) should be allotted to
teachers for the development of differentiated
educational programs and related resources.
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Appendix A

NAGC

Gifted Education Programming Criterion: Socio-Emotional Guidance and Counseling‘mStamjalrds

Description: Gifted education programming must establish a plan to recognize and nurture the unique socio-emotional development of gifted learners.
Guiding Principles Minimum Standards Exemplary Standards

. Gifted learners must be provided 1.0m Gifted learners, because of their unigue socio- 1.0e Counseling services should be provided by a
with differentiated guidance efforts emotional development, must be provided with counselor familiar with specific training in the
to meet their unigque socio-emotional guidance and counseling services by a counselor who is characteristics and socio-emotional needs (i.e.,
development. familiar with the characteristics and socio-emotional underachievement, multipotentiality, etc.) of

needs of gifted learners. diverse gifted learners.

. Gifted learners must be provided 2.0Mm Gifted learners must be provided with career guidance 2.0e Gifted learners should be provided with college
with career guidance services consistent with their unique strengths. and career guidance that is appropriately
especially designed for their unique different and delivered earlier than typical
needs. programs.

3. Gifted at-risk students must be 3.0M Gifted learners who are at risk must have special 3.0e Gifted learners who do not demonstrate
provided with guidance and attention, counseling, and support to help them realize satisfactory performance in regular and/or
counseling to help them reach their their full potential. gifted education classes should be provided
potential. with specialized intervention services.

4. Gifted learners must be provided 4.0m Gifted learners must be provided with affective 4.0 A well-defined and implemented affective
with affective curriculum in addition curriculum as part of differentiated curriculum and curriculum scope and sequence containing
to differentiated guidance and instructional services. personal/social awareness and adjustment,
counseling services. academic planning, and vocational and career

awareness should be provided to gifted
learners.

5. Underachieving gifted learners must | 5.0M Gifted students who are underachieving must not be 5.0e  Underachieving gifted learners should be
be served rather than omitted from exited from gifted programs because of related provided with specific guidance and counseling
differentiated services. problems. services that address the issues and problems

related to underachievement.
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Appendix A

Gifted Education Programming Criterion: Program Evaluation

Description: Program evaluation is the systematic study of the value and impact of services provided.

N AG C
Standards

Guiding Principles

Minimum Standards

Exemplary Standards

1. An evaluation must be purposeful. | 1.0M Information collected must reflect the interests and 1.0e Information collected should address pertinent
needs of most of the constituency groups. questions raised by all constituency groups, and
should be responsive to the needs of all stakeholders.
2. An evaluation must be efficient and | 2.0M School districts must provide sufficient resources for 2.0e  School districts should allocate adequate time,
economic. program evaluation. financial support, and personnel to conduct
systematic program evaluation.
3. An evaluation must be conducted 3.0M Persons conducting the evaluation must be competent 3.0e  Persons conducting the evaluation should possess an
competently and ethically. trustworthy. expertise in program evaluation in gifted education.
3.1M The program evaluation design must address whether or | 3.1 The evaluation design should report the strengths and
not services have reached intended goals. weaknesses found in the program, as well as critical
issues that might influence program services.
3.2M Instruments and procedures used for data collection 3.2 Care should be taken to ensure that instruments with
must be valid and reliable for their intended use. sufficient evidence of reliability and validity are used,
and that they are appropriate for varying age,
developmental levels, gender, and diversity of the
target population.
3.3M Ongoing formative and summative evaluation strategies | 3.3 Formative evaluations should be conducted regularly
must be used for substantive program improvement and with summative evaluations occurring minimally
development. every five years or more often as specified by state or
local district policies.
3.4m Individual data must be held confidential. 3.4e  All individuals who are involved in the evaluation
process should be given the opportunity to verify
information and the resulting interpretation.
4. The evaluation results must be 4.0m Evaluation reports must present the evaluation results in | 4.0e  Evaluation reports should be designed to present

made available through a written
report.

a clear and cohesive format.

results and encourage follow-through by stakeholders.
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Appendix A

Gifted Education Programming Criterion: Program Design

N AG C
Standards

Description: The development of appropriate gifted education programming requires comprehensive services based on sound philosophical, theoretical, and empirical support.

Guiding Principles

Minimum Standards

Exemplary Standards

adding to the nature and
operations of the general
education program are necessary
for gifted education.

provisions for the needs of gifted learners.

1. Rather than any single gifted 1.0m Gifted programming services must be accessible toall | 1.0e Levels of services should be matched to the needs of
program, a continuum of gifted learners. gifted learners by providing a full continuum of options.
programming services must exist
for gifted learners.

. Gifted education must be 2.0Mm Gifted education funding should be equitable compared | 2.0e Gifted education programming must receive funding
adequately funded. to the funding of other local programming. consistent with the program goals and sufficient to

adequately meet them.

. Gifted education programming 3.0M Gifted education programming must be submitted for 3.0E Gifted education programming should be planned as a
must evolve from a outside review on a regular basis. result of consultation with informed experts.
comprehensive and sound base.

3.1m Gifted programming must be guided by a clearly 3.1 The school or school district should have a mission/
articulated philosophy statement and accompanying philosophy statement that addresses the need for gifted
goals and objectives. education programming.
3.2M A continuum of services must be provided across 3.2E A comprehensive pre-K—12 program plan should include
grades pre-K-12. policies and procedures for identification, curriculum and
instruction, service delivery, teacher preparation,
formative and summative evaluation, support services,
and parent involvement.

. Gifted education programming 4.0m Gifted education programming should be articulated 4.0e Gifted services must be designed to supplement and build
services must be an integral part of with the general education program. on the basic academic skills and knowledge learned in
the general education school day. regular classrooms at all grade levels to ensure continuity

as students progress through the program.
4.1M Appropriate educational opportunities must be 4.1 Local school districts should offer multiple service
provided in the regular classroom, resource classroom, delivery options as no single service should stand alone.
separate, or optional voluntary environments.

. Flexible groupings of students 5.0M The use of flexible grouping of gifted learners must be | 5.0e Gifted learners should be included in flexible grouping
must be developed in order to an integral part of gifted education programming. arrangements in all content areas and grade levels to
facilitate differentiated instruction ensure that gifted students learn with and from
and curriculum. intellectual peers.

. Policies specific to adapting and 6.0M Existing and future school policies must include 6.0e Gifted education policies should exist for at least the

following areas: early entrance, grade skipping, ability
grouping, and dual enroliment.
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Appendix A

NAGC

Standards

Gifted Education Programming Criterion: Program Administration and Management

Description: Appropriate gifted education programming must include the establishment of a systematic means of developing, implementing, and managing services.

Guiding Principles

Minimum Standards

Exemplary Standards

1. Appropriately qualified personnel 1.0M The designated coordinator of gifted education 1.0e The designated gifted programming coordinator
must direct services for the programming must have completed coursework or staff must have completed a certification program or
education of gifted learners. development in gifted education and display leadership advanced degree program in gifted education.

ability to be deemed appropriately qualified.

2. Gifted education programming must | 2.0M The gifted education program must create linkages 2.0e Responsibility for the education of gifted learners is
be integrated into the general between general education and gifted education at all a shared one requiring strong relationships between
education program. levels. the gifted education program and general education

school wide.

3. Gifted education programming must | 3.0M Gifted programming staff must establish ongoing parent | 3.0 The gifted education programming staff should
include positive working communication. facilitate the dissemination of information regarding
relationships with constituency and major policies and practices in gifted education (e.g.,
advocacy groups, as well as with student referral and screening, appeals, informed
compliance agencies. consent, student progress, etc.) to school personnel,

parents, community members, etc.

3.1M Gifted programs must establish and use an advisory 3.1 Parents of gifted learners should have regular
committee that reflects the cultural and socio-economic opportunities to share input and make
diversity of the school or school district’s total student recommendations about program operations with the
population, and includes parents, community members, gifted programming coordinator.
students, and school staff members.

3.2M Gifted education programming staff must communicate 3.2E The gifted education program should consider
with other on-site departments as well as other current issues and concerns from other educational
educational agencies vested in the education of gifted fields and agencies regarding gifted programming
learners (e.g., other school districts, school board decision making on a regular basis.
members, state departments of education, intermediate
educational agencies, etc.).

4. Requisite resources and materials 4.0M Resources must be provided to support program 4.0e A diversity of resources (e.g., parent, community,
must be provided to support the operations. vocational, etc.) should be available to support
efforts of gifted education program operations.
programming. 4.1M Technological support must be provided for gifted 4.1 Gifted education programming should provide state-

education programming services. of-the-art technology to support appropriate
4.2M The library selections must reflect a range of materials services.
including those appropriate for gifted learners. 4.2e The acquisition plan for purchasing new materials

for the school should reflect the needs of gifted
learners.
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Gifted Education Programming Criterion: Curriculum and Instruction

N AG C
Standards

Description: Gifted education services must include curricular and instructional opportunities directed to the unique needs of the gifted learner.

Guiding Principles

Minimum Standards

Exemplary Standards

1. Differentiated curriculum for the 1.0m Differentiated curriculum (curricular and instructional 1.0e A well-defined and implemented curriculum scope
gifted learner must span grades pre- adaptations that address the unique learning needs of and sequence should be articulated for all grade
K-12. gifted learners) for gifted learners must be integrated and levels and all subject areas.

articulated throughout the district.

2. Regular classroom curricula and 2.0M Instruction, objectives, and strategies provided to gifted | 2.0e District curriculum plans should include objectives,
instruction must be adapted, learners must be systematically differentiated from those content, and resources that challenge gifted learners
modified, or replaced to meet the in the regular classroom. in the regular classroom.
unique needs of gifted learners. 2.1M Teachers must differentiate, replace, supplement, or 2.1E Teachers should be responsible for developing

modify curricula to facilitate higher level learning goals. plans to differentiate the curriculum in every
discipline for gifted learners.
2.2M Means for demonstrating proficiency in essential regular | 2.2e  Documentation of instruction for assessing level(s)
curriculum concepts and processes must be established of learning and accelerated rates of learning should
to facilitate appropriate academic acceleration. demonstrate plans for gifted learners based on
specific needs of individual learners.
2.3M Gifted learners must be assessed for proficiency in basic | 2.3e Gifted learners should be assessed for proficiency
skills and knowledge and provided with alternative in all standard courses of study and subsequently
challenging educational opportunities when proficiency provided with more challenging educational
is demonstrated opportunities.

3. Instructional pace must be flexible to | 3.0M A program of instruction must consist of advanced 3.0 When warranted, continual opportunities for
allow for the accelerated learning of content and appropriately differentiated teaching curricular acceleration should be provided in gifted
gifted learners as appropriate. strategies to reflect the accelerative learning pace and learners’ areas of strength and interest while

advanced intellectual processes of gifted learners. allowing a sufficient ceiling for optimal learning.

4. Educational opportunities for subject | 4.0M Decisions to proceed or limit the acceleration of content | 4.0e Possibilities for partial or full acceleration of
and grade skipping must be provided and grade acceleration must only be considered after a content and grade levels should be available to any
to gifted learners. thorough assessment. student presenting such needs.

5. Learning opportunities for gifted 5.0m Diverse and appropriate learning experiences must 5.0e Appropriate service options for each student to
learners must consist of a continuum consist of a variety of curricular options, instructional work at assessed level(s) and advanced rates of
of differentiated curricular options, strategies, and materials. learning should be available.
instructional approaches, and 5.1M Flexible instructional arrangements (e.g., special classes, | 5.1 Differentiated educational program curricula for

resource materials.

seminars, resource rooms, mentorships, independent
study, and research projects) must be available.

students pre-K—12 should be modified to provide
learning experiences matched to students’ interests,
readiness, and learning styles.
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Report No. 08-01

Florida’s Gifted Student Population Grew
Faster Than the Overall School Enroliment

at a glance

Although the number of students attending Florida’s public K-12
schools declined in 2006-07, students identified as gifted grew
almost 7% to 124,491 full-time students. The state provided
approximately $276 million in funding for gifted students
through the Exceptional Student Education program in addition
to the basic funding provided for all students. Districts were
unable to identify their expenditures for gifted students.

Florida’s school districts identified almost 17,000 new gifted
students in 2006-07, including approximately 1,000 students
identified through alternative identification provisions which do
not require the same minimum 1Q for underrepresented groups.
However, this understates the number of gifted students
identified under alternative provisions as 19 districts could not
report these data. Districts also reported providing more
services for gifted students in 2006-07; the largest increase
occurred in gifted consultation services, in which a gifted
endorsed specialist works with gifted students and their
teachers to ensure the student’s educational needs are met.
However, high school gifted students do not tend to take high
school elective courses that are designed for gifted students.
Rather, honors and other advanced courses constitute 46% of
their courses.

Florida is 1 of only 16 states that classifies gifted programs as
part of exceptional student education. School districts generally
believe that funding gifted students through the guaranteed
allocation provides stability in funding and planning, although it
can result in increased paperwork. Parents of gifted students
report that their children benefit from Exceptional Student
Education protections, although some parents report that they
did not initially understand these protections.

Scope

As directed by the Florida Legislature, this
report provides information about Florida’s
K-12 gifted program. The report addresses
five questions.

* How much funding does the state
provide school districts for gifted
services, and how do districts account
for these expenditures?

=  How do other states fund services for
gifted students?

* How do school districts identify gifted
students, and how many have been
identified in the last two years?

=  What types of services and programs do
school districts provide to gifted
students?

* What are the advantages and
disadvantages of classifying gifted
students as exceptional students?

To research these questions, we interviewed
school district staff and finance officers,
conducted focus groups of parents, students
and teachers, obtained information from the
67 school districts, examined Department of
Education data on courses in which gifted
students enroll and the certifications of their
teachers, and interviewed gifted education
directors in other states.

Office of Program Policy Analysis & Government Accountability

an office of the Florida Legislature
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Background

In Florida, a gifted student is defined as one who
has superior intellectual development and is
capable of high performance. Gifted students
have an exceptional ability to acquire and process
information and may not be adequately served by
the standard school curriculum. Florida is 1 of 26
states that require identification and services for
gifted students. Florida law classifies gifted
students as exceptional students. '

Exhibit 1
School Districts Reported Serving Over 134,000 Students
With an Exceptionality of Gifted During 2006-07

Grade K
Grade 1 1,133  Grade 12

7,578
Grade 2 4,712 Grade 11
8,723 9,143
Grade 3 Grade 10
11,389 10,349
Grade 4 _ Grade 9
13,400 10,880
: :\Grades
Grade 5 > :;‘B 14,234

14,160

Grade 6 Grade 7
14,078 14,451

Source: OPPAGA survey of school districts. This exhibit represents
students served during 2006-07 and not the 124,491 full-time
equivalent students which are the basis of funding through the
guaranteed allocation.

! Section 1003.01(3)(a), £S. In February 2007, the gifted student
program was administratively moved from the Bureau of Exceptional
Education and Student Services to the Bureau of Instruction and
Innovation. However, Florida gifted students continue to be
classified and funded as exceptional students and the Bureau of
Exceptional Education and Student Services still oversees procedural
safeguards. According to a 2004 National Association of Gifted
Children survey of 47 states, 16 states include gifted education with
Exceptional Student or Special Education Departments.

Report No. 08-01

School districts reported that they served 134,230
gifted students during 2006-07.% As shown in
Exhibit 1, Grades 4 through 8 have the highest
number of gifted students and account for more
than half of the statewide gifted students. This
exhibit is based upon the total number of students
districts reported serving, which is greater than
the number of full-time equivalent students,
which are the basis of state funding.

Questions

How much funding does the state
provide school districts for gifted
services, and how do districts
account for these expenditures?

The Legislature provided school districts
approximately $1.158 billion to serve gifted
students in 2007-08. This was an increase of 26%
over the last two years. The Legislature funds
gifted education in two ways. First, school districts
receive a regular funding level for all students
through the Florida Education Finance Program
(FEFP). In Fiscal Year 2007-08, school districts
received approximately $868 million to meet the
basic education needs of gifted students. Second,
gifted students are funded through the Exceptional
Student Education (ESE) guaranteed allocation,
which is provided for most students with
disabilities as well as those identified as gifted.’
The portion of the ESE guaranteed allocation that
was generated by gifted students for the 2007-08
school year was approximately $290 million. On a
per-student level, school districts receive $9,177 for
each gifted student. Of this $6,879 is basic student
funding and $2,298 is funding from the ESE
guaranteed allocation.

The state increased funding for gifted students by
26% between the 2005-06 and 2007-08 school
years. Much of this increase occurred in 2006-07
when the gifted portion of the guaranteed
allocation increased from $243 million in 2005-06

2Based on OPPAGA survey of school districts, this total reflects the
number of students served during the year and not full-time
equivalents.

3 Five of the 16 states do not separate the funds allocated for gifted
and other special needs students. These states are Alabama,
Florida, Idaho, Rhode Island, and West Virginia.
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to $276 million. These changes occurred for two
reasons. First, the Legislature increased the ESE
guaranteed allocation by 6.9% in 2006-07. In
addition, the number of gifted students increased
by 6.7% in 2006-07. This occurred even though
both the total number of students attending
Florida’s public schools and overall ESE
enrollment changed little in 2006-07. As shown in
Exhibit 2, gifted enrollment increased by 6.7% in
2006-07 while the other categories changed little.
In 2007-08 the number of gifted full-time
equivalent students continues to increase.
Although the number of gifted students only
grew by 1.3%, the percentage change was still
greater than that of the overall K-12 student
enrollment or the overall ESE enrollment, both of
which are in decline.

Most districts do not track expenditures on gifted
student services because they are not required to
do so. While state funding for gifted students can
be identified, districts” actual expenditures for these
students are unknown as districts were unable to
identify their total expenditures for gifted student
education services. Prior to 1997, districts were
required to track program costs for each category of
exceptional students (e.g., gifted, hearing impaired,
specific learning disabled). The Legislature
established funding levels for each type of
exceptional student based on the expenditures that
school districts reported for serving these students.

OPPAGA Report

However, in 1997 the Legislature changed the ESE
funding system and the Department of Education
no longer required districts to track program costs
by category of student. School district finance
officers told us they generally no longer track the
costs of serving gifted students and cannot readily
determine how much of the guaranteed allocation
their districts spend on gifted services. *

How do other states fund services
for gifted students?

States vary in how they fund gifted services.
Among the 20 states that we contacted, the two
most common approaches for state allocations are
grant-based (10 states), which are similar to
Florida’s guaranteed allocation, and pupil-
weighted (7 states). Grant-based funds can differ
dramatically, based on whether they require
districts to apply for funds (California, Washington,
Indiana) or not (Florida, Michigan, Pennsylvania,
Maryland, North Carolina, Kentucky, and New
York). Pupil-weighted allocations provide state
funds on a per student basis based on students’
differentiated needs. Grants can be a fixed amount
of funding per student, or based on formulas that
allocate funds according to district averages.

*OPPAGA conducted a teleconference with Department of
Education finance administrators and the School District Finance
Officers Council. School district finance officers generally told us
they could not report their gifted costs without examining
individual ESE expenditures and attempting to determine which
ones were applicable to gifted students. Although a few districts
reported that they can estimate gifted expenditures there is
currently no uniform tracking method across all districts.

Exhibit 2
The Number of Gifted Full-Time Equivalent Students Has Increased Although Public School Enroliment Has Declined
Fiscal Year
2005-06 2006-07 2007-08
Total full-time equivalent students 2,630,062 2,625,949 (-0.16%) 2,614,116 (-0.45%)
ESE full-time equivalent students 493,375 496,326 (0.60%) 492216 (-0.83%)
Gifted full-time equivalent students 116,639 124,491 (6.73%) 126,128 (1.31%)

Source: The 2005-06 and 2006-07 data are based on OPPAGA’s analysis of the Department of Education’s end of year full-time equivalents (FTEs not
headcounts) for Florida’s 67 school districts. The guaranteed allocation is based upon projected FTEs and not end of year FTEs. The 2007-08 FTEs are

based upon October counts and not the end of year final count.
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To identify how other states structure and fund
their programs for gifted students, we conducted
structured telephone interviews with state gifted
education directors from 10 Southern Regional
Education Board member states and the 10
remaining states that had the highest K-12
enrollment. °

Many states cap funding for gifted services. Ten
of the 20 states we contacted use a funding
mechanism that caps the allocation districts
receive for gifted services to a set percentage of
each district’s average daily attendance. ®© Florida
historically had not used a similar funding cap.
However, the Florida Legislature capped the
expenditures for gifted high school services in
2007-08 at the 2006-07 amount.

Six states we contacted in addition to Florida do
not allocate funding for gifted programs
independently from other services or programs.
These states could not estimate how much
funding is allocated to their gifted students.
These states and the 13 states that provide
separate allocations are listed in Exhibit 3.

Exhibit 3
Thirteen States Provide Separate Allocations
for Gifted Students

State Allocations to Gifted

Separate Mixed
Arizona Alabama '
California Florida
Georgia Michigan
lllinois New Jersey
Indiana New York
Kentucky Pennsylvania
Maryland Tennessee
North Carolina

Ohio

South Carolina

Texas

Virginia

Washington

! Alabama began funding gifted services separately in 2007-08.
Source: OPPAGA interview of state gifted program directors.

*The 10 Southern Regional Education Board member states we
contacted were Alabama, Florida, Georgia, Kentucky, Maryland,
North Carolina, South Carolina, Tennessee, Texas, and Virginia.
The 10 additional states we interviewed were Arizona, California,
Ilinois, Indiana, Michigan, New Jersey, New York, Ohio,
Pennsylvania, and Washington.

¢ These 10 states include Alabama, Arizona, California, Indiana, North
Carolina, Ohio, Pennsylvania, Texas, Virginia, and Washington.

Report No. 08-01

How do districts identify gifted
students?

State eligibility requirements for the gifted program
are established in the Forida Administrative
Code, which lays out two methods: (1) general
eligibility =~ requirements and (2) alternative
eligibility requirements for students from low
socio-economic backgrounds or with limited
English proficiency who are underrepresented in
gifted programs.” Under the general eligibility
requirements, a student must achieve a score of
two standard deviations above the mean or higher
on an individually administered intellectual
evaluation to qualify for gifted services (this
generally equates to a determination that the
student has an IQ of 130 or higher). Under the
alternative requirements, students are not required
to demonstrate an IQ of two standard deviations
above the mean if they meet criteria specified in an
approved school district plan for increasing the
gifted program participation of underrepresented
groups. ®

School districts use four steps to identify which
students are eligible for gifted services. Florida
statutes provide that school districts must identify
eligible gifted students; determine their educational
needs; and provide them an appropriate program of
special instruction, facilities, and services. Districts
generally follow a four-step process to identify
gifted students. These steps are: (1) identifying
students to be screened for eligibility; (2) screening
identified students and recommending those who
meet criteria for further assessment; (3) individually
evaluating recommended students by a school or
outside psychologist; and (4) district reviews of
psychologists” evaluations and related materials to
make final determinations of student eligibility to
receive gifted services.

School districts use a variety of mechanisms to
determine which students should be screened for
the gifted program and most do not universally
screen all students in a particular grade. As
summarized in Exhibit 4, most districts select the
students they screen for gifted program eligibility
based upon student academic performance,
teacher recommendations, and reviews of student

7 Rule 6A-6.03019, FA.C.
8 Ibid.
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records. About two-thirds of districts consider
parent recommendations in deciding what
students to screen for the program. A few school
districts (13) reported screening all students in a
particular grade.

Exhibit 4
School Districts Employ a Variety of Methods to
Determine Which Students to Screen for Gifted Programs

Criteria to Select Students for Screening Districts

Student Academic Performance 65
Teacher Recommendation 62
Student Record Review 60
Parent Recommendation 44
Screen all Students (in a particular grade) 13
Screen all Students Who Are New in District 10

Source: OPPAGA survey of Florida school districts.

Districts consider several factors when
screening students for gifted programs, and few
use intellectual ability tests as part of their
initial screening. As demonstrated in Exhibit 5,
most school districts consider student grades and
scores on assessment tests such as the FCAT when
screening students. Districts also frequently use
checklists of the characteristics of gifted students,
and many also use teachers’ formal or informal
observations of students. ° Only 12 of Florida’s 67
school districts report using a test of intellectual
ability when screening students to determine
whether they will receive an individual evaluation
for gifted program eligibility.

Exhibit 5
Most Districts Consider Assessments and Grades
When Screening Students for Gifted Services

Methods to Identify Students Number of
Who May Be Gifted Districts
State or District Assessments (e.g., FCAT) 63
Students' Grades 58
Gifted Characteristics Checklist 52
Formal or Informal Observation 42
Student Work 33
Test of Intellectual Ability 12
Student Interviews 10

Source: OPPAGA survey of Florida school districts.

? Gifted checklists are developed by the individual districts and may
include items such as whether students are solving problems in a
unique and creative manner, are setting high self expectations,
have an avid interest or ability in at least one nonacademic area,
and retain what is learned with little repetition.

OPPAGA Report

Based upon the results of the screening, school
district staff may recommend a student for an
individual evaluation by a school district
psychologist. School district psychologists
consider a student’s performance on a test of
intellectual ability when determining whether to
recommend a student for gifted services. District
psychologists may administer a test of intellectual
ability or review a student’s performance on a
test administered by a private psychologist.
Psychologists have the discretion to select from
one of several approved test instruments. The
most frequently used test instrument during
2006-07 was the Wechsler Intelligence Scale for
Students-Fourth Edition (WISC-IV); 54 school
districts reported that their psychologists used this
instrument. Ten school districts reported that
their psychologists used the Naglieri Nonverbal
Ability Test, (NNAT), which is designed for
students with culturally and linguistically diverse
backgrounds. Five of these 10 school districts
used this test in high school.

School districts consider 1Q test scores when
determining whether a student is eligible for
gifted services. When making gifted eligibility
determinations, all districts are required to
consider the student’s performance on a test of
intellectual ability and whether the student meets
the characteristics on a gifted checklist. " In
addition, state rule specifies that in order for a
student to receive gifted services, the school
district must be unable to meet the student’s
learning needs with the standard curriculum. "

Under the general eligibility requirements a
student must achieve a score of two standard
deviations or higher on an individually
administered intellectual evaluation (which
generally is an IQ of 130 or higher) to qualify for
gifted services. Fifty-three school districts report
also using alternative eligibility requirements for
underrepresented  groups. Under these
requirements an IQ of two standard deviations
above the mean is not necessary if the student
meets the criteria specified in an approved school
district plan. ™  Similar to students identified

10 The school district psychologist may administer an 1Q test or may
look at the student’s results of an IQ test that was administered
through a private psychologist.

" Rule 6A-6.0331, FA.C.
12 Rule 6A-6.03019, FA.C.
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under the general requirements, students who are
identified under the alternative requirements
must meet the criteria of a gifted characteristics
checklist. Exhibit 6 shows some of the other
factors school districts consider when making
gifted eligibility determinations.

Exhibit 6

In Addition to Tests of Intellectual Ability, a Student’s
State or District Assessment Scores Are Often
Considered When Determining Eligibility

Factors Considered When Determining Number of
If a Student Is Gifted Districts
Test of Intellectual Ability (1Q tests) 67
Gifted Checklist 67
State or District Assessments 45
Formal or Informal Observation 39
Portfolio of Student Work 34
Student Interviews 3

Source: OPPAGA survey of Florida school districts.

Once a student is identified as gifted, the district is
required to develop an Educational Plan for the
student which is to be updated at least every three
years. The plan must include a statement of the
student's educational performance level, short
term instructional objectives, and a statement
describing the specially designed instruction the
student will receive and how their progress will
be measured.

Like Florida, several other states also require the
identification of gifted students. According to
national research, state policies for gifted education
have been more focused on identification than

Report No. 08-01

emphasizing appropriate services. A majority
(14 of 20) of the states we interviewed have
statutes, similar to Florida, that mandate the
identification of and services for gifted students.
Also like Florida, most (18 of 20) of the sampled
states allow school district staff to select which
intelligence test to use when evaluating a student.

How many new gifted students were
identified over the past two years?

School districts report identifying over 31,500 new
gifted students during the past two academic
years. Districts identified nearly 1,900 students
who were identified using alternative requirements,
but many districts could not report such
identifications. As shown in Exhibit 7, the number
of newly identified gifted students increased by
11% during 2006-07 from the prior year. Districts
reported wusing alternative requirements to
identify 1,017 new gifted students in 2006-07, an
increase of 17.6% over the prior year. However,
this underestimates the number of identifications
made using alternative requirements as 19
districts could not identify which requirements
were used for their new gifted identifications.
These districts include some of Florida’s largest
school districts (Hillsborough, Miami-Dade, and
Palm Beach). As a result, the Legislature and the
Department of Education do not have information
to  determine  whether the  alternative
requirements are being applied as intended, to
identify and serve underrepresented populations.
For district specific information about new gifted
identifications please see Appendix A.

Exhibit 7
The Number of Newly Identified Gifted Students Grew in 2006-07

2005-06 2006-07 Percentage of Change
Gifted Students Identified 14,965 16,625 11.1%
Students Identified Under Alternative Requirements 865 1,017 17.6%
Total Gifted Student Identifications in Districts that Reported Identifications
Using Alternative Requirements ' 6,255 7,234 15.7%
Percentage of Students Identified through Alternative Requirements in
Reporting Districts 13.8% 14.1% --

! Nineteen districts could not report the number of newly identified gifted students who were identified under alternative identification requirements.

Source: OPPAGA survey of Florida school districts.
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What types of services and programs
are provided to gifted students?

Districts must provide gifted services that are
appropriate to the student’s needs as determined
by their educational plan, but are not required to
offer special gifted courses. For example, districts
are allowed to restructure a student’s basic
content area courses as a gifted program offering
if the education plan team determines that this
would meet the student’s needs. The types of
services gifted students receive fall into two
general categories: (1) indirect services, usually
consultation, in which a gifted endorsed specialist
works with gifted students and their teachers to
ensure the student’s educational needs are
met, and (2) direct services, usually classroom
instruction from a gifted endorsed teacher, which
school districts deliver through a variety of part-
time and fulltime models. "

Indirect services and consultation have
substantially increased

School districts reported serving 20,701 gifted
students through consultation services in
2006-07. ** This was a 60% increase over the prior
year. Most of these services are delivered to high
school students. As shown in Exhibit 8, the
number of gifted high school seniors served
through consultations increased by almost 226% in
2006-07. A large part of this increase occurred in
the Miami-Dade school district, which provided no
gifted consultation services in 2005-06, but served
5477 gifted high school students through
consultation services in 2006-07.  For district
specific information about the number of students
receiving consultation services please see
Appendix B.

School districts use different approaches to deliver
consultation services. For example, at one high
school we visited, one gifted endorsed teacher was
responsible for providing consultation services for
about 600 students. The teacher monitored the
students’ grades monthly, provided techniques or
strategies to regular education teachers as needed,

B Gifted services may be delivered by a teacher with a gifted
endorsement or one who is in the process of earning an endorsement.

4 Broward did not report how many of its students received consultation
services.
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and met with gifted students who were
experiencing difficulties. At another high school
we visited, consultation services focused more
on traditional guidance counseling. In addition to
monitoring gifted students’ grades, a gifted
endorsed teacher routinely met with gifted
students and worked with them to ensure they
could enroll in the most appropriate courses for
their learning needs.

School districts use a variety of models to
provide direct classroom instruction from a
gifted endorsed teacher

School districts use several models to provide
instruction to gifted students from a gifted
endorsed teacher: (1) support facilitation or push-
in models are used when a gifted endorsed teacher
comes into a gifted student’s classroom to provide
instruction that supplements the regular classroom
instruction; (2) pull-out models are used when
gifted students leave their regular classroom to
receive additional instruction from a gifted
endorsed teacher; (3) cluster schools are sites where
gifted students are brought to receive instruction
during part or all of their day; (4) co-teaching,
involves two teachers (at least one of whom has a
gifted endorsement) who teach a class with both
gifted and other students for an entire period;
(5) self-contained gifted classes have a gifted
endorsed teacher who provides instruction to a
class that contains all gifted students; and
(6) courses with gifted and other students in which
the teacher differentiates instruction for the gifted
students.

Not all districts were able to provide information
about the number of students who received gifted
services through co-teaching, self-contained gifted
courses, or differentiated gifted instruction in a
mixed ability course.

Push-in/pull-out services. Districts reported that
they provided over 47,000 gifted students with
push-in or pull-out services in 2006-07. This
represented an increase of 4.4% from the prior
year. This model is extensively used in grades K-8.
Districts often use push-in or pull-out services
when there are not enough gifted students in a

15 Advanced courses such as honors or advanced placement are not
considered ‘gifted courses’ unless they are tailored to meet the
needs of gifted students by a gifted endorsed teacher or facilitator.
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school to make up an entire gifted class at each
grade level.

Pull-out and push-in services varied across districts
and schools. For example in one school we visited,
a multi-grade group of gifted students went to a
gifted resource room one day a week for the entire
day, and their lessons were focused on science and
social studies with activities tailored to their unique
interests. These students were responsible for
making up the work they missed in their regular
classroom while attending the gifted class. At
another school, the students went to a gifted
classroom during their regular science and math
periods. At this school the gifted teacher was
responsible for covering the required science and
math content.

Almost 20,000 gifted students received cluster
services. In the cluster model, students receive
gifted services at a specific school site for either part
of or their entire school day. In 2006-07, 19,858
students received gifted services through cluster
schools. Like push-in/pull-out services, cluster
schools are used mostly at the elementary and
middle school levels.

Exhibit 8
Consultation Services Increased by 59% in 2006-07
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Districts often use cluster schools to bring gifted
students together from several schools in order to
have enough students to provide one or more
gifted classes at each grade level. For example, one
district uses cluster schools in order to provide full-
time gifted programs for elementary school
students. For district specific information about the
number of students receiving cluster services
please see Appendix B.

Districts are not required to report how many
students receive each type of service or what part
of students’ instructional day is spent receiving
gifted services. While districts were able to report
the number of students who received services in
the push-in/pull-out and cluster models, many
districts were unable to report the proportion of
each gifted student’s instructional day that was
spent receiving direct gifted instruction. To
estimate the proportion of gifted students” day in
which they receive direct instruction designed for
gifted students, we analyzed the master course
schedule districts report to the Department of
Education and reviewed teachers’ certification
(gifted endorsement) records. This approach may
not capture all push-in or co-teaching models if the

Type of Service
Consultation Push-in/Pull-out Cluster
Percentage Percentage Percentage
2005-06 2006-07 of Change 2005-06 2006-07 of Change 2005-06 2006-07 of Change

Kindergarten 125 64 -48.8% 268 312 16.4% 493 559 13.4%
Grade 1 252 176 -30.2% 2,051 2,129 3.8% 1,119 1,114 -0.4%
Grade 2 362 301 -16.9% 3,576 3,550 -0.7% 1,955 2,164 10.7%
Grade 3 392 418 6.6% 4,685 4,888 4.3% 2,742 2,889 5.4%
Grade 4 443 404 -8.8% 5,488 5,706 4.0% 3,008 3,522 17.1%
Grade 5 562 451 -19.8% 6,222 6,266 0.7% 3,307 3,664 10.8%
Grade 6 579 644 11.2% 3,688 3,729 1.1% 1,477 1,766 19.6%
Grade 7 652 650 -0.3% 3,533 3,738 5.8% 1,377 1,643 19.3%
Grade 8 660 681 3.2% 2,320 2,475 6.7% 1,422 1,663 16.9%
Grade 9 2,533 3,979 57.1% 1,276 1,348 5.6% 200 228 14.0%
Grade 10 2,458 4,137 68.3% 1,028 1,120 8.9% 167 204 22.2%
Grade 11 1,838 4,284 133.1% 822 909 10.6% 149 166 11.4%
Grade 12 1,069 3,483 225.8% 720 689 -4.3% 113 145 28.3%
Grade Level

Not Reported* 1,020 1,029 0.9% 9,697 10,525 8.5% 680 131 -80.7%
Total 12,945 20,701 59.9% 45,374 47,384 4.4% 18,209 19,858 9.1%

Note: Duval County Schools did not provide 2005-06 data

. The percentage change if Duval data is excluded for both 2005-06 and 2006-07 is 54%, 3%,

and -3% for consultation, push-in/pull-out, and cluster, respectively. Several school districts did not provide grade level breakouts for each of these
services. The service is reported in ‘Grade Level Not Reported” when that is the case.
Source: OPPAGA survey of Florida school districts.
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district did not report the gifted endorsed teacher
as the teacher of record. In addition, teachers who
are in the process of earning their gifted
endorsement may provide gifted instruction, but
they are not recorded in the department’s data as
gifted endorsed.

Gifted students take fewer self-contained gifted
courses during high school than in elementary and
middle school. As shown in Exhibit 9, self-
contained gifted courses are more common in
middle and elementary schools than in high
schools.  Slightly over a quarter (28%) of the
courses taken by Florida’s gifted middle school
students are classes serving only gifted students.
In elementary schools, 25% of the courses taken by
gifted students are in self-contained classrooms;
however, in high schools this percentage is only
11%. Exhibit 9 also shows that the majority of the
teachers of these classes had a gifted endorsed
teaching certificate. However, teachers who are in
the process of earning their endorsement are also
permitted to teach gifted courses.

For elementary students, 12% of their courses are
with a gifted endorsed teacher in a mixed ability
classroom. For middle and high school students
these percentages are 10% and 6%, respectively.
We could not determine if instruction in these
courses is differentiated for gifted students, as this
would require reviewing each class’ lesson plan.

Many of the self-contained gifted courses taken
by middle and high school students are advanced
courses. As shown in Exhibit 9, most (78%) of the
self-contained gifted courses taken by gifted
middle school students and 79% of those taken by
high school students were advanced courses.
These included honors, advanced placement, and
dual enrollment courses in high school. For
middle and elementary students, these courses
included advanced academics as well as other
advanced courses such as Middle/Junior High
Advanced Comprehensive Science 3.

Gifted student’s enrollment in advanced courses
provided as self-contained gifted courses with a
gifted endorsed teacher differs by district and
school. Schools in 30 districts provide advanced
middle school self-contained gifted courses with

OPPAGA Report

gifted endorsed teachers. However in high
school, only 16 districts provide advanced self-
contained gifted courses with gifted endorsed
teachers. Most of these courses (83%) are honors
courses. Many of these courses (72%) are taken by
students in either Miami-Dade or Sarasota. Some
school districts we visited, including Miami-Dade,
provided advanced placement and honors
courses that were restricted to gifted students
because they believed that these students need
separate courses to meet their needs. However,
other schools we visited believed that gifted
students’ needs were met through regular
advanced placement and honors courses and they
did not provide special gifted only versions of
these courses.

Most gifted courses that high school students
take are not listed as a gifted course in the state
course code directory. The state course code
directory does not accurately reflect the range of
gifted courses offered to high school students.
The directory currently lists only four high school
course codes for gifted students, which account
for only 11% of the gifted courses that high school
students take. This occurs because districts may
designate specific sections of courses not
designated in the course code directory as a gifted
course. This flexibility allows districts to offer the
gifted courses that they believe their gifted
students need. For example, a district could
decide to offer English Honors I or American
History as a gifted course, enroll only gifted
students in that course and use a gifted endorsed
teacher to teach the class. These types of courses
are not reflected in the state course code directly
but account for most of the gifted courses school
districts offer to gifted students at the high school
level.

Districts and schools use different means to meet
gifted students’ needs. While districts and schools
we visited varied greatly in the way they served
gifted students, they consistently believed they
were meeting the needs of their gifted students.
Generally, the gifted students and parents who
participated in our focus groups also believed that
the students’ needs were being met.
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Exhibit 9
After 8" Grade, Gifted Students Are Less Likely to Be in Gifted-Only Classes

Only Gifted Students in the Class, 25%

Advanced

Teachers Courses
Gifted 28%
Courses Other Endorsed, 16%
Taken by General
Glﬂed StUdentS Egucation Teachers Otheli
in Elementary ourses Not Gifted Genera
71% End d, 9% Education
School ndorsed, 9% Course
2%

Advanced
Courses
4%

Only Gifted Students in the Class, 28%

Advanced
Teachers Courses
Gifted 78%
0,
Other Endorsed, 20%
Courses General

Taken by Egucation Teachers Geonterlzz

Gifted Students oLrees Not Gifted "~ Sene
SN 50% Endorsed, 8% ucation
in Middle School : Course
22%

Advanced
Courses
22%
Other General
Education Dual State Coded

Courses
50%

Enrollment  Gifted Elective
5% 11%

Only Gifted Students in the Class, 11%

Other General

'(I;gfetxcgers Education
iie Courses
Courses Endorsed, 7% 21%
Te_lken by Other
Gifted Students ~ Advanced Teachers y International
P onors
in ngh School Courses Not Gifted E20t Baccalaureat_e and
1% Endorsed. 4% ° Pre-International
Dual ' Baccalaureate
Enroliment International Iéli\(l:aerr]n(::r?t 2%
2% Baccalaureate and 9%
Honors Advanced Pre-International
20% Placement Baccalaureate
10% 6%

Source: OPPAGA analysis of the Department of Education’s Student Course Schedule, which included 908,000 courses taken by students with an
exceptionality of gifted.
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What are the advantages and
disadvantages of classifying gifted
students as exceptional students?

An issue in the gifted program has been whether it
should continue to be part of the Exceptional
Student Education (ESE) program or should be
established as a separate stand-alone program. We
identified advantages and disadvantages of
classifying gifted students as exceptional students
by reviewing available research and holding focus
group discussions with parents, gifted students,
teachers, and district administrators. Overall, this
issue centers on the statutory protections that
apply to Exceptional Student Education and the
funding of gifted services through the guaranteed
allocation. Exhibit 10 summarizes the advantages
and disadvantages of classifying gifted students as
exceptional students.

Advantages. Our research identified four primary
advantages of serving gifted children as part of the
ESE program. First, parents in our focus groups
indicated that the program’s current placement
was beneficial because federal and state laws
required that gifted students, like all ESE students,
must receive education plans. These plans can
help ensure that gifted students receive
educational services that meet their needs. Second,
parents noted that they have the right to contest
school decisions made about their gifted children’s
education programs; this right is ensured for all
ESE students. However, some parents told us they
only fully understood these rights after their child
had been identified as gifted for several years.

Third, teachers in our focus groups noted that
including gifted programs in the ESE program
recognizes that these students have different
needs. The teachers indicated that they focus on
critical thinking skills and creative projects when
teaching gifted students, compared to ensuring
that all students learned basic material when
teaching in standard classrooms. Finally, some
school district officials, as well as parents and
teachers, indicated that serving gifted students in
the ESE program provides a stable funding source
because there are federal and state mandates to
fund the ESE program.

11
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Disadvantages. = We identified three primary
disadvantages to categorizing gifted students as
exceptional.  First, because gifted is part of
Exceptional Student Education, there is a risk that
any time federal or state policies for exceptional
students are changed, such changes, meant
primarily for students with disabilities, could also
be applied to gifted students, creating additional
paperwork for school districts. For example, the
Florida Department of Education includes the
gifted program as part of its focused monitoring
activities of districts’ exceptional student education
services. However, some district personnel have
told us that this requires unnecessary additional
work for them and it is not clear to them why
gifted should be included in these monitoring
efforts, which are primarily intended to ensure
districts are in compliance with federal and state
laws governing students with disabilities.

Second, some parents and teachers assert that
gifted students should not be included with
students with disabilities because of their widely
differing needs. While gifted students generally
need enrichment services above and beyond the
standard curriculum, students with disabilities are
more likely to require accommodations or
modifications to access the regular curriculum.

Third, because school districts report the cost of all
basic exceptional student education programs in
one sum and the gifted education program costs
are not separately reported, there is a lack of
transparency about how much money school
districts spend for gifted services. Several parents
told us that it was unclear how much funding was
available for their child’s gifted services and how
much was being spent on those services.

In part due to these concerns, at least one state,
Tennessee, recently considered moving its gifted
programs out of the ESE program. However, the
state decided not to take this step because parents
of gifted students were concerned that this would
remove the mandate for funding gifted education
and that funding for gifted services would be more
likely to be cut once they were no longer part of the
umbrella of special education. An official of the
state of New York reported concerns with a lack of
transparency because the state, like Florida,
appropriated gifted program funds together with
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funding for other students. However, New York
has not considered changing this funding structure
to provide greater assurance that allocated funds
are spent for gifted services.

Exhibit 10
There Are Both Advantages and Disadvantages to
Classifying Gifted Students as Exceptional

Advantages Disadvantages

= Requires that gifted students = Including gifted in Exceptional
have an education plan, which Student Education runs the risk
can help ensure that gifted that policies intended for
students receive needed students with disabilities are
services inappropriately applied to
gifted students.

Gifted students have widely
different needs than students
with disabilities.

= Parents have the right to
contest school decisions.

= Recognizes that gifted students = Lack of transparency in how
have needs above and beyond gifted funds are being spent
the standard curriculum (perception that gifted funds
are being used for non-gifted
students)

= Allows for a stable funding
source for gifted services

Source: OPPAGA analysis.

Report No. 08-01

Recommendations ————

To ensure that alternative policies for identifying
gifted students in underrepresented groups are
being applied to those groups, and to allow for the
Department of Education and the Legislature to
better measure the direct services that school
districts provide gifted students we recommend
that the Department of Education take the steps
described below.

* Create a data element in the automated
student data base that school districts will use
to report whether a student was identified as
gifted under the general or alternative
identification requirements.

* Revise the state course directory to enable
districts to indicate those courses in which
gifted students receive differentiated
instruction.

Agency Response

In accordance with the provisions of s. 11.51(5),
Florida Statutes, a draft of our report was
submitted to the Department of Education to
review and respond. The department provided
informal input but did not provide a written
response to this report.

OPPAGA supports the Florida Legislature by providing evaluative research and objective analyses to promote government accountability and the efficient
and effective use of public resources. This project was conducted in accordance with applicable evaluation standards. Copies of this report in print or
alternate accessible format may be obtained by telephone (850/488-0021), by FAX (850/487-3804), in person, or by mail (OPPAGA Report Production,
Claude Pepper Building, Room 312, 111 W. Madison St., Tallahassee, FL 32399-1475). Cover photo by Mark Foley.

Florida Monitor: www.oppaga.state.fl.us

Project supervised by Jane Fletcher (850/487-9255)
Project conducted by Rose Cook, Bob Cox, Kathleen Del Monte, Emily Dendy, Jason Jones, and Mark West (850/487-9166)
Gary R. VanLandingham, Ph.D., OPPAGA Director
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Appendix A

District-Level Information About Newly Identified Gifted Students

Appendix A includes district-level information about newly identified gifted students in 2005-06 and
2006-07. It shows the total number of new gifted identifications, the number and percentage who
were identified using an alternative identification policy, whether the district used an alternative
identification policy, and whether the district was able to separately report those identifications
made under an alternative policy. This information was reported to us by each school district.

Total New Gifted
Identifications/

Total Identified
Under Alternative
Identification Plan

Percentage Identified
Under Alternative
Identification Plan

District Reported
Using an Aliernative
Identification Plan

School District Year

Newly Eligible

Alachua 2006-07 537 136 25.3% Yes Alternat@ve Identif@cat!on Plan
2005-06 341 90 26.4% Yes Alternative Identification Plan
Beler 2006-07 15 or fewer students 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Bay 2006-07 111 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident@f@cat@on Plan
2005-06 71 Unknown Unknown Yes Alternative Identification Plan
Bradford 2006-07 16 No Alternat@ve Plan No Alternative Plan No Alternat@ve Ident!ﬁcat!on Plan
2005-06 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan
Brevard 2006-07 799 Unknown Unknown Yes Alternat@ve Ident@f@cat@on Plan
2005-06 749 Unknown Unknown Yes Alternative Identification Plan
B 2006-07 2,011 Unknown Unknown Yes Alternat@ve Ident@f@cat@on Plan
2005-06 1,904 Unknown Unknown Yes Alternative Identification Plan
Calhoun 2006-07 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternative Identification Plan
Charlotte 2006-07 62 Unknown Unknown Yes Alternat@ve Ident@f@cat@on Plan
2005-06 61 Unknown Unknown Yes Alternative Identification Plan
Citrus 2006-07 105 No Alternat?ve Plan No Alternat?ve Plan No Alternat@ve Ident?ﬁcation Plan
2005-06 102 No Alternative Plan No Alternative Plan No Alternative Identification Plan
Clay 2006-07 348 47 13.5% Yes Alternat@ve Ident@f@cat@on Plan
2005-06 314 24 7.6% Yes Alternative Identification Plan
Collier 2006-07 130 Unknown Unknown Yes Alternative Identification Plan
2005-06 138 Unknown Unknown Yes Alternative Identification Plan
Tl 2006-07 15 or fewer students ° 15 or fewer students ° 15 or fewer students " Yes Alternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students ° 15 or fewer students ° 15 or fewer students ' Yes Alternative Identification Plan
Miami-Dade 2006-07 1,803 Unknown Unknown Yes Alternative Identification Plan
2005-06 1,199 Unknown Unknown Yes Alternative Identification Plan
DeSoto 2006-07 39 18 46.2% Yes Alternative Identification Plan
2005-06 17 15 or fewer students ° 15 or fewer students ' Yes Alternative Identification Plan
Dixie 2006-07 15 or fewer students No Alternat!ve Plan No Alternative Plan No Alternat@ve Ident!ﬁcation Plan
2005-06 15 or fewer students ° No Alternative Plan No Alternative Plan No Alternative Identification Plan
Duval 2006-07 405 80 19.8% Yes Alternat@ve Ident@f@cat@on Plan
2005-06 470 82 17.4% Yes Alternative Identification Plan
Escambia 2006-07 275 26 9.5% Yes Alternative Identif@cat!on Plan
2005-06 190 36 18.9% Yes Alternative Identification Plan
Flagler 2006-07 29 15 or fewer students ° 15 or fewer students ' Yes Alternative Identification Plan
2005-06 36 15 or fewer students ° 15 or fewer students ' Yes Alternative Identification Plan
Franklin 2006-07 15 or fewer students ° 15 or fewer students 15 or fewer students " Yes Alternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students ° 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
etk 2006-07 15 or fewer students Unknown Unknown Yes Alternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students ° Unknown Unknown Yes Alternative Identification Plan
Gilchrist 2006-07 28 No Alternat!ve Plan No Alternat!ve Plan No Alternat@ve Ident!ﬁcation Plan
2005-06 22 No Alternative Plan No Alternative Plan No Alternative Identification Plan
Glades 2006-07 15 or fewer students ° 15 or fewer students ° 15 or fewer students ' Yes Alternative Identification Plan
2005-06 15 or fewer students ° 15 or fewer students ° 15 or fewer students ' Yes Alternative Identification Plan
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District Reported

Identifications/ Under Alternative Under Alternative Using an Alternative
School District Year Newly Eligible Identification Plan [dentification Plan [dentification Plan
Gulf 2006-07 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternat@ve Ident@f@cat?on Plan
2005-06 17 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Tl 2006-07 15 or fewer students No Alternative Plan No Alternative Plan No Alternat@ve Identif@cat?on Plan
2005-06 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan
Hardee 2006-07 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternat@ve Ident@f@cat?on Plan
2005-06 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternative Identification Plan
Hendry 2006-07 15 or fewer students Unknown Unknown Yes Alternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students Unknown Unknown Yes Alternative Identification Plan
Hernando 2006-07 45 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident@f@cat?on Plan
2005-06 162 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Highlands 2006-07 37 Unknown Unknown Yes AIternat@ve Ident@f@cat@on Plan
2005-06 32 Unknown Unknown Yes Alternative Identification Plan
Hillsborough 2006-07 545 Unknown Unknown Yes AIternat@ve Ident@f@cat@on Plan
2005-06 681 Unknown Unknown Yes Alternative Identification Plan
el 2006-07 15 or fewer students Unknown Unknown Yes AIternat@ve Ident@f@cat@on Plan
2005-06 15 or fewer students Unknown Unknown Yes Alternative Identification Plan
Indian River 2006-07 65 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident?f@cat?on Plan
2005-06 82 15 or fewer students ' 15 or fewer students ' Yes Alternative Identification Plan
e 2006-07 30 No Alternative Plan No Alternative Plan No Alternat@ve Identif@cat@on Plan
2005-06 37 No Alternative Plan No Alternative Plan No Alternative Identification Plan
Jefferson 2006-07 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternat@ve Ident?f@cat?on Plan
2005-06 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternative Identification Plan
Lafayette 2006-07 15 or fewer students No Alternative Plan No Alternative Plan No Alternat@ve Identif@cat@on Plan
2005-06 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan
Lake 2006-07 113 20 17.7% Yes Alternative Identification Plan
2005-06 119 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Les 2006-07 774 Unknown Unknown Yes AIternat@ve Ident@f@cat?on Plan
2005-06 791 Unknown Unknown Yes Alternative Identification Plan
Leon 2006-07 163 Unknown Unknown Yes AIternat@ve Ident?f@cat?on Plan
2005-06 163 Unknown Unknown Yes Alternative Identification Plan
Levy 2006-07 43 No Alternative Plan No Alternative Plan No Alternat@ve Identif@cat@on Plan
2005-06 40 No Alternative Plan No Alternative Plan No Alternative Identification Plan
Liberty 2006-07 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternat@ve Ident?f@cat?on Plan
2005-06 15 or fewer students 15 or fewer students ' 15 or fewer students ' Yes Alternative Identification Plan
Madison 2006-07 18 15 or fewer students 15 or fewer students ' Yes AIternat@ve Ident@f@cat?on Plan
2005-06 15 or fewer students 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Manatee 2006-07 332 69 20.8% Yes Alternat?ve Identiﬁcat@on Plan
2005-06 218 47 21.6% Yes Alternative Identification Plan
Marion 2006-07 160 70 43.8% Yes Alternat@ve Ident@f@caﬁon Plan
2005-06 139 34 24.5% Yes Alternative Identification Plan
Martin 2006-07 96 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident@f@cat@on Plan
2005-06 86 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
e 2006-07 47 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident@f@cat@on Plan
2005-06 56 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Nassau 2006-07 33 15 or fewer students 15 or fewer students ' Yes Alternat@ve Ident@f@cat@on Plan
2005-06 34 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
el 2006-07 192 No Alternat!ve Plan No Alternative Plan No Alternat@ve Ident!ﬁcat!on Plan
2005-06 159 No Alternative Plan No Alternative Plan No Alternative Identification Plan
Okeechobee 2006-07 44 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
2005-06 27 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Orange 2006-07 1,864 139 7.5% Yes Alternative Identification Plan
2005-06 1,340 159 11.9% Yes Alternative Identification Plan
Osceola 2006-07 99 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
2005-06 85 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
Eellin Besl 2006-07 1,596 Unknown Unknown Yes Alternat@ve Ident@f@cat@on Plan
2005-06 1,457 Unknown Unknown Yes Alternative Identification Plan
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Total New Gifted
Identifications/
Newly Eligible

Total Identified
Under Alternative
Identification Plan

Percentage Identified

District Reported
Using an Alternative
Identification Plan

Under Alternative

School District Year Identification Plan

Pasco 2006-07 284 30 10.6% Yes Alternat@ve Identif@cat?on Plan
2005-06 318 70 22.0% Yes Alternative Identification Plan

Pinellas 2 2006-07 1,246 94 7.5% Yes Alternative Identification Plan
2005-06 1,146 104 9.1% Yes Alternative Identification Plan

Polk 2006-07 120 Unknown Unknown Yes Alternative Identification Plan
2005-06 260 Unknown Unknown Yes Alternative Identification Plan

Putnam 2006-07 15 or fewer students ° Unknown Unknown Yes Alternative Identification Plan
2005-06 15 or fewer students ° Unknown Unknown Yes Alternative Identification Plan

St Johns 2006-07 80 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
' 2005-06 99 15 or fewer students 15 or fewer students ' Yes Alternative Identification Plan
o 2006-07 99 22 22.2% Yes AIternat?ve Ident?ﬁcat@on Plan
2005-06 118 22 18.6% Yes Alternative Identification Plan

Santa Rosa 2006-07 69 No Alternat@ve Plan No Alternat@ve Plan No Alternat@ve Ident@f@cat?on Plan
2005-06 62 No Alternative Plan No Alternative Plan No Alternative Identification Plan

s 2006-07 625 Unknown Unknown Yes AIternat?ve Ident?ﬁcat@on Plan
2005-06 581 Unknown Unknown Yes Alternative Identification Plan

Seminole 2006-07 487 109 22.4% Yes Alternat?ve Identiﬁcat@on Plan
2005-06 558 71 12.7% Yes Alternative Identification Plan

i 2006-07 58 Unknown Unknown Yes AIternat!ve Ident?f!cat?on Plan
2005-06 49 Unknown Unknown Yes Alternative Identification Plan

Suwannee 2006-07 26 No Alternative Plan No Alternative Plan No Alternat?ve Identiﬁcat?on Plan
2005-06 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan

Taylor 2006-07 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan
2005-06 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan

Union 2006-07 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan
2005-06 15 or fewer students ' No Alternative Plan No Alternative Plan No Alternative Identification Plan

s 2006-07 395 7a 18.5% Yes AIternat!ve Ident?f!cat?on Plan
2005-06 292 40 13.7% Yes Alternative Identification Plan

Wakulla 2006-07 16 Unknown Unknown Yes AIternat@ve Ident?f@cat?on Plan
2005-06 15 or fewer students Unknown Unknown Yes Alternative Identification Plan

Walton 2006-07 25 Unknown Unknown Yes AIternat!ve Ident?f!cat?on Plan
2005-06 22 Unknown Unknown Yes Alternative Identification Plan

Washington 2006-07 15 or fewer students No Alternative Plan No Alternative Plan No Alternat?ve Identiﬁcat?on Plan
2005-06 15 or fewer students No Alternative Plan No Alternative Plan No Alternative Identification Plan

! In order to preserve student confidentiality, totals are not listed for school districts that reported 15 or fewer students in a category.

2Pinellas’ 2005-06 data does not include grades 6-8.

Note: “Unknown” is listed for districts that were unable to separately report the number of students identified using alternative identification

policies.

Source: OPPAGA survey of Florida school districts.
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Appendix B

District Level Information About Three Types of Gifted Services

This appendix provides details about the information school districts submitted to us about three
types of gifted services (consultation services, push-in/pull-out classes, and cluster schools). Our
survey defined these services as described below.

* Consultation: A gifted teacher provides consultation to a regular classroom teacher and the
regular classroom teacher then provides gifted instruction to the student.
* Push-in: A gifted teacher comes into a regular classroom to provide gifted instruction.

=  Pull-out: Gifted students are shifted from their classroom into a resource room/other classroom
with only gifted students.

* Cluster schools: These are schools that draw upon students from areas outside of the students'
neighborhood school boundaries to receive gifted services at a specific school site for either part
of or the entire school day.

District

Some school districts told us that they provide combination services or gifted classes that do not fall
into the above definitions. These other services are not included in Appendix B. All ‘gifted only
classes” were factored into the analysis which is shown in Exhibit 9 of this report.

Service Model

Number of Students
Who Participated in

This Service Model

District

Service Model

Number of Students
Who Participated in
This Service Model

Alachua Consultation 2006-07 15 or fewer students Brevard Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 1,667 Push-In/Pull-Out 2006-07 113
Push-In/Pull-Out 2005-06 1,566 Push-In/Pull-Out 2005-06 115
Cluster 2006-07 511 Cluster 2006-07 474
Cluster 2005-06 517 Cluster 2005-06 394
Baker Consultation 2006-07 15 or fewer students ' Broward %2 Consultation 2006-07 Unknown
Consultation 2005-06 15 or fewer students Consultation 2005-06 Unknown
Push-In/Pull-Out 2006-07 75 Push-In/Pull-Out 2006-07 Unknown
Push-In/Pull-Out 2005-06 73 Push-In/Pull-Out 2005-06 Unknown
Cluster 2006-07 15 or fewer students Cluster 2006-07 Unknown
Cluster 2005-06 15 or fewer students Cluster 2005-06 Unknown
Bay Consultation 2006-07 15 or fewer students ' Calhoun Consultation 2006-07 42
Consultation 2005-06 15 or fewer students Consultation 2005-06 35
Push-In/Pull-Out 2006-07 321 Push-In/Pull-Out 2006-07 35
Push-In/Pull-Out 2005-06 397 Push-In/Pull-Out 2005-06 34
Cluster 2006-07 15 or fewer students Cluster 2006-07 15 or fewer students |
Cluster 2005-06 15 or fewer students Cluster 2005-06 15 or fewer students |
Bradford Consultation 2006-07 25 Charlotte Consultation 2006-07 669
Consultation 2005-06 32 Consultation 2005-06 670
Push-In/Pull-Out 2006-07 79 Push-In/Pull-Out 2006-07 75
Push-In/Pull-Out 2005-06 91 Push-In/Pull-Out 2005-06 66
Cluster 2006-07 33 Cluster 2006-07 247
Cluster 2005-06 34 Cluster 2005-06 237
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Number of Students
Who Participated in

Service Model

This Service Model

Service Model

This Service Model

Citrus Consultation 2006-07 15 or fewer students Escambia Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 874 Push-In/Pull-Out 2006-07 218
Push-In/Pull-Out 2005-06 793 Push-In/Pull-Out 2005-06 212
Cluster 2006-07 57 Cluster 2006-07 832
Cluster 2005-06 62 Cluster 2005-06 834
Clay Consultation 2006-07 204 Flagler Consultation 2006-07 22
Consultation 2005-06 153 Consultation 2005-06 16
Push-In/Pull-Out 2006-07 1,388 Push-In/Pull-Out 2006-07 226
Push-In/Pull-Out 2005-06 1,228 Push-In/Pull-Out 2005-06 149
Cluster 2006-07 15 or fewer students Cluster 2006-07 66
Cluster 2005-06 15 or fewer students Cluster 2005-06 172
Collier Consultation 2006-07 2,953 Franklin Consultation 2006-07 15 or fewer students
Consultation 2005-06 3,179 Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 2,953 Push-In/Pull-Out 2006-07 15 or fewer students
Push-In/Pull-Out 2005-06 3179 Push-In/Pull-Out 2005-06 15 or fewer students
Cluster 2006-07 15 or fewer students ! Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students ! Cluster 2005-06 15 or fewer students
Columbia Consultation 2006-07 15 or fewer students Gadsden Consultation 2006-07 57
Consultation 2005-06 15 or fewer students Consultation 2005-06 56
Push-In/Pull-Out 2006-07 15 or fewer students Push-In/Pull-Out 2006-07 112
Push-In/Pull-Out 2005-06 15 or fewer students ° Push-In/Pull-Out 2005-06 115
Cluster 2006-07 76 Cluster 2006-07 15 or fewer students
Cluster 2005-06 64 Cluster 2005-06 15 or fewer students
Miami-Dade Consultation 2006-07 5,477 Gilchrist Consultation 2006-07 93
Consultation 2005-06 15 or fewer students Consultation 2005-06 68
Push-In/Pull-Out 2006-07 10,014 Push-In/Pull-Out 2006-07 104
Push-In/Pull-Out 2005-06 9,282 Push-In/Pull-Out 2005-06 109
Cluster 2006-07 200 Cluster 2006-07 15 or fewer students
Cluster 2005-06 556 Cluster 2005-06 15 or fewer students
DeSoto Consultation 2006-07 15 or fewer students ' Glades Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 136 Push-In/Pull-Out 2006-07 28
Push-In/Pull-Out 2005-06 108 Push-In/Pull-Out 2005-06 31
Cluster 2006-07 15 or fewer students Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students Cluster 2005-06 15 or fewer students
Dixie Consultation 2006-07 15 or fewer students Gulf Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 15 or fewer students ' Push-In/Pull-Out 2006-07 123
Push-In/Pull-Out 2005-06 15 or fewer students Push-In/Pull-Out 2005-06 133
Cluster 2006-07 15 or fewer students Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students Cluster 2005-06 15 or fewer students
Duval Consultation 2006-07 811 Hamilton Consultation 2006-07 15 or fewer students
Consultation 2005-06 Unknown Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 679 Push-In/Pull-Out 2006-07 15 or fewer students
Push-In/Pull-Out 2005-06 Unknown Push-In/Pull-Out 2005-06 15 or fewer students
Cluster 2006-07 2167 Cluster 2006-07 15 or fewer students
Cluster 2005-06 Unknown Cluster 2005-06 15 or fewer students
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Hardee Consultation 2006-07 90
Consultation 2005-06 70
Push-In/Pull-Out 2006-07 43
Push-In/Pull-Out 2005-06 65
Cluster 2006-07 29
Cluster 2005-06 23
Hendry Consultation 2006-07 26
Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 53
Push-In/Pull-Out 2005-06 60
Cluster 2006-07 53
Cluster 2005-06 60
Hernando Consultation 2006-07 73
Consultation 2005-06 66
Push-In/Pull-Out 2006-07 507
Push-In/Pull-Out 2005-06 503
Cluster 2006-07 68
Cluster 2005-06 62
Highlands Consultation 2006-07 15 or fewer students

Consultation 2005-06

15 or fewer students

Push-In/Pull-Out 2006-07

389

Push-In/Pull-Out 2005-06

406

Cluster 2006-07

15 or fewer students

Cluster 2005-06

15 or fewer students

Hillsborough 2

Consultation 2006-07 * 699
Consultation 2005-06 * 661
Push-In/Pull-Out 2006-07 7,021
Push-In/Pull-Out 2005-06 7,029

Cluster 2006-07

15 or fewer students '

Cluster 2005-06

15 or fewer students

Holmes

Consultation 2006-07

15 or fewer students

Consultation 2005-06

15 or fewer students

Push-In/Pull-Out 2006-07

15 or fewer students

Push-In/Pull-Out 2005-06

15 or fewer students

Cluster 2006-07

15 or fewer students

Cluster 2005-06

15 or fewer students

Indian River 2

Consultation 2006-07

15 or fewer students

Consultation 2005-06

15 or fewer students

Push-In/Pull-Out 2006-07

261

Push-In/Pull-Out 2005-06

280

Cluster 2006-07

15 or fewer students

Cluster 2005-06

15 or fewer students '

Jackson

Consultation 2006-07

32

Consultation 2005-06

15 or fewer students

Push-In/Pull-Out 2006-07

15 or fewer students

Push-In/Pull-Out 2005-06

15 or fewer students

Cluster 2006-07

137

Cluster 2005-06

140
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Service Model

This Service Model

Jefferson Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 15 or fewer students '
Push-In/Pull-Out 2005-06 15 or fewer students '
Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students '
Lafayette Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 15 or fewer students
Push-In/Pull-Out 2005-06 15 or fewer students
Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students
Lake Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 32
Push-In/Pull-Out 2005-06 35
Cluster 2006-07 276
Cluster 2005-06 286
Lee Consultation 2006-07 2,247
Consultation 2005-06 1,726
Push-In/Pull-Out 2006-07 1,794
Push-In/Pull-Out 2005-06 1,971
Cluster 2006-07 1,551
Cluster 2005-06 1,754
Leon 2 Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 433
Push-In/Pull-Out 2005-06 467
Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students
Levy Consultation 2006-07 79
Consultation 2005-06 50
Push-In/Pull-Out 2006-07 259
Push-In/Pull-Out 2005-06 214
Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students
Liberty Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 15 or fewer students
Push-In/Pull-Out 2005-06 15 or fewer students
Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students
Madison Consultation 2006-07 75
Consultation 2005-06 70

Push-In/Pull-Out 2006-07

15 or fewer students

Push-In/Pull-Out 2005-06

15 or fewer students

Cluster 2006-07

15 or fewer students

Cluster 2005-06

15 or fewer students
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Manatee Consultation 2006-07 1,099 Osceola Consultation 2006-07 15 or fewer students
Consultation 2005-06 1,091 Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 313 Push-In/Pull-Out 2006-07 236
Push-In/Pull-Out 2005-06 230 Push-In/Pull-Out 2005-06 191
Cluster 2006-07 461 Cluster 2006-07 173
Cluster 2005-06 455 Cluster 2005-06 192
Marion Consultation 2006-07 526 Palm Beach Consultation 2006-07 15 or fewer students
Consultation 2005-06 531 Consultation 2005-06 15 or fewer students °
Push-In/Pull-Out 2006-07 490 Push-In/Pull-Out 2006-07 832
Push-In/Pull-Out 2005-06 384 Push-In/Pull-Out 2005-06 847
Cluster 2006-07 88 Cluster 2006-07 3,702
Cluster 2005-06 88 Cluster 2005-06 3,655
Martin Consultation 2006-07 15 or fewer students ' Pasco Consultation 2006-07 642
Consultation 2005-06 15 or fewer students Consultation 2005-06 394
Push-In/Pull-Out 2006-07 303 Push-In/Pull-Out 2006-07 15 or fewer students
Push-In/Pull-Out 2005-06 205 Push-In/Pull-Qut 2005-06 15 or fewer students
Cluster 2006-07 131 Cluster 2006-07 151
Cluster 2005-06 171 Cluster 2005-06 228
Monroe Consultation 2006-07 140 Pinellas Consultation 2006-07 15 or fewer students '
Consultation 2005-06 123 Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 162 Push-In/Pull-Out 2006-07 2,240
Push-In/Pull-Out 2005-06 145 Push-In/Pull-Out 2005-06 2,080
Cluster 2006-07 131 Cluster 2006-07 1,174
Cluster 2005-06 124 Cluster 2005-06 1,217
Nassau Consultation 2006-07 15 or fewer students ' Polk Consultation 2006-07 1,144
Consultation 2005-06 15 or fewer students ' Consultation 2005-06 959
Push-In/Pull-Out 2006-07 347 Push-In/Pull-Out 2006-07 2,521
Push-In/Pull-Out 2005-06 325 Push-In/Pull-Out 2005-06 2,474
Cluster 2006-07 72 Cluster 2006-07 55
Cluster 2005-06 106 Cluster 2005-06 15 or fewer students
Okaloosa Consultation 2006-07 15 or fewer students ! Putnam Consultation 2006-07 139
Consultation 2005-06 15 or fewer students Consultation 2005-06 154
Push-In/Pull-Out 2006-07 1,351 Push-In/Pull-Out 2006-07 285
Push-In/Pull-Out 2005-06 1,264 Push-In/Pull-Out 2005-06 209
Cluster 2006-07 67 Cluster 2006-07 15 or fewer students
Cluster 2005-06 68 Cluster 2005-06 15 or fewer students
Okeechobee Consultation 2006-07 62 St. Johns Consultation 2006-07 54
Consultation 2005-06 15 or fewer students ! Consultation 2005-06 57
Push-In/Pull-Out 2006-07 24 Push-In/Pull-Out 2006-07 75
Push-In/Pull-Out 2005-06 80 Push-In/Pull-Out 2005-06 61
Cluster 2006-07 113 Cluster 2006-07 840
Cluster 2005-06 65 Cluster 2005-06 768
Orange Consultation 2006-07 1,630 St. Lucie Consultation 2006-07 444
Consultation 2005-06 1,445 Consultation 2005-06 345
Push-In/Pull-Out 2006-07 2,670 Push-In/Pull-Out 2006-07 88
Push-In/Pull-Out 2005-06 2,624 Push-In/Pull-Out 2005-06 116
Cluster 2006-07 1,573 Cluster 2006-07 539
Cluster 2005-06 1,499 Cluster 2005-06 645
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Santa Rosa Consultation 2006-07 15 or fewer students Union Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 385 Push-In/Pull-Out 2006-07 64
Push-In/Pull-Out 2005-06 408 Push-In/Pull-Out 2005-06 61
Cluster 2006-07 84 Cluster 2006-07 15 or fewer students
Cluster 2005-06 87 Cluster 2005-06 15 or fewer students '
Sarasota Consultation 2006-07 15 or fewer students Volusia Consultation 2006-07 910
Consultation 2005-06 15 or fewer students Consultation 2005-06 727
Push-In/Pull-Out 2006-07 79 Push-In/Pull-Out 2006-07 20
Push-In/Pull-Out 2005-06 102 Push-In/Pull-Out 2005-06 15 or fewer students
Cluster 2006-07 2,735 Cluster 2006-07 992
Cluster 005-06 2,618 Cluster 2005-06 1,028
Seminole Consultation 2006-07 15 or fewer students Wakulla Consultation 2006-07 15 or fewer students
Consultation 2005-06 15 or fewer students Consultation 2005-06 15 or fewer students
Push-In/Pull-Out 2006-07 4,098 Push-In/Pull-Out 2006-07 125
Push-In/Pull-Out 2005-06 4,074 Push-In/Pull-Out 2005-06 113
Cluster 2006-07 15 or fewer students Cluster 2006-07 15 or fewer students '
Cluster 2005-06 15 or fewer students Cluster 2005-06 15 or fewer students
Sumter Consultation 2006-07 15 or fewer students Walton Consultation 2006-07 142
Consultation 2005-06 15 or fewer students Consultation 2005-06 160
Push-In/Pull-Out 2006-07 205 Push-In/Pull-Out 2006-07 259
Push-In/Pull-Out 2005-06 124 Push-In/Pull-Out 2005-06 236
Cluster 2006-07 15 or fewer students ° Cluster 2006-07 15 or fewer students
Cluster 2005-06 15 or fewer students Cluster 2005-06 15 or fewer students
Suwannee Consultation 2006-07 15 or fewer students Washington Consultation 2006-07 31
Consultation 2005-06 15 or fewer students Consultation 2005-06 25
Push-In/Pull-Qut 2006-07 15 or fewer students Push-In/Pull-Out 2006-07 50
Push-In/Pull-Out 2005-06 15 or fewer students Push-In/Pull-Out 2005-06 46
Cluster 2006-07 15 or fewer students Cluster 2006-07 15 or fewer students |
Cluster 2005-06 15 or fewer students Cluster 2005-06 15 or fewer students |
Taylor Consultation 2006-07 15 or fewer students

Consultation 2005-06

15 or fewer students

Push-In/Pull-Out 2006-07

123

Push-In/Pull-Out 2005-06

131

Cluster 2006-07

15 or fewer students '

Cluster 2005-06

15 or fewer students

!In order to preserve student confidentiality, totals are not listed for school districts that reported 15 or fewer students in a category.

2Several districts including Broward, Hillsborough, Indian River, and Leon noted that in their districts many gifted students receive gifted services

either in content area courses or in full-time models, which are not reflected in this appendix.

*Broward reported that it does not track which of its five gifted service models students use. The district plans to implement a tracking system in

2009.

*Hillsborough noted that the district did not receive weighted funding for students in grades 8-12 who received consultation services.

Note: All courses in which a gifted student's teacher of record was gifted endorsed were included in the course analysis presented on pages 9-11 of

this report.

Source: OPPAGA survey of Florida school districts.
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Appendix C

F L ORIDA H O U S E O F R EPRESENTATIV E S

HB 297 2008
1 A bill to be entitled
2 An act relating to gifted and academically talented
3 student education; creating s. 1003.572, F.S.; requiring
4 the Department of Education to develop procedures for
5 screening students for identification as gifted or
6 academically talented students; specifying parental notice
7 and other requirements for such screening; requiring the
8 department to develop eligibility criteria for gifted and
9 academically talented student identification and
10 specifying criteria therefor; requiring the department to
11 develop model gifted and academically talented student
12 education programs and specifying program requirements;
13 requiring the department to develop procedures for
14 evaluating the effectiveness of model education programs;
15 requiring the department to develop procedures and
16 eligibility criteria for whole-grade acceleration;
17 requiring district school boards to implement screening
18 procedures, eligibility criteria, model education
19 programs, evaluation procedures, and whole-grade
20 acceleration policies; requiring district school board
21 reporting; requiring rulemaking; amending s. 1004.04,
22 F.S.; requiring state-approved teacher preparation
23 programs to incorporate specified gifted and academically
24 talented student instruction; amending s. 1011.62, F.S.;
25 requiring certain school district guaranteed allocation
26 expenditures to be reported separately; providing an
27 effective date.
28
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HB 297 2008

29| Be It Enacted by the Legislature of the State of Florida:
30
31 Section 1. Section 1003.572, Florida Statutes, 1is created
32 to read:

33 1003.572 Gifted and academically talented student

34 education. - -

35 (1) The Department of Education shall develop, and

36| district school boards shall implement:

37 (a) Screening procedures for the determination of students

38| who should be further evaluated for identification as a gifted

39 or an academically talented student. The screening shall be

40| annually conducted for all students in an elementary, middle,

41 and high school grade level designated by the department, based

42| wupon peer-reviewed research, to be the most appropriate time for

43 such screening and shall also be made available at least

44 annually to students in all other K through 12 grade levels upon

45| written request by a student's parent or teacher. Each district

46| school board shall annually provide written notification to

47| parents of students in grades K through 12 of the availability

48| of such screening.

49 (b) Eligibility criteria for gifted and academically

50 talented student identification that includes, but is not

51 limited to, demonstration of a need for services or activities

52| not ordinarily provided by the school in order to fully develop

53| the student's capabilities and demonstration of:

54 1. Superior intellectual development on a standardized

55 intelligence test for gifted student identification; or
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HB 297 2008

56 2. High achievement capability in one or more academic

57| subject areas for academically talented student identification.

58 (c) Model gifted and academically talented student

59| education programs for students identified under paragraph (b).

60| The programs must:

61 1. Be based upon best practices set forth in peer-reviewed

62 research.

63 2. Include classroom-based, school-based, and district-

64| based implementation options.

65 3. Include, but are not limited to, subject matter

66| acceleration opportunities, differentiated curricula that

67| address the exceptional learning needs of gifted and

68 academically talented students, and enrichment activities that

69| extend learning opportunities available in the classroom.

70 (d) Procedures for annually evaluating the effectiveness

71| of model gifted and academically talented student education

72 programs.

73 (e) Policies that set forth procedures and eligibility

74 criteria for whole-grade acceleration.

75 (2) Each student participating in a gifted or academically

76 talented student education program shall be evaluated at least

77 every 3 years according to procedures developed by the

78| department to determine whether the student is benefiting from,

79| and continues to be eligible to participate in, the program.

80 (3) Each district school board shall report annually to

81| the department by school and grade level: the number of students

82| screened and identified under subsection (1); the types of

83| gifted and academically talented student education programs that
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84
85
86
87
88
89
90
91
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99
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107
108
109
110

HB 297

I VvV E S

2008

it offers; the number of, and performance data for, students in

such programs; and the number of students who were accelerated

one or more whole grades. When reporting the number of students,

district school boards shall classify students according to

race, ethnicity, and national origin.

(4) The State Board of Education shall adopt rules

pursuant to ss. 120.536(1) and 120.54 necessary to implement

this section.

Section 2. Paragraph (c) of subsection (3) of section
1004.04, Florida Statutes, is amended to read:

1004.04 Public accountability and state approval for
teacher preparation programs. --

(3) DEVELOPMENT OF TEACHER PREPARATION PROGRAMS.--A system
developed by the Department of Education in collaboration with
postsecondary educational institutions shall assist departments
and colleges of education in the restructuring of their programs
in accordance with this section to meet the need for producing
quality teachers now and in the future.

(c) State-approved teacher preparation programs must
incorporate:

1. Appropriate English for Speakers of Other Languages
instruction so that program graduates will have completed the
requirements for teaching limited English proficient students in
Florida public schools.

2. Scientifically researched, knowledge-based reading
literacy and computational skills instruction so that program

graduates will be able to provide the necessary academic
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111 foundations for their students at whatever grade levels they
112 choose to teach.

113 3. Gifted and academically talented student instruction so

114 that program graduates will be able to recognize the

115| characteristics of a gifted or academically talented student and

116| will have knowledge of the requirements under s. 1003.572 for

117 the screening, identification, and education of such students.

118 Section 3. Paragraph (e) of subsection (1) of section
119 1011.62, Florida Statutes, is amended to read:

120 1011.62 Funds for operation of schools.--If the annual
121| allocation from the Florida Education Finance Program to each
122| district for operation of schools is not determined in the

123| annual appropriations act or the substantive bill implementing
124| the annual appropriations act, it shall be determined as

125 follows:

126 (1) COMPUTATION OF THE BASIC AMOUNT TO BE INCLUDED FOR
127| OPERATION.--The following procedure shall be followed in

128| determining the annual allocation to each district for

129| operation:

130 (e) Funding model for exceptional student education

131 programs. - -

132 l.a. The funding model uses basic, at-risk, support levels
133| IV and V for exceptional students and career Florida Education
134 Finance Program cost factors, and a guaranteed allocation for
135| exceptional student education programs. Exceptional education
136| cost factors are determined by using a matrix of services to

137| document the services that each exceptional student will

138| receive. The nature and intensity of the services indicated on
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139| the matrix shall be consistent with the services described in
140| each exceptional student's individual educational plan.

141 b. In order to generate funds using one of the two

142 weighted cost factors, a matrix of services must be completed at
143 the time of the student's initial placement into an exceptional
144 student education program and at least once every 3 years by

145| personnel who have received approved training. Nothing listed in
146| the matrix shall be construed as limiting the services a school
147| district must provide in order to ensure that exceptional

148 students are provided a free, appropriate public education.

149 c. Students identified as exceptional, in accordance with
150 chapter 6A-6, Florida Administrative Code, who do not have a

151| matrix of services as specified in sub-subparagraph b. shall

152| generate funds on the basis of full-time-equivalent student

153| membership in the Florida Education Finance Program at the same
154| funding level per student as provided for basic students.

155| Additional funds for these exceptional students will be provided
156| through the guaranteed allocation designated in subparagraph 2.
157 2. For students identified as exceptional who do not have
158| a matrix of services and students who are gifted in grades K

159| through 8, there is created a guaranteed allocation to provide
160| these students with a free appropriate public education, in

161| accordance with s. 1001.42(4) (1)4m)> and rules of the State Board
162 of Education, which shall be allocated annually to each school
163| district in the amount provided in the General Appropriations
164| Act. These funds shall be in addition to the funds appropriated

165| on the basis of FTE student membership in the Florida Education

166 Finance Program, and the amount allocated for each school
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167| district shall not be recalculated during the year. These funds
168| shall be used to provide special education and related services
169 for exceptional students and students who are gifted in grades K
170| through 8. Beginning with the 2007-2008 fiscal year, a

171| district's expenditure of funds from the guaranteed allocation
172 for students in grades 9 through 12 who are gifted may not be
173| greater than the amount expended during the 2006-2007 fiscal

174| vyear for gifted students in grades 9 through 12. Each district

175 school board in its annual financial report to the department

176 shall separately identify the amount expended from the

177| guaranteed allocation for students identified as exceptional who

178| do not have a matrix of services and for gifted students in

179| grades K through 12.

180 Section 4. This act shall take effect July 1, 2008.
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Appendix D
Florida Senate - 2008 SB 990

By Senator Wise

5-00606A-08 2008990

A bill to be entitled
An act relating to gifted and academically talented
student education; creating s. 1003.572, F.S.; requiring
the Department of Education to develop procedures for
screening students for identification as gifted or
academically talented students; specifying parental notice
and other requirements for such screening; requiring the
department to develop eligibility criteria for gifted and
academically talented student identification and
specifying criteria therefor; requiring the department to
develop model gifted and academically talented student
education programs and specifying program requirements;
requiring the department to develop procedures for
evaluating the effectiveness of model education programs;
requiring the department to develop procedures and
eligibility criteria for whole-grade acceleration;
requiring district school boards to implement screening
procedures, eligibility criteria, model education
programs, evaluation procedures, and whole-grade
acceleration policies; requiring district school board
reporting; requiring rulemaking; amending s. 1004.04,
F.S.; requiring state-approved teacher preparation
programs to incorporate specified gifted and academically
talented student instruction; amending s. 1011.62, F.S.;
requiring certain school district guaranteed allocation
expenditures to be reported separately; providing an

effective date.

Be It Enacted by the Legislature of the State of Florida:

1
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Section 1. Section 1003.572, Florida Statutes, is created
to read:

1003.572 Gifted and academically talented student

education.--

(1) The Department of Education shall develop, and district

school boards shall implement:

(a) Screening procedures for the determination of students

who should be further evaluated for identification as a gifted or

an academically talented student. The screening shall be annually

conducted for all students in an elementary, middle, and high

school grade level designated by the department, based upon peer-

reviewed research, to be the most appropriate time for such

screening and shall also be made available at least annually to

students in all other K through 12 grade levels upon written

request by a student's parent or teacher. Each district school

board shall annually provide written notification to parents of

students in grades K through 12 of the availability of such

screening.

(b) Eligibility criteria for gifted and academically

talented student identification which includes, but is not

limited to, demonstration of a need for services or activities

not ordinarily provided by the school in order to fully develop

the student's capabilities and demonstration of:

1. Superior intellectual development on a standardized

intelligence test for gifted student identification; or

2. High achievement capability in one or more academic

subject areas for academically talented student identification.

2
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(c) Model gifted and academically talented student

education programs for students identified under paragraph (b).

The programs must:

1. Be based upon best practices set forth in peer-reviewed
research.
2. Include classroom-based, school-based, and district-

based implementation options.

3. 1Include, but are not limited to, subject matter

acceleration opportunities, differentiated curricula that address

the exceptional learning needs of gifted and academically

talented students, and enrichment activities that extend learning

opportunities available in the classroom.

(d) Procedures for annually evaluating the effectiveness of

model gifted and academically talented student education

programs.

(e) Policies that set forth procedures and eligibility

criteria for whole-grade acceleration.

(2) FEach student participating in a gifted or academically

talented student education program shall be evaluated at least

every 3 years according to procedures developed by the department

to determine whether the student is benefiting from, and

continues to be eligible to participate in, the program.

(3) FEach district school board shall report annually to the

department by school and grade level: the number of students

screened and identified under subsection (1); the types of gifted

and academically talented student education programs that it

offers; the number of, and performance data for, students in such

programs; and the number of students who were accelerated one or

more whole grades. When reporting the number of students,

3

CODING: Words stxriekern are deletions; words underlined are additions.




87
88
89
90
91
92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111
112
113
114

Appendix D
Florida Senate - 2008 SB 990

5-00606A-08 2008990

district school boards shall classify students according to race,

ethnicity, and national origin.

(4) The State Board of Education shall adopt rules pursuant

to ss. 120.536(1) and 120.54 necessary to implement this section.

Section 2. Paragraph (c) of subsection (3) of section
1004.04, Florida Statutes, is amended to read:

1004.04 Public accountability and state approval for
teacher preparation programs.--

(3) DEVELOPMENT OF TEACHER PREPARATION PROGRAMS.--A system
developed by the Department of Education in collaboration with
postsecondary educational institutions shall assist departments
and colleges of education in the restructuring of their programs
in accordance with this section to meet the need for producing
quality teachers now and in the future.

(c) State-approved teacher preparation programs must
incorporate:

1. Appropriate English for Speakers of Other Languages
instruction so that program graduates will have completed the
requirements for teaching limited English proficient students in
Florida public schools.

2. Scientifically researched, knowledge-based reading
literacy and computational skills instruction so that program
graduates will be able to provide the necessary academic
foundations for their students at whatever grade levels they
choose to teach.

3. Gifted and academically talented student instruction so

that program graduates will be able to recognize the

characteristics of a gifted or academically talented student and

4
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will have knowledge of the requirements under s. 1003.572 for the

screening, identification, and education of such students.

Section 3. Paragraph (e) of subsection (1) of section
1011.62, Florida Statutes, is amended to read:

1011.62 Funds for operation of schools.--If the annual
allocation from the Florida Education Finance Program to each
district for operation of schools is not determined in the annual
appropriations act or the substantive bill implementing the
annual appropriations act, it shall be determined as follows:

(1) COMPUTATION OF THE BASIC AMOUNT TO BE INCLUDED FOR
OPERATION.--The following procedure shall be followed in
determining the annual allocation to each district for operation:

(e) Funding model for exceptional student education
programs.-—-—

l.a. The funding model uses basic, at-risk, support levels
IV and V for exceptional students and career Florida Education
Finance Program cost factors, and a guaranteed allocation for
exceptional student education programs. Exceptional education
cost factors are determined by using a matrix of services to
document the services that each exceptional student will receive.
The nature and intensity of the services indicated on the matrix
shall be consistent with the services described in each
exceptional student's individual educational plan.

b. 1In order to generate funds using one of the two weighted
cost factors, a matrix of services must be completed at the time
of the student's initial placement into an exceptional student
education program and at least once every 3 years by personnel
who have received approved training. Nothing listed in the matrix

shall be construed as limiting the services a school district

5

CODING: Words stxriekern are deletions; words underlined are additions.




144
145
146
147
148
149
150
151
152
153
154
155
156
157
158
159
160
161
162
163
164
165
166
167
168
169
170
171
172

Appendix D
Florida Senate - 2008 SB 990

5-00606A-08 2008990

must provide in order to ensure that exceptional students are
provided a free, appropriate public education.

c. Students identified as exceptional, in accordance with
chapter 6A-6, Florida Administrative Code, who do not have a
matrix of services as specified in sub-subparagraph b. shall
generate funds on the basis of full-time-equivalent student
membership in the Florida Education Finance Program at the same
funding level per student as provided for basic students.
Additional funds for these exceptional students will be provided
through the guaranteed allocation designated in subparagraph 2.

2. For students identified as exceptional who do not have a
matrix of services and students who are gifted in grades K
through 8, there is created a guaranteed allocation to provide
these students with a free appropriate public education, in
accordance with s. 1001.42(4) (1)+4m»r and rules of the State Board
of Education, which shall be allocated annually to each school
district in the amount provided in the General Appropriations
Act. These funds shall be in addition to the funds appropriated
on the basis of FTE student membership in the Florida Education
Finance Program, and the amount allocated for each school
district shall not be recalculated during the year. These funds
shall be used to provide special education and related services
for exceptional students and students who are gifted in grades K
through 8. Beginning with the 2007-2008 fiscal year, a district's
expenditure of funds from the guaranteed allocation for students
in grades 9 through 12 who are gifted may not be greater than the
amount expended during the 2006-2007 fiscal year for gifted
students in grades 9 through 12. Each district school board in

its annual financial report to the department shall separately

6
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173 identify the amount expended from the guaranteed allocation for
174 students identified as exceptional who do not have a matrix of
175 services and for gifted students in grades K through 12.
176 Section 4. This act shall take effect July 1, 2008.
7
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Survey of Gifted Program Budget Information and Computer Needs 2/20/06
Summary Report

Gifted Program teachers were surveyed regarding gifted class budget information and
computer needs.

The survey items were:

Gifted Budget allotted by your school for 05-06

Approximate amount of additional funds from donations/partnerships for 05-06
How many total computers do you have in your gifted classroom?

What type of teacher station do you have?

Do you have a printer? If yes, what type?

How many student computers?

How many student printers?

Does your school have a computer lab?

Do your students have access to the lab on a regular basis during their gifted class
time?

10. Please list the type(s) of student computers available in your gifted classroom.

©CoNoA~wWNE
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Total Responding | Elementary Pull- | Ridgecrest (2)

64 out (31) Middle School
(31)

BUDGET

Unaware of 1 1 8

budget

Reported as 0 7 1 10

$100-250 11 0 10

$251-500 10 0 2

Over $500 2 0 1

Received 26 2 18

donations

Computers

No student 3 13

computers

1-3 student 11 1 10

computers

More than 3 16 1 6

E2
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Mid Year Results of Naglieri Nonverbal Ability Test
Title 1 Schools/ First Grade Students/ Fall 2006

February 2008
Summary

School Students Students % Students placed | % of students % of total
Tested at or > as of February 4 | above 90" who | tested who

above 90" were placed | were placed

percentile | 90%

Region| (21) 1850 256 | 14% 44 17% 2%
Region Il (13) 1170 160 | 14% 36 23% 3%
RegionV (19) 1668 183 | 11% 35 19% 2%
Total (53) 4688 599 | 13% 115 19% 2%

F1
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Appendix G

Florida Gifted Network & Excellence in Education

Gifted Education

The Florida Legislature is currently reviewing two bills affecting Gifted Education. The first bill is
Senate Bill 990 by Senator Steve Wise (R-Jacksonville) and the second is House Bill 297 by
Representative John Legg (R-Port Richey).

On behalf of the Florida Gifted Network and Excellence in Education, which are grass roots
advocacy organizations comprised of parents and educators, we request that the following
concepts be included in the bills:

> Please ensure that Gifted Education remains under Exceptional Student
Education (ESE) in statute. Exceptional Student Education (ESE), often referred to
as the Special Education Umbrella, covers a broad range of students whose
educational needs cannot normally be met in the regular classroom by general
education teachers.

If the Legislature is going to create a program for students who are academically
talented, this may be an equally important initiative, yet it is different from gifted
education which is an Exceptional Student Education program. As such, an
Academically Talented program should be addressed in a separate statute.

> Please adequately fund gifted education for students in grades K-12 within the
ESE Guaranteed Allocation. Some have advocated providing funds only for
students in ages K-8. Gifted Education programs are designed for students in ages
K-12 and must remain available for eligible students.

> Avoid establishing a new definition of gifted that would create a barrier to the
identification of students from traditionally under-represented populations. If
the legislature chooses to define “gifted student” rather than leaving this to the
Department of Education and the Florida Board of Education, care must be taken to
avoid creating barriers to the identification of gifted students from poverty households
and diverse cultures and languages. Equal care must be taken to ensure that any
definition is fiscally supportable.

> Ensure no unintended consequences and unfunded mandates. Please make
certain that no provision inadvertently diverts gifted education funds. For example,
one provision in the original bills mandates screening for all students at elementary,
middle, and high school levels. While expanding identification efforts is worthwhile,
without new funding, the increased cost for additional screenings will reduce the
overall funds available to provide the services for the identified students.

State contact: Local contact:

Terry Wilson

863.647.3003
twilson@floridagiftednet.org
www.floridagiftednet.org

G1
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Pinellas County Schools
CD Gifted Program Handbook
is available and may be obtained
from the Research and Accountability Department
Office Ph. 727.588.6253

Fax 727.588.5182
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Florida’s Framework for K-12 Gifted Learners



£00¢

POHID 943 10j UoLIdOSSY epliold
303[0.1d jueln abuajjeyd sonssI payin uo bunjiop uoijednpy jo Juswipiedaq epHold
?y3 Aq pasosuods

"sjooyos
ANO Ul SUpN3s payib JO Spaau ay3 193W 0} I9PIO0 Ul SpIepue)s 93e3s aulysuns epilioj4 343
S92UeYUD Jey] WNNDILIND snoJobil pue Buibuajjeyd e poddns yoiym ‘ssurepinb buipinoid




‘Buium ur jeaosdde Jond Jnoym
uonRedNp3 d1gnd JO WIa3SAS 91e31S ay3 apIsIno uoidnpoldad 10 uonguasip 104 pajuelb Si uonezioyine oN *S93niels epLold
‘(T)TH0°82Z UOIII9S Ul paulop se uoiednp3 dljgnd JO WalsAS ajels ay3 03 pajuelb Agasay si uoidnpoldad 1o uoneziuoyny

£00¢
23e1S JO Jusawpedag
epLIol4 JO 33els
WbuAdoD

S9DIAIRS pue jJuswdoasg welbold 353 “Isijenads welbold ‘yyws ofeuuoq
S9DIAISS pue Juswdopasq welbold 353 ‘10jensiuiwpy ‘pustiq AAJ
$IYD ‘uewpo [ Iquieg

S2DIAIS JUSPNIS pue uoneonp3 jeuondsoxg Jo neaing
uonesnp3 Jo uswyedsq epuiold

*J91UD)) uonewlojur asnoybulies|) ayy pue ‘SadIAIRS JuspnIS
pue uoieonp3 [euondadx3 Jo nealng ‘sjooyds 2iiqnd Z1-) ‘uonednp3 Jo juswedaq ‘epliold Jo 931e1s au3 Aq papuny
10102413 109[04d ‘uojisiieH ualey pue ‘10309.1Q 399[01d ‘99D HOD ‘103ebisaAu] |edipulld ‘1agap [unsUYD
UM eplIoj4 YHON Jo AYsIaalun Sy pue (D343N) WnHOSUOD [euoiieonp3 epLold4 3se3 YHoN
3y} ybnoJyy 303(0.d juei abudjieyd (ID0M) SSNSST PayID uo Bupop ay3 ybnoayy pajeniul sem uoiediiqnd siy |

| Xipuaddy



"(£002-50027) waysAs uonenery
winnaLLIND SJIWapedy pasueApy sexa] ay) 10} siadojaasp ay3 Jo auo si ||amsog “iq (1002) splepuels swelbold payio
:90UB||20X3 104 bulwwy S,UsJp|IyD pauUID JO UOIIRIDOSSY [_UOnREN 3Y3 J0) SI0}IPa 924Y3 JO QU0 S| 99pjeys I *MIIASI [eUIDIXD
S,juswndop ay} Jo yed se suonsabbns pue syuswwod |eloipa bulpirold Jo) (sexa] ‘SwaisAS uonRednp3 o34 unsny)
[[oMsog el@da) "I1q pue (ewubaip ‘AjisisAlun uosel 9b61099) 29peys AloAsg i@ 03 papualxe SI NOA Juey) |eads v

"yoeag euolieq Uil ‘900z 42qo300 ‘bunss|y apiMalels uoieanp3 Jo juswiiedsq epuiold syl
12 SIaquIaW 32.0J YSe) a3 03 doeqpas) papiroid oym swelbold paylo JO SJ010alid 3S3 pue SJ0jeulpioo) syl 01 NoA jueyl

"109(0.4d siy3 Jo poddns pue diysiosuods-00 J1vy3 10) (DY 14) PAUID BY3 104 UOIRIDOSSY BpLIojd 3Y) 0} NOA yueyl

\© FHy ISINO"7) Y3 SUDICAT
» Y% SONSST POyID UO BUDLIOM
(o w
Z T
) )
«V» >
) A_O/
Ossy

epHoj4 YHON Jo AjsiaAaiun

S|ooyds 21jgnd AJuno) eisnjop

S|ooyos 21|gnd AJuno) uolely ‘palinoy
Slooyds dljqnd AJunoD a93eueN—SY1ad
sjooyos 21ignd AJuno) abueiQ

S|ooyos 21jgnd Aluno) eiquiedsy

opuelQ ‘jooyds Alojesedald puejybiH ayel
epHO}4 UYINoS Jo AjsiaAiun

epuoj4 YHION Jo Ajsianiun

Jaquiswi
Jaquiswi
Jaquisw
Jaquiswi
Jaquiswi
Jaquisw
Jaquiswi
lleys-0o
lleys-0o

SIoqUIop 90104 )SeL

| Xipuaddy

"a’p3a ‘Asjuess [punen
SuliMeyY auuezns
10 Ayep

eJeSN,0 IPO[

19IS9) eyue
UOSISPUSH SI|IIMN
AS|pueH auuy Ale
'Q'Ud ‘weyels usg

"a’yd ‘Jogam 1 2unRsUy)



B10"20pJ®SISIGOD :[1lew-3
S/0-S0¢ -wopuns
£860-St¢ (0S8) :xed
S/¥0-Gt¢ (0S8) :auoydsp L
"00¥0-66£CE epliol4 ‘@asseye|je] ‘buipjing uoibuinl 8Z9 Wooy ‘uoieonp3 Jjo juswyedsq epliold ‘sjooyds
21IqNd ZT-) ‘S92IAISS JUSpNIS pue uonRednp3 [euondadx3 Jo nealng ‘1sjua) uonewloju] asnoybulies) ayy 10ejuod
uonedlgnd Siyj uo uoniewIoul jeuolippe 404 *Syuapnis |euondanxs 10 swelbolud jeipads Jo uoisinoad ayy ul sweisboud

uoneonpa poddns yoiym ‘sapusbe 23e3s pue SPLISIP [00YdS Isisse 03 paubisap ‘uoiednp3 Jo Juswiedsq eplold ‘sediAies
JUSpNIS pue uonednp3 jeuondadxd Jo neadng sy} Ybnodyy S|qe|ieA. SiauleaT payiD ZI-Y 104 SyIomauweld s,epliojd Si SIyl

| Xipuaddy



s|ewajeW [euonIppy

QE T £ 1209
JE T 9 [209
LT q 1209
g e 1209
QT " € 1209
pT s 2 1209

QT “rorrrrmmmmmrmmmmmmmmmmmm e 1. 1209

s|eon welboid

m®>_uuw_wn_o pue Ssjeos) s}Jomauleld{ — SswodlnQ Juspnis
e G151 IDST DAYID) ZT—Y J0J SYIOMAWRIS S,epLIOj JO 9S( _uwumwmmjm

— NN O

S1N3LNOD 40 319V1

| Xipuaddy



's3doou0d pue swa) JO uoneue|dxa ue 10) Syt Sobed uo Alessoo oy} 995 ‘stauled| payib Joj ajeldoidde
2Je ey} sswodno uejd Ayl Se SI103ednpa 1SISSe 0} papuajul SI uswWNoop SIyl (DOVN) U4p(iyD pauio J0) UOIeDOSSY
|leuoneN ayy Ag paysiignd spiepueis weibold paylo :ousjieox3 4oj buiwiy AQ papiaoid aiam saulepinb |euonippy
‘slouled] payib J10j dJomawely Jejnduund B Jo w0y ay) ul spodasd asoyy ajepdn 01 pasu 9yl paulwuslep SJoquisw
9210J HSe) 9yl ‘epHOl4 JO 91LIS BY3 Ul SpadU ,Syuapnis bunssw Jo AJlIgeIunodoR By} UO pey Sjuswndop asay) Joedwl
9y} pue-(S66T) S3nsay 404 buiziuebip :uudanig pue (b66T) UoEINPT PaYID Ul AN[IGeIunoy 183ea.i9 :39y9-uoljeonp3
Jo juswedsaq epuojd ayl Ag paysignd sjuswndop snoiAsld OM} JO MIOM 3Y} PpassndSIp Slaquuisw 92104 ysey syl

‘uonReosnp3 Jo Juswiledaq epliojd 3yl Wodj saAnejuasatdal
pue ‘sjualed ‘siojeonps papulb Jo BunsiSUOd 9210 YSe} e JOo IsiUadxe ayy pue ualpyd payib bupneonps 03 pajead
soopeld pue YoJeasad Jualind ay3 Sauiquiod jJuswndop buninsal syl splepueis a3e3s aulysuns eplioj{ dyl ul paulno
Sylewyouaq pue splepuels 3y} sjusw|dwod jeyl sjuspnis payib Joj saousuadxs buluies) pajenuassyip bulubisap
pue buidojoAsp 104 dJomawel) e sapirodd 3T *Z00Z-S00Z uonednp3 Jo juswiedaq ‘eplold Jo 33e3s oyl Aq papuny quelb
(I90M) SansSI payio uo bupjopn ay3 Jo 1npold sy SI ‘Siauiea] payio Z1-) 104 SYiomaweld S,eplioj{ ‘3usauwndop siyl

30Vi3dd

| xipuaddy SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]



JUSWISSISSE pue ‘Uo[oNIISUl “WN|NDLLIND 310Ul pue 33eja.lajul sauljepinb abusjjeyd pue Jobl BuiMojjo) Byl *S|ooyds Ino
Ul syuspms payib Jo Spasu 3y 19aW 0] JIPI0 Ul SpJepUR)S 83e)S aulysuns epLioj{ a4} Sadueyua eyl WnnoLLINd snolobu
pue Buibusjjeyd e poddns yoiym ‘sauljepinb apiroid 01 SI SJaUILaT PaYID Z1-Y 4104 SYIOMBWE.H S,epLioj{ 343 JO [eob ayL

"(1xxx *d) 9sudimud S)IYMYHOM e uoiesnpa payib soxew jeym Jo 9102 3Y3 Se wnjndiInd
JO UOISIA 3y} 0} paRWWOD SI03ednps Jo uoneledasd ayy sI piRY SIY} Ul WNNDKIND JO aJniny ay3 Joy abuajjeyd
|ead 8yl pajuswsjdwi udyy pue ‘padojpAsSp USY) ‘pBUOISIAUD 9 3SJ1) ISNW WNNJLUND B Yyonsg  aunjny oy}
Ul plIOM Jo139q pue Mau e adeys 0] aJISIP dY3 Se [|oM se sjuswysiidwodde Jsed ,SuoiezijiAD 104 109dsal JO dSuas
Ayyeay e a3edjndul 3snw 3] “JodJed [euoissajold e psemol Buimosb Jo Ispiw By3 ul y@s anJ3 puly wayy dipy snw
I “Juswouw 3y} jJo bujuied| |epos pue bujuded)-j9s ul wayl punolb se ||om se AJISIoAIUN SAIRDISS B Ul abudjieyd
|[BUOIIRONPS JO [9AS] IXBU BU3 3SI9ARI} A[|NJSSa00Nns 03 Wiay) Saipead eyl adusuadxa Ajljenb-ybiy ‘snolobis e yum
Sjuapnls apinoad Jsnw 3T “xopeded oeIquID ISNW 34n3ny ay3 ul paylb 8yl Joj paubisap wnjnduINd 10 pudd) ayl

:S91e)S BYseg-|asse] uep adAor ‘(4002) S)Uspnis pajusie) pue payio 1oj Wninalind ui

(6661 ‘UosulWOo]) JuUswWwuoIAUS Bululies| ayl Jo/pue ‘pnpoid
/s$320.4d ‘JU2]U0D JO UONEILIPOW 3Y] SAJOAUI ABW Jey) WNJNDLLIND Palelualaip e ul passalippe aq Aew saousLiadxa asay ]

12JJ0 03 Sey plIOM 3y 1yl sanl|iqissod sy pue J|as Jo asuas e dojpasq

2oed Ja1se) e je saniaioe ybnoayy aoueApy e

MIOM plIoMm |eal buiop alinbal jeyy sysel diwapede xo|dwod pue d)uayine Jo sbuel JopIM B 9pPel e
abuajjeyd aAIubod JO |9A3] J3ea4b e 03 Jo Yidap Jojealb ul Apnis Jo so1do) ansing e

:0) SJUSpNIS J0J senunuoddo Buliayo Ag paysidwodde aq ued Siyl *Spasu |enplAlpul 193w 03 aded au
bunsnlpe aiym saouaiadxe ,syuspnis Jivyy Jo Aljlenb pue yidap ay3 dojpasp 03 pasu siayoes] ‘jenualod JiByl dziwixew

01 Way) JoJ saiunyoddo pue ssousiiadxs buluies| pajenualayip salinbal ‘quale] 1o pajesisuowsp ‘sanijige Jisyy Jo ainjeu
9yl "wooJssep Jeinbal ayy Ul paiayo Ajjeuonipey si 1eym puoAaq ob 1eyy spsasu buluies| sAaey payib ale oym sjuspnis

INIW3LVLS NOISSIW/ITVYNOILLVY

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



"G00T Joqui1das :3|gejieAy “Jaded )y “uonesnp3
diysiapea 404 193U |BUORRUIDIU] "BoueAdfa.l pue 10bL ybnouy) aousjjaaxa Jiwapede buinaiydy (S002) o "M ‘M1ebbeq

‘uonednp3 Jo juswyedaq epuold 14 ‘easseue|el ‘(S66T) synsaJ 1oj buiziuebip julidanig

SodUo.l9JoY

(5002 “omaweld aouensjay/iobiy snabbeg pue/sajqenobauuou/payib/auswdoaap/23/6.10°sj00yasolgndoummm//:dny
‘sweibold uonesnpd 4o oLgny 4061y S,1004dS 21jqnd S,euljode) YUoN 3y wody paydepe)

"'S9AIIR([q0
Buiuies] ayy ul payiauUIpl SdueAd[RJ pue Jobu JO |9A9] BY) ydjew SJUSWSSasSy  ‘ymmolb pue Buipueisiapun
Uo 109|424 03 SJUDPNIS 104 saiunpoddo sapinold Jaydeal ayl swajqold pue ‘sanssi ‘seapl ‘sjelajew Jo Ayxajdwod
Buiseasoul Jo bBuipueisiopun pue ymmolb Sjuspnis JojuoW AUSISUOD 0] pasn ale sjudwissasse AN -

‘'suonisod .10j ajeuonjel apirold 03 pue buluesw uadasp 03 syuapnis saqoudd Ajjueisuod
Joyoeay syl  s|eualew/syxa) snosobl yum palsjunodua suonsanb |enuasse pue ‘suonezijessusb ‘sydeouod
uo 1914 ASyy pue suoissnasip/anbolelp Apejoyds ybnoayl ,sAym, syl buipuelsispun Joj saniunpoddo yum
papinoad Ajeinbal aJde sjuapnis ruonejuswiiadxa pue ‘uonebnsaAul ‘Adinbul se yons s||s aziseydwa jey) sj|epow
Je[ndLLIND SNOLIBA WOJ) Spoylaw pue salbajesys paseq-yoJeasal JO AjoueA e sAojdwa AISAIIRP jeuondnIisur .

‘suoienyis a|geyipaldun
pl1OM-|3. 0] 9pew S| uonedlddy *|9a) pue Juiyl Asy3 1eym abuajjeyd ey sjersiew/s1xa) snonbique pue buporoid
ybnoyy ‘xajdwod ‘aidiyinw ur pabebus AjpualSISUOD ale sjuspnlS 'suonsanb [elIUASSS pue ‘suoiezijelauab JO S|PAI|
x3|dwod ‘s3deouod |esssAlUN Jo Apnls By} ybnolyy psosueyus SI wnnduund buibuajieyd pue snolobry wnnouund
|lesousb syl puoAsq buipusixe pue uodn bulpjing Apuaisisuod pue ‘payednsiydos ‘pssueApe S| WINNOLAND .

'SNJ04 9Y] Sowo0d3q bulules| Jueaspl ‘4ayeboy pamala ale bujuueld jeuononisul Jo sjusuodwod 334y}
9say} uaym ieyy s3sabbns (g002) nebbeq welip ‘siouded) payib Jo) sweabold ul 9oud|Pdxe dlwspede aulsp dipy 03

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



*SSald
UIMIOD pUB DDV VD ‘SYeQ PUBSNOYL 'Ssjuapnjs pajusjel pue payib Joj wninouind *(+00¢) "(‘p3) ' ‘edseq [9ssel uep

"@DSY VA ‘eupuexaly ‘s/aules) jje jJo Spasu ay) 03 bulpuodsay :wo0.ssed pajenuaaylp ayl (666T) W "D ‘uosulwo]

anu=3jundw; /sojqenobauuocu/payib/auswdojaasp/23/6.10 sj00ydsoligndoummm//:dny
woly ‘200z ‘sz ‘Aenuer panalyay ‘swesboid uoieonpa 1oy 2gnt 1obry *S|ooyds dljgnd euljoie) yuoN

*SSa.d M204ynid X1
‘00e\\, ‘spJepue)s welboid payin :83usjjaoxa 4oy buiwy *(100z) “(*sp3) *a ‘g ‘@9peys B W D ‘ueye|ied S ‘N ‘wnipue’

*uoneonp3 Jo uawuedaq epliold 14 ‘essseyeliel “(b66T) Loneanpa payib ul AJjIgeiunoade 1a3eals) (399

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



‘uonesnps Jay/siy buunp swn ul uiod Jendiued Aue je JuswdoPASQ |_wiX0ld JO UOZ S3uspnis auy}

J0 J03dlosap e Jsyiel Inq ‘sieah ay3 ybnoayl quip 01 Jappe| B se udas 9g Jou pjnoys a|eds 9yl ‘dnewsjqold jou
Sl olleuads sIyl ‘[eob/aA10a[qo/iiesy swes Yl Ul [9A] pueisiapun ue e bupom aq ‘apelb yixis ul ‘i3e ybnouys
‘leob/ani1a[qo/aiesy Jejnoided e ul [9A9] Ysiidwodoy ue je 3Jom pinod Jauled| payib apelb puodas e eyl 9|qissod si
) ‘SpJom JBYJ0 Ul "S9DIAISS uonednp3 payio buunp ainual s, uapnis ay} Inoybnoayy sjgexom bupg se sainsesaw
9soy3 a.nid 9\ ognJ 3yl Buoje wayl SA0W 0} SJUSPNIS Ul UISDSIP [|IM NOA Sapnjijie pue SsiolAeyaq ayl SaqLIosap
ApAneyenb (g °d ‘sougny ay3 bunaidisyul 99s) ysidwody pue ‘wiopad ‘pueisiopun ‘mouyl :31eds Siyl dA1s([go
yoea .04 jiesy Jejnoied syl UIYIM SSWODINO juspnls bulinsesw o) 9|edS palan-ino e juasald sougny aylL
JDAI[RP |IM So1gNJ Y3 AJp1oads ay3 o) puiw INoA ul

,0eds e pajeald, aAeY ||IM NOA Aem ey *souqgnt 8yl ojul buiapp 03 Jold suonisodxs |eos) welboud |e Jo buipeal
9Yl puswwodal am pue ‘yjoq buisn 3s9b6bns 9\ ‘uoRISOdXS 3yl uodn [|SMP ||IM SIBYI0 JIYM ‘JUSWNI0P By} WO
uonewJojul Jusuipad Jivy3 ueslb 03 sougns ay3 03 AjRieipawwi 0b |[IM Siapeas swos jey) 9ziubodas ap\  ‘sseo04d
Buipueisiapun ay3 ul 1sisse 03 sauqgnt Jo 39S e pue uoneueidxa Alojsodxa ue yyoq apnpul s|eos welbold ayL
"S9OIAIDS uoieonpa paylb juswsjdwi

10 ‘@enjeAs ‘ubisap 03 Juswndop SIY} asn NOA se |eob 10 ‘DAalqo ‘e Aue Jno 3jbuls JaAsu 03 NOA abeinodus
9M ‘|eob yoea ulyum syedy pue SaAIS[QO 9y JO anJy si siyl "ubisap Jendund ul sjeob syl buissauppe 1oj
19pJo papuswwodal 10 Aydiesaly ou Si 249yl "S|eob Jay3o [|e yum padull g ued pue jo sjusuodwod sysjad [eob
yoe3 ‘jeob suo isnl 03 aie|a4 10 suoje puels Jou op Ayl ‘(£) npoud pue ‘(9 R G) 1a4e ‘(1 B £) ssaoodd ‘(z 8 1)
JuU00 AQ s|eob ayy pabuelie aAey am JIYM  "1S!| B uey) Jayied Alsade] USAOM e se s|eo) welbold ayl JO MquIyl

*JU23U0D S) 03Ul BuiAjep 03 Jouid SduaIsal Jo syulod May
B WOl JJauaq [|IM sdnolb [je “JIoASMOH ‘SYJomMalue{ 3y} 9SN 0} SUOSEa] JUIIp aAeY [[IM pauonuaw 3snl dnolb yoe3

‘Buiyoriua pue ‘buibebus ‘BAI3I9))0 240w g ued uonRedNpa paylb moy buipueisispun ul suspnis pue ‘syualed
‘siayoea) woolssep uonednpa Jenbad ‘sisienads 353 ‘sjuspujuiiadns 3Sisse 03 Juawnoop 3y} paubisap aAey os|e 9
"'S9UDuUDJ] Y] Ul 9S0Y3-sioules| payib Jo siayoea) pue S1ojeulplood PLISIp buiaias Ajuewiud se juswndop ay3 UOISIAUD I\
*U0IRRONPA PaYIb UIYIM SIDP|OYIXEIS JUDIIp AuBw 10} pajeald uaaq Sey SJ/aulea] payin ZI-Y 104 Sylomaweld S,eplLiojd

SUYIANAUVYIT AILHID CT-H Y04 SHIAOMIANYYL S,vAIFYO1d 40 SN A1LSIOONS

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



*P33ONpPUOD g PINOYS UOIEINPa 1Byl MOY pueisiapun 01
SAeM Ja119q YlIM SaljiLuej JIsy) pue way) JIeAR 03 SN S2A00US( )l pue ‘syuspnis Auew Jo SaAl| ay3 ul Jusuodwod juenodw
ue S| uoneanpa paylo *bulAlzdal aie ASU) UOREINPa 3L} 93eN|eAd 0] JUSLINJOP SIY 3SN Ued syuapnis pue sjualed ‘Ajjeulq

"LI00JSSe[D pajenualayip ayy ul padojpasp aq jybiw
YOM 1Byl MOy puelsiapun Je)aq 0} Siayoes) asay) djay |jIm 0s|e JuswWwnoop SIY3 ‘siseq Jejnbal e uo siaules] payulb yum
YJOM ||IM SIBYoea) UonedNpa [elausb jsow se puy ‘sabusjieyd ybiy wolj J1yausq [|IM SJuspnis ||B ‘syuswuocdiAue buluies)
1By Ul sebusjieyd ybiy Inoyum sssaons oy suoneidadxe ybiy 19sw Jouurd sisudes| paulb sy 1sebbns syJomaiue
9say} jeyy Jobu pue abusjeyd Jo aimjeu ayy BuuispISUOD AQ JJOUSQ OS|E UBD SJaYdes) WOOJSSe|D UOIeINpa [elausn

"2Jidse ||e am yoiym 03 jo3u0d Aljenb ayy yoeoidde pue aARd4ad wiayl digy [|Im SyJomaluel{ ISy} 0S ‘uoieonpa
payib ul bujuiely Jo punosbyoeq jusiyns e SAey J0u Aew Siojelisiulwpe Jno JO SWOS *uoileanpa payib Jo plom |eads
9U3 1k Y00o| 01 Aem e saA[RSWIY) buljieAe ‘eale Jane| SIU3 Ul SyJomawel4 3y} 3sn ued Ssisijeads 353 pue syuspusiunadng

'S9Nss| |eJ3uxd punoJe swelboid
113Y3 9zjueblo pue suoy spuisip buidjpy Juswssasse Jo |00] e q ued ) ‘Ajjenb3 *Apnis pasnooy Jo (s|eob weiboid usAss
UIYAM SBAIPB[QO 7z UIylIIM Slies] 99) seale Auew SaquISap )l Se ‘suejd uonednp3 jusapnisS |enplAlpul JO uoneatd ayy ul
pasn 9q ued 3] seoualadxa bulutes) buibudjjeyd pue snolobll a3eald 03 3sonb JiY] Ul SI0jeulpJood pue sJayoes) buisisse
‘ubisap JendLINd Bupueyua J0j [00) B SI )T ‘OPIMBIRIS SDIAISS uoiednpa pauib asiaal pue ubissp djay o3 pasn si 1 adoy
9M ‘SAem Auew ul syJomawel4 3y} dSn uUed SI0JeulpJood PLISIPp pue siauled| pauib Jo siayoed) ‘pajels Ajsnoinaid sy

'Sy Jomaluel 343 JO JUSWdOoPASP Y3 Ul pasn S304N0SaJ Saliuap!l YdIym Aydesbolqiq y
*so1gnJ/saAnoalqo/sieob weiboid syl uiym pasn Abojouiwla) Sy3 JO SWOS saljed osje Alessolb y e

*so1gnJ/saAda[qo/s|eob swelbold ay3 ulyym punoy sydaouod |elaAss ulejdxa 03 sdigy sjeralew poddns JO19S Y e
'sjeob welboud ayy Jo ainjeu pajelbajul sy moys 03 sdipy Jaziuebio diydelb y o

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



'Sw9|qo.d plIOM-[eaJ BUIAIOS Ul SSDUSAIIDDLS Sulw.S19p 03 spoyisw Bulajos-wa|qosd snoleA ajenjeAs pue asn (2
'SUOIIN|0S
Wwi9|qold 9AI309449 1SEDII0) pUR SUOISNDUOD MeJp 0} Blep JO Ssaujnjasn pue ‘Ajijigelal ‘@oueasjal ayy azAjeuy (q
*aNss|
x3|dwod e Jo saAipadsiad ajdiinw woly syuswnbae aaipoddns aessusb pue wajqoud e a3ebisaaul pue Ayauapl (e
‘'swi9|qo.d pjiom
-|e24 BAJ0S pue AJauapl 03 Aj[e2)D pue AjDAIRRID MUIYl 03 3|ge 3q |[IM payib se pauiuapl Juapnis ay) ‘uonenpelb Ag 4

'S9SAjeue pue yoleasas 03 spepuels [eoiyle Aiddy (p
"ydoJeasal Jo sseo0.d ayy ul Ajljigerad pue seiq 199319 (0
'S924N0S uonew.ojul aendivew pue asn (g
'sa1bojopoylsw pue sj00} yaJeasad Jo AyoueA e asn (e
‘SpIaly 9|diinw ul uonesojdxa/ysieasal (nYbNoyl 1oNpuod 03 |ge 34 |IIM pauib se pauiuspl Juspnis ayl ‘uonenpelb Ag ¢

*sauldidsIp ssoJ4oe pue ulyjim suonsanb juedyiubis aulal pue ajenjeas (0
'sauldidsIp ssodoe pue ulyjm suoisanb juedyiubis ajelauas (g
*saul|didsip ssodoe pue uiyjm suonsanb juedyiubis Ajuapr (e
'saulidiosip/spfey Jo Ayoliea
B Ul suonsanb pajaoe)nnw ssasse pue ‘ydepe ‘a3eald 03 3|ge 39 ||IM payib se palipuapl Juapnis ay3 ‘uonenpelb Ag 'z

*29bpajmouy| Jo p[als pa1I9ISs e Ul pamoj|os aJe Jeys saibojopoyiaw aAiebisaAul Aldde pue Ayauspr (o0
*Apnis Jo pjalj e Jo
9DUISSD 93 buipueisiapun 03 |eJ3uad aJe jey)l sydaouod jeuonepunoy ayy pue sajdpuld diseq ajensn) pue Ajnuapr (g
*abpajmouy| Jo winiads peoiq ayy 03 saejal )1 se Apnis Jo pial e 9ziuebio pue ‘suisp ‘@edoq (e
*2abpamouy Jo spjaly JO AloleA e Jo uonezjueblo pue ‘uoiueap ‘uoiedo)
a3 :abpamouy| Jo Axajdwod ay3 aulwexa Aj[ediid 03 9|ge 3q [|IM payib se payiuapl Juspnis ay3 ‘uonenpelb Ag °1

S3AILO3ACAdO0 ANV STVOD HOMIANWVHL — SIN0DLNO LNIANLS

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



*soAIadsI1ad 10 suoin|os JuabiaAlp buielisn||l S92IN0S SSIDAIP WOJ) UOIRWIOUI ZISSYIUAS Jeyy syonpold a3eal) (q
"S9oudIpne Jiuayne Jo AyslieA e 03 sauldidsip pue spiay ajdiinw ur asiuadxs a3ediunwwod jey) spnpold dopasg (e
'saudpsip/spey a|diinw ul buipueisiopun ajesisuowsp jeyy ssduew.opad/spnpold
JluayINe Jo AjoleA e JaAlRp pue dojeAsp 03 9|qe 3q |[IM payib se paliauspl Juspnis ay) ‘uonlenpelb Ag */

*}S9J49)Ul [euosiad Jo sjeob bBuiAsiyde ul S9|orISqO pue Ssjyauaq ssaippe 03 uonoe jo sueyd ubissg (0
‘s|leob ajqeuoseal bumss pue spasu bulAyauapt buipnppul ‘buiules) 1o Ayjiqisuodsas Alewud swnssy (g
‘Buiuies| aziwixew 03 sealde yjoq ul sabujieyd 1daodoe pue sassauyeam pue syibusuis jeuossad Ayuspl (e
's|eob J9a1ed pue ‘Jiwspede ‘jeuostad aASIYde pue 39S 03 d|ge 39 ||IM payib se payiuapl Juspnis ay3 ‘uonenpelb Ag ‘9

'sjeob 109[o.ad aaaiyoe 03 (s)dnosb aziuebio pue s|s diysiopes| Juediiubis 1sajiuey (2
'SUOIIeNIS pue S|enplAIpul JuaJayip ul Jeadde Asyj se saiijenb pue syesy diysiapes) Ayauap1 (q
*2bueyd 199449 ApAIsod 03 smalA Juabiaalp 1dadoy (e
‘'suonenyis buiules| dnolb snosuaboiajay pue
payib yyoq ui sojol Atojedpiped pue diysiopes| swnsse 03 3|ge 39 ||IM payib se paliauapl Jusapnis ay3 ‘uonenpelb Ag g

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



‘ge€ ul buinow sjoysdeus ay3 98s GSiiAWIoIE oYM SIauiea]
"Albuijim
1 3Jeys [|Im 19A ‘abpamouy Jo diysiaumo sey saysijidwodde oym suQ *Ajjednewoine sassasold asoyy uo ||ed 03 Ajjige
93Ul Sey pue S|9A9] 924Y3 15114 9Y3 Ul passalppe sassa004d Y3 pazijeutajul sey saysiidwodne oym auQ “asodind juedyiubis
e ysijdwodde 03 A|pAIIRYD pue Ajjediid s904n0s 3|diinw WoJlj uoijewliojul asn pue ajen|eas 01 Ajljige ayl—ysijdwoddy

‘uonow uj spoysdeus a3 99s WIOHSA OYM SIaUIesT
*In|q saLiepunoq
1ey3 0S SAeM 2AI3RRID Ul SPial) abpajMouy SyUI| SwloLiad oym auQ “SUORENYS [2A0U Ul ‘AjAIUSAUL S6pajMouy asn
ued swiopad oym auQ "Ajsnosuelnwis $904nos 3diyn WoJs UOIBWLIOJUI 9ZISSLIUAS pue azAjeue 0} AJijige ayl—wio41ad

'sjoysdeus jo abejjod ay3 9as PUBISIBPUN OYM SIaUIeaT]
"UMO S,3U0 UO 10 953 UM AJLIBSS309U J0U Ybnoyy ‘aay Ssinddo spjal abpajmouy Buluiquio)d
*2bpajMOUy| )M SARESID pue 3|qiXal) 9 Ued SpuelSIapun oym auQ Ajsnosuejjnwis sAemje Jou ybnoyy ‘saainos ajdiynw
WO} UORBWIOUI 3SN UBD SpURISIopUN OYM 3UQ "UORBLIIOJUI J03UU0d pue ‘jaidisaul ‘|jedal 03 Ajjige sy3—puelstapun

"Jjoysdeus [enpiAipul 8y 98S MOUY OyM Siaulea]
‘Sp[al 9bpajmouy| usamiaq
SSUPa1I2UUOIBIUI BYY YUM uonouny 03 9|qe Aood pue ‘buiziubodal jJou fuolysey Jenbuis ur 9bpaimouy| Yyim s|esp
SMOUY OUM duQ ‘seapl pue ‘sydaouod ‘syoej 8310 Ued SMOUY OUM SUQ UOIRWIOJUl 91RD0| pue [|edad 0} AJljige syl—mou)

.92l9| pouljop ale Sioylew asay] ‘el \_m__\_u_“t_wn_ e Jjo bunosw |NJSS320NS 9qLIdSap 0] SJodJew JN0J asn SOLIgNY

SOIHENY FHL ONILIAUdUILNI

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



01

abpajmouy JoO p|al) pa3osIas e Ul pamol|o) aJe jeyy saibojopoyiaw aAnebisaAul Aldde pue AJauapl
Apnis jo pjaiy e Jjo
9DUDSSD 9y} buipueisiapun 03 |e43uad dJe jeyy sideduod [euonlepunos syl pue sajdipulid diseq ajelisn|| pue AJauspr .
abpajmouy Jo wnuads peolq ayl 03 saiead 31 se Apnis Jo plal) e 9ziuebuo pue ‘sulap ‘931ed07 .
:]im Juspnys paylb syl

:S9A1R[qO JuapNIS

"paJnuNnu 3q I1SnW Sp|al) JUSBIBAIP JO SWDISAS 96pajmouy| 91en|eAd 0} pue sanss| xa|dwod puayaidwod 03 sanijige
,51uspnis paylo “sauldidsip 9soyl 03 Juaidyul sdilsHaeIeYD JO dn dpew S| sauldidSIp JuaJayIp Ul pasn pue padojpAsp
abpaimouy; moy 99s 03 uibag Asyl eyl os Buimouy Jo aunjeu ay3 a10jdxa 03 sAem pulj 03 pabudjeyd ag Isnw Syud|e}
[en3o9)@aul JiIvyl ‘swedboud payib ybnoayy buinow ajiym (bpajmouy Jo Aloayy) Abojowaiside jeuostad e Jo juswdojpasp
9yl p4emol papinb aq pjnoys siauled| payln ‘ajedosdde pue sjgeyoeoldde yioq aJe sespl 9sayl Siouled| pauib Jo4

"MOU> M USUM pue ‘Mouy am dJoym
‘Mouy am AUm ‘Mouy 9m Moy OS|e SI 3] *MOUY 9M Jeym ueyl aiow yonw S| abpajmouy *suoneiasdiaiul pue ‘suopnoessiul
‘saousiiadxa buipnpul ssaoold xajdwod e s| abpamouy  “abpajmouy abueyd ajdoad pue ‘oidoad sabueyo sbpamouy

's24njonais pue ‘swud) ‘(s0ejd pue swny) bumes Aq pajoaye si abpajmouy (e Jeyy pue ‘naisuod uewny e si bpaimouy
1eyl saziubooad 31 “bBulpueisiopun JOo waISAS uewny e se abpamouy| Jo uoniubodal ay) 0} syeads |eob weisboud syl

*abpajmou)] Jo spiely Jo AJaLiIeA e Jo uoneziueblo pue ‘UoIIULRP ‘Uo13LI0] BY] :dBpayMOoU)]
30 Ajixajdwod ayy saunwexa Ajjedniid 03 ajqe aq ||Im payib se paiiuapl Juapnis ay3 ‘uonenpelb Ag

T |e0D welbold sawod3nQ JuapnlIs

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



IT

sa1b6ojopoylaw
|euoneziuebio pue abpajmouy|
40 saIpoq pajdadoe sabuajieyd

Apnis Jo

eale ue aulap eyl sannas
pue ‘suianed ‘ssway)
Sojelisn||i pue saljyuspI

PI2Y 3B} ulyim suoisinipgns

3y} pue Apnys jo pjRly e

ul uonezjuebio ayy sa3ensn||l
pue sjuasaldal jey) (wesbeip
10 ‘19z1uebuo oydesb

‘9911 abpajmouy| a1) WSAS
|euoneziuebio ue syNISU0)

2ouanbas e
ul elep buiziueblo 10) wWsAs
Bunsixe ue s309|9s J0 saLAID)

ejeq jo uoneziuebio

sp|ay pue ‘sporiad ‘syuand
[e21403SIY SSOJoB SUOIPRUUO0D
pue saway) sdopAsqg

awn

J9A0 saNss| pue spua.J} Jofew
4O SaYS ayy 194dunul djpy
1ey3 suonsanb youeasal sasod

spuaJ} pue suseped
JO 3suas ayew 03 spjal
U99MJ3(Q SUOI}IBULID SH33S

plHom pue Ajlunwiwod

a3 03 aulididsip ayy

JO suoi3nql3uod suiwiaisp
0} JopJo ur eyep saje|ndiuepy

ejeq jo uone|ndiuep

aundiosip jo

sp|aly buowe Jo/pue usamiaq
SUOI323UU0D HeW 03 S}00qIX}
9b63)|00 pue ‘saseqeiep
|euoissajoid ‘sjeudnol
|euoissajold Jo AjalieA e sasn

PI2Y & uljueuliwop

2Je Jey) sja1jaq 1o ‘sjuand
‘saoe|d ‘suostad JueAs|al
93JeNn|eAS pue ‘azISayjuAs
‘azAjeue 01 $921n0S A1epu0ddS
pue Alewnd ajdiinw sasn

papiAlpgns pue paziueblo
aJle sppy moy buiAjiuapl
3lIym Sa0UJ9J94 Alepuodas
pue Alewnd Jo ssaujngasn
pue 22ueA3|a4 B3 S9zZAjeUY

saul|didsIp |eI9ASS

ul yoJeasal |esauab uoddns
1ey) $924N0S dUdJJa.
2JISeq S93e20| pue SalJuUapI

ydoJeosay diseg

Apnis Jo p[al 9ARdadsal siyl
0} SUOINQHIU0D MBU S eW
pue pjal} U3SOYD B UIyHMm
Hujuesw umo spnisuo)

abpaimouy pue bujuesw
buidojaaap ur yoes sAojdwad
pue adpuid pue ‘Aloayy
1daou0d ey sajenualayid

PapIAIp

pue pazjuebio aie el
9soy3} moy pue auldidsip auy3
auyap euad jeym buluiedxa
Aq paziueblo si pja1 9y}

MOY SazA|eue pue }saJa3ul Jo
pIal} & Sauljop pue Salj3usp]

sau|didsip pue

splay pajelbajul saziubodal
pue ‘239 ‘saniuewny
‘9ouaIds “pe a1 ‘abpajmouy|
JO SUOISIAIp |esaUSb BU}

S3SI| pue s93ed07

abpajmou)| Jo ainjeN

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

| Xipuaddy

*2bpajmou) Jo wn.ayoxds
peo.q ayj 03 saje|a4 )1 se Apnjis jJo p|ay e dziuebhao pue ‘Duydp ‘a3ed0] ||Im JU3pNISs YL T dA1PBI[qO
T |e0D welbold Sawod3INQ JuUdpn3s

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




4!

souldipsip
Jayjo 03 buipueisiapun
slajsuely pue salddy

s1daouodo.ioew

Ajnuapi pue s3daduo0d |e)USSSD
93e|0S!I 03 JapJo ul audpsip e

ulyum sajdiound pue sydaouod
S9ZISOUIUAS pue sazAjeuy

sauldidsip pue
Sp|al} snoLIeA Jo abpajmou
[eUOREPUNOS Se3RIISUOWR]

Pl

uasoyd e uj s3daouod Asy Jo
S9119s e 9ALIP pue ulanob jeyy
sa|dipurd |eRUSSSD SaIJIUSPI

suono{/uuo) _M—._Hn_QU—._OU

Huipueisiopun 11ea16 dojpAsp
0} ejep 9zAjRUR 0} SpOUIBW
Jo AjalieA e yum syuswipiadx3

soauldipsip

Huowe pue usamiaq
sa1bojopoylaw pue ‘s|ooy
‘abenbue| Jo AYNSISAIp BY)
S9}e3UI[9p puUR SpueRIsIapuUN

plal e ul sjeuoissajo.d
bupnoeld Aq pasn (ouads
pue |esauab) sassadoud
pue s||xs |ed16ojopoyiaw
ay3 Jo 35I| e S91e_l)

abpajmou

4o auydidsip uasoyd

e 03 dnuayine Abojoulwial
S9SN pue SalUapP]

saibojopoyla| pue
sjuduodwo)

Aunbique sayuap!
pue s9|NJ pue SUOIJUSAUOD
pa1dacoe suonsand)

(s)aurddsip (asouys) 3eyy jo
Sowey] _mzun_wucou SozZl|eutajul
pIal) B UIYUM siejoyds Aq
padojaAsp pue pash spoyiaw
yoJeasal pue eyep sazAjeuy

souldpsip pajelbajul
uiylIm paessuab abpajmous
4o aimeu buipiyuod
U910 3y} S9Ie[IWISSY

Apnis jo pjay

e Ul ssway) [emdaouod Ay Jo
soouanbas |eaibo| ayy aziuebio
1ey} siaziuebuo oydelb sazeal)

PRy e
ulyum sajdiound pue sydaouod
[BUOIDUNS USDMIDQ SRDURIDLIP

pue sanlIe|IWIS S91eRURIRUIA

abpajmouy Jo Apog e uiyym
saniunyoddo |euoneziuebio
J1I3Y3 pue sawlsyy [enydaduod Jo
Buipuejsispun sajensuowaqg

3I0M JO plIOM U} Ul 9]04 JIdY}
Huipiebas suoisnpuod smep
pue 31| Ajiep 30edwi Yyaiym
ainjeu Jo (sojdipund) sme)

10 S3|NJ pPaysl|qeIss saLuapI

auididsip e Jo padinbal
abpajmouy pue s||Ixs au}
JO DoURAD|DU B} DUILLIBP
03} suonsanb saje|nuwL.Ioq

S)iomauwield _M—._Hn_QU—._OU

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

*Apn3s Jo p|a1} e Jo 90uassa 9y} buipuelsiapun 03 [_IJUD
aJe jey3 s3daouod jeuonyepunoy ayj} pue sajdpuiid J1seq ajesysnj|i pue AJI3uapl [[IMm JU3PN3S dY1 :Z ARIBIQO
T |e0D weiboid SaWod3INQ JUIpnIs

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




el

pel auyy ul Buipueisiapun
pue quawdojaAsp
‘joJeasal adueApe

01 pjelY AU Ul SIBLO

Apnis e ul pajelodiodul
saibojopoylaw Jo uonedydde

auldisip
3yl uiyum smaia buisoddo

syoddns oiads Jo ainjeu
aY3 saysl|geisa pue Apnjs Jo
PI2ly pajeubisap e ulyim punoy

pue ‘syadxa ‘sjeuoissajoid 2yl AJuaA 03 sisijerdads | ploy oym asouys Jo saAindadsiad salnpnu)s 3oddns 10 pasu sainnals
U3Im sajeloge|iod £9Je JUSU0D SMIIAIUT pue sanjeA a3 sazjuboday ay3 saupuapl pue sazjuboday yoddns
uoneusWIRdXd SS900NS Sa4nseaw ydJ4easal uj S|0Jj3uod [sJEIN
pue yaueasas ybnoiyy sajn P21} 9Y3 Moy spuejsiapun pue ‘sjuejsuod ‘sajqeliea B UIY3IM 103449 pue asned Jo
pue ‘sa|diouid pue pjai e ur Ajljenb 109|Ja4 Huowe sdiysuoneal sazAjeue | asuas e ysi|qeiss 03 sisije1ads saibojopoyion
‘sa0ay) bunsixa sabuajjeyd Jey3 slo3edipul ayy salddy pue ‘salyiuapl ‘spueisiapun £2Je JUSU0D SaLJUSPI annebnsanug
sbuipuy
spodas pue ‘suoisnjouod smelp
‘eyep sazjueblo pue sayissepd suonsanb
'$921Nn0Sa. $93R0| ‘sasajodAy [euoissajoid 3|qelA 0} sisuonnoeld
s9)e)s ‘wajqold auy SI9MSUe X935 0) Ssiauonioeld Aq pasn saibojopoyiaw
s95n204 ‘seale wajqoid aunno. Apns yo.ueasal e 1oy AQ pasn ydJeasal Jo 424e3saJ 0} S92IN0SAJ JBY30
salpuapl 971 ‘Ajjednjeu | papasu syuswnnsul buayieb spoyiaw di1dads pue |esauab | pue ‘s)ooq ,0] MOH, ‘S|enuew yo1easay

poyaW d113USIS ay3 saljddy

elep ajeudoidde sasn

sjseljuod pue sasedwo)

SPOYISW JO 35I| B SOLNUSP]

10} ejeq Jo Juswoabeuep

sjeob pue

Spaau |euosJad 03 adueAs|al
auIwWIIap 03 S|euoissajold
Hupiyoeld snoliea Aq

PRl
3y1 0] 23NqgLIUOD Aew 18]

auididsip e awel) jeyy auididsip | padey sabusjjeyd pue ‘Buiiom syibua.ys [euosiad salyuapI
SpJepue)s pue sanssi [eJ1y3d | e Ul [euoissayold e Jo spoyial 40 spotpaw ‘suondiiosap | pue sjeuoissajold patiea noge juswdojanaqg
3y} Jo Buipuejsiapun ue s3395 | pue S||BS a3 Saulal pue sasn qgof syseuod pue saledwo) UO[BWIOUI JUBAS|S) S3)8207 mis
HSITdIWODJV WJdo01d3d ANV1S¥3dNNn MONM 1IVil
*a6pajmouw)| Jo pjoy

P3309]3s B ul pamoj|o} d4e jey] salbojopoyiaw aanebisaaul Ajdde pue Ajiuapi jim Juapnis 3yl € A1™MqO
T |e0D welbold swodInQ JuUdpNnN3IS

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




14!

soauldidsIp ssoJoe pue ulyym suonsanb juedyiubis sulyas pue ajeneA .
soaul|didsIp ssoJoe pue ulyym suonsanb juediiubis ajessusn)
souldidsip ssoJoe pue ulyim suonsanb juediiubis AJpuapr e

:]im Juspnys paylb syl

:S9A1R[qO JuapMIS

*Ajleonio suonsanb ajenjeAs pue ‘aulal ‘ajelsausb ued ASy) usym SSARSWIBYY pue ‘spuaily Jisyy ‘sanbes|jod
119Y3 ‘suspes) Jivyl 91en|eAs 03 9|ge 39 ||IIM ASYL 'SeAIadsIad Jalespd pue uadssp dojeAsp 01 sjuspnis smojje bujuonssnb
JO Me 9yl -uepodw) alow a3y} || awodaq Alnbur pue Bupuiyy |ednRuD ‘sAem pelAw Ul 90S3R0D pue djedbajul 0}
S9NUIUOD PJIOM SIUY} SY WY} punoJle pliom a3y} JO SMaU 3y} 03 10eaJ pue ualsi| Yioq [|IM sjuspnis Jno Aem ay3 03 syeads
11 Se ‘anss| ,buljooyds, pue yoJeasal e ueyy alow S| Siyl 1eyl pies ag 3snw 3l ‘synsind s,9J1 10} SSNUDAR MaU BULIBAODSIP 0}
SASY ay3 Jo auo aq Aew Aunbui |ed13ud ‘suad J19Y3 wody Apuatayip plHOM Sy dudLRdXD pue 39S Oym Ssjuapnis pauib 1o4

‘uoneonpa Jo |eob Jofew e s| sauldidsip Jo abuel apim e ssouoe pue sadA] ||e Jo suonsanb ajenjeas pue
‘Buiyal “PNSU0D 03 sanijIge J1IvYY Ydud pue aAoidwi 03 S|Is ,s3uapnis Ino buidoasp ‘JjoAemoH “buiuled) Jo ssedoud syl
UIyIM 003 Juauiwold e yons si 3 aouls ‘pajuelb 1oj usye) sawiawos St ‘s |eaibobepad e se ‘buluoisand) Juswssasse
-JI9S 9AIO|R) Ul 9bebua pue yoseasas Ajjenb aonpoud sjuspnis sdipy Aunbur  soido} s3pauu0d pue ‘Ajsolind sawel)
‘Buiuies) saap Adinbul  sjuspnis pauib Jo s|s Adinbuil [edond 3yl buidojpAsp Jo pasu e 0} syeads [eob weuboud Syl

‘sauldidsip /spialy Jo AjouieA e ul suonsanb
pajadey|nw ssasse pue ‘ydepe ‘93eald 03 djqe 3q ||Im papb se paliuapl Juapnis ayj ‘uonenpelb Ag

Z |eon weaboad sswod3nQ Juapnis

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



Sl

sauldpsip ajdinw ul Adinbul
AP 1Yyl suonsanb Jo uopouny
pue ainjeu aAelba3ul Y3

Jo Buipuejsiapun ue sisajiuely

auididpsip e uiyym ybnou
[22111D 3ALIP 0] suonsanb
10 9N [enIul ue S93eIsUoWa(

souldipsip
3|dinw 323UuU0d 03 suonsanb
JO uoIPUNy Y} spuelsiapun

sauldipsip
Jenbuis uiyum suonsanb
JO uoipuny ayy suiejdx3

suonsanb jo sjoamod ayyL

souldidsip ayy buowe Jo/pue
US9MIq SHUI| By} pueisiapun
03 JopJo Ul saulididsip
JuabIaAIp UIYUM Adinbul
awel} jeyl suonsanb sasn

spoyawl

Ainbul Juasaip sweu) pue
saul|didsip JusbIaAIp Yull Jeyy
suonsanb saziobajed/sisplQ

sauldipsip

UL Ip Ul Adinbur Jo spoylaw
109UU0) ey} suonsanb
S9ZISOUIUAS pue sazAjeuy

Alinbui Jo poyaw s,auldiosip
Jenbuis e ulyum suonsanb
S93eNn}Is pue Salyiuap]

suonsanb
Jo adueypiodwi 3y

Huipueisiopun puedxa 03 19pIo
ul sauydiosip Juabianip UL
1Y) suonsanb sasn pue s)29S

Bunjuiyy

10} Sylomawiely 191399

pling pue sauldiosip 3102Uu0d
suonsanb jey) saziubooay

s)oadse

9AI3_N|RAS pue dAIje|ndads
piemoy buinow ‘abpajmou

Jo spdadse Japeouq a.10|dxd

0} suoisanb 4oy jenualod s99S

souldpsip Jenbuis ui
‘syoey ‘uonewloyul NYMHe|q
buiyas se suonsanb spiebay

suonsanb Jo ainmeu ayy

ysijdwoddy

wi0iad

puejsiapun

Mou)|

el

‘saul|dIdsIp ssoloe pue ulypm suoi3sanb Jueoyiubis Ajiuapl [Im Juapnis ayl T 2A1RR[qO
Z 120D welboid Sawod3nQ Juapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




91

Alinbul 3y} ulyum punoubpeq
pue 3sa493ju] |euos.ad
93en)is 03 suoisanb sasn

Alinbui 3y Jo ainjeu
33} Snd0JaJl 03 suolIsanb sasn

uonelo|dxe ayj Jo ainjeu
3y puedxa Jo/pue juwi|
suonsanb ayy moy suie|dx3

935S suonsanb uonew.ojul
Jo pupj ay3 suiejdx3

Aunbui pue suonsand

SsoouUdLIRdXD

Jo sbuipuejsiapun
|euossad dojpasp

0] saul|didsip Juabiaalp
Mul| Jey3 suoisanb sasn

souldidsip Juabiaalp
109uu0d pue Alinbur aAup
ey} suonsanb aziuebio pue
91220 0] seapl saje|ndiuely

souldipsip
uIym uonedlojdxa Jopeo.q
SALIp ey} suonsanb sajun

soauldpsip Jenbuis
uiLIm uonelojdxa jenpey
AP 1ey] suonsanb sayeal)

uoneatd uonsand

ysijdwoddy

w.oiad

puejsiapun

Mou)|

Nell

‘sauljddsIp ssoloe pue ulypm suoiasanb Jueoyiubis ajesauab [[Im Juapnis 3yl :Z A13AqO
Z 120D welboid Sawod3nQ Juapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




LT

Ansund |en)o3|R3ul
40 2nsLuedRIRYD J0 d230RId
|esauab e se suoisanb sauljey

uonelodxa pue

yoleasad |euostad buidnpuod
3Iym Ajpuspuadapul

pue Ajsnoauejuods

suonsanb sdojpAsq

souldidsip ajelba3ul

pue Alinbui jo aui| J21e3)0
e alojdxa Asy) os pajoadip
se suoisanb sazIsaYuAS

aulidiosip

91buls e uiyum Asinbui jo

aul| Ja1e3d e alojdxa Aayy os
pa322.Ip se suoisanb sauljey

pasiAa4 suoisand

uonew.oul 339|dwod

aJow Joj |enuajod ayy
JoAIl9p suonsanb Japeq ey
aleme sAem|e ‘Buiuonsanb
JO 2imeu ayj salojdx3

uoneJso|dxa

pue yoieasad [euosiad

40 Juduodwod Jenbal

e se (pajeaJd pue palyiuapl
y10q) suonsanb sajen|eAl

souldipsip

pajesbajul ojul Adinbul
puedxa 03 yJom jeyy (pajeasd
pue paynuap! yjoq) suonsenb
Jo Ajijenb a3 suiejdx3

Aanbui Ateurdipsip

Jenbuis awedy jeyy (pajeald
pue paynuap! yoq) suonssnb
Jo Ajijenb ay3 saziubooay

pPazIuRnids suoRsand

ysijdwoddy

w.oiad

puejsiapun

Mou)|

T

‘sauljddsIp ssoJoe pue ulypm suorysanb juedyiubis aulal pue 3jen|eAd |[IM JuUapnis 3yl € dA1RRIqO
Z |e0D welbold SSWodINQ JuUsapnls

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




81

S9sAjeue pue ydueasal 03 splepuels |ediyie Alddy .

yoJeasal Jo ssaoo.ad ayy ul Ajljigerja. pue seiq 10919Q

S904N0S uojewlojul ajejndiuew pue asn e

S9160j0poyIaW pue S|00} Yd4easad Jo AJoeA R3S
:]im Juspnys paylb syl

:S9AIR[qO JuapMIS

"yoJeasal Jo seale adipinw a3e1633ul pue aJ4ojdxe 03 pabeinodus aq pjnoys syuapnis
‘wesbosd payib ayl jo sbues Ny ay3 noybnoiyl -sauydpsip/spel d|diINW Ul PaJdNpPUOd 3q PINOYS Yydoleasas jeys
eapl a3 SI aJ9y juepodw "sodioeld pue saibojopoylsw Yoleasad Juedlyiubis alow 03 siauled| asay) 9sodxa 0} passauley
9q p|nod 3jsaJ4aul Yons  buneupsey puly ASyy seapl pue seale 9soy} 1ebisaAul 0] pabeinodus 9q pinNoys Siaulde)
payID  "1saJ493ul Juediubis Jo seade Aol pue Aldasp aJojdxe 03 Ajunyoddo ay) sjuasaldal siyy ‘sjuspnis payib 104

"UoJeasal
Apoquwia ey} saiiAle 8y Jo syed juediiubis (e ale Apnis Jaying Jo 3nsind ay3 Jo pue ‘se0inos buliayip Jo ainjeu pue
souepodw ayy BuiuisdsIp Jo ‘sisAjeue Jo S|INS “1saJ4a3ul [euostad Joj pansind si yoiym jeyy se [[em se synsind dlwspede

10} dUOp YdJeasal Ujog apnpul “IXajuod SIyl ul ‘s|ps yoleasay  “synsind |enydj@jul pue sauldpsip Jo AjoleA e ul
SOAJ9SWAY 1Sjiuew Jey) saibajelis pue s||js yaieasad Jo abuel peolq e Jo JuswdoeAsp ay3 03 syeads |eob wesboid sy

'spiay ajdinw
u1 uonjelojdxa /ydJeasal [njybnoyl Jonpuod 03 3jqe 3q [IM paib se paiiuapI Jusapnis ay3 ‘uonyenpelb Ag

€ |eon weldbo.4d SSwWo23nNQ JUIpn3ls

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



61

Apnis jo piRl e
1Noge SJaY30 JO uonediie ay}
10} uoneziuebio/uonedIUNWILIOD

JO spoyawl
Jo Aja1ieA e ajelodiodul
ey} s|003 anbiun sajeal)

Apms Jo pjay

B ulyym s|ooy [euoneziuebio
payslige3sa ayy buisn yoieasal
O S)INSaJ SILDIUNLILWIO)D

synpoid aAReasd Jo/pue
UoJeasal 1oj seapl ajelausb oy
saibajel3s |euoneziuebio sasn

splaly Jo AyaLiea
B Ul YdJeasal 10j pash S|00}
|euoneziuebio saziuboday

S|00] Ydieasay

bunies

yoJeasal-uou e ul pue bunias
yoJeasal e uj swajqold 03
suoiN|os Jo sypnpoad sonpoud
0} PoyIdW dY1IIUBS SIS

Apn3s J1yuaRs
1o} |000304d Jadoad Buisn
424e3SaJ JIJRUBIDS SIPNIISU0D

poysw

2LIUIIDS Y3 UIYIM (S3|qellen)
S9AjRUID)|R USSOLD JO

10949 10 Pedwl ay3 sazAjeuy

poylaw dynRuUBIdS

3y buisn suonebinsaaul
JIJIIUSIDS 0} JUeAS|RI

elep Juswndop pue Jayjeb
0} AJljige a3 sajelasuowaq

PoYIaW d11RUSIS

Apnis JO p[ou B uIyym yoleasal
9ARERISd00D WOo4y pataAooun
sjuauodwod ajerdoldde

Jo AjauieA e sajelbajug

yo.Ieasal woly sypnpoid

Jo/pue yoieasad pijea bujuieygo
3llym sailjiqe pue saAidadsiad
Jo Aja1ieA e wouy siad

yum Ajpanesadood syIop

dnoibyiom ydleasad e uiyym
Yiomwes) Jo/pue diysiapes|
[e21U3S Sajessuowad

109(0.d

yoleasal e 939|dwod Jo/pue
swa|qo.d aAjos 03 dnotb
aAeI2do0d e ul sajedijied

yoJeasas aanelsadoo)

ysijdwoddy

w.oiad

puejsiapun

Mou)|

jell

*sa160]0poYyIdW pue S|00] |24easaJ Jo AJSLIBA B 3Sh |[IM Juapnis 3yl :T 9A13[qO
€ |eon weibold saWo23INQ JUIPNIS

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




0¢

uolne|nwis
e bunea.d 1o [ppow Ja1aq

e buiubisap “*a71 ‘Aem anbjun
B U] S)|NSa.J S93ed|uNWWwod pue
$904n0s 3|dinw ul pauiejuod
s3daou0d pue uopewLIojul
S9ZISOYIUAS pue sazAjeuy

Apn3s Jo p[al} e ul Yyd1easal
Pnhpuod 03 (Alepuodas
pue Alewnd) $921n0S JO

S9W003N0
1Ipald pue ‘sdiysuonea.
aulap ‘sbujuesw

Jajur ‘sdiysuonep. aujwexa
0} S)oB} pue S|IIdp JueAda.
93eNn|eAS pue ‘azISayjuAs
‘azAjeue 03 sa21nos Atewd
pue Alepuodas a|dijnw sasn

SUJ22U0D
pue swa|qoid plom-jeal

03 SuoRN|os a3eJ3sn||i 1.y}
sy09(0.d |euiblio 3oNIISUOD 0}
Aem anbiun e ul syusAs Jo/pue

ydom [euibuo

ue 21240 0} uonejuswWILIRdXa
pue U24easal 1o} uonew.ojul
jelndoe sajeldolddy

3se}
o11dads e Jo uona|dwod ayl

(ebed 9311 “xapul

‘Aessolb ‘saoipuadde ‘xapul
‘syuauod Jo 3|ge) “H'9)00q
e Jo syed Jo asn ayy buipnpul
‘s|eliajew aduaJajal Jo Ajauen
B WOJ) Uo[ew.Iojul 93e20|

0} Yoeoudde dnnewsAs e sasn

'S924N0S |euofeulaiul Jo/pue
‘leuonjeu ‘ae3s ‘|e20| apnpul
yaiym Jo ||e ‘elpsw pue
‘Se|npayds swp ‘satoalIp
19uIslU] ‘sanbojejed
‘souizebew ‘siadedsmau
Bbuipnjoul ‘saoe|d jo apmpnw

AJoLIBA B WOJY SJUSAS Jo/pue ‘s309[qo ‘seapl sajenieAs | 1oy uonewlojul Jo ssaujnesn B Ul 9|qe|ieAe uoewIo Ul SIXaju0)
‘s9[qo ‘seapl Sa|qWassy pue ‘salyisse|d ‘seesausn pue a2ueA3|3l 3Y3 SazAjeuy S$3}e20| pue SalRUBP] a|diInW ul uonew.oyur
ysiidwonoy wo0iad puejsiapun mouj yeay

"S92.Nn0Ss uonew.oul dendiuew pue asn [[IM Juapnis 3yl :Z aA13Aqo
€ |eoD welboid SawWod3INQ JUapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




IC

splaly Jo AyaLiea

e ulym ejep Jo sisAjeue

ay3 Jayje padojpasp suoluido
sydepe pue ‘spuajop ‘sajeal)

P2l YdJeasad e ulyim spadxa
JO Sspey pue suoluido sazAjeuy

SUOISN|PU0D
jepljeA 10 poddns

03 S904n0s 3| diRNW Wody
syoe} pue suojuido sasodeixng

yoea 4o} suonedidwi
juenodwi syl saziubodal pue
uojuido pue 308} Sa13USP]

uoiuidQ SnSJaA Joeq

PRy

B Ul YoJeasal pue Apnis aARoe
0} sadAy Buiuoseau JusayIp
JO 3sn ju)sisuod sbuing

Apms
40 p|a1 e uj JuswdolPAsp
3onpoud Jo/pue uoissnasip

jJuswnb.ae
Ue JO 3X93U0d 3y UIYHm
apew syuswbpnl sajenjens

Buluosea. aAldNpuUl

d|qel|ad sl

Aytoyine pabajje syl Jayaym
Jo ‘bujuoseau jo aul| ay3 ul
yiys e ‘Ayunbique uo spuadap
juswnbue ue Jaydaym suiejdx3

Aysoyine sjuswnbie
a3 Jo (3ARPNPUI/SAIPNPIP)
904n0s 3y pue ‘Ajinbique

sasn yoea sassadold jybnouyy
JU1244Ip dU} saysinbunsip
pue bujuoseas aAiRdNpU

pue aAdNpap saulyag

aseq eyep 9|qelja.

uIyam Buiuoseal aARdNpul pue 9AI3ONPap JO SjUBLLISILIS 40 3a163p ayj ‘yuswnbie B WOJ) UoRewW.Ioul 9A3L3l Buiuoseay
1o/pue aARonpap syuswsa|dw spuajep pue senbiuy ue Jo alnjeu ayj saquIsaq 03 Ajljige ayy sejelisuowaq 3APNPUT pue dARONPAQ
ysiidwoooy w.oiad puejsiapun mou] TN

"Y24easal Jo ss3204d Y3 Ul Seiq 30333P |[IM JuapNnis Y1 € A1IP3BAqO
€ |eoD welboid SawWod3INQ JUapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




(44

SUJ9OU0D pue swajqoid pjiom
-|eaJt 01 suieysad 31 se j0o0304d
[B2IL3D JO 3sn 2y SazAjeuy

yo4easal |eopLd
buipiebas o1y |euostad
e sdojaAsp pue sayleD

S3WO0D3N0 YDIeasal Uo
S$1094J3 |eN1D3||33uUI 03 pJebal
ul splepuels |eoiy3e sulejdxg

(039 ‘Aoennd

‘Aoeaid ‘Ajabajur ‘Ajlanoas
1ybuAdod) abpajmouy

4O 9sn ay3 03 paje|al
SUJ2U0D |RDIYID SOLUSPI

21433

ysijdwoddy

w.oiad

puejsiapun

Mou)|

el

'sasAjeue pue Yd.4easdd 0] spiepue)s [ediy3d Ajdde [jim jJuapnis 3yl i 9A13IqO
€ |eon weib0.1d SSwod3NQ JuUdpn3s

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




154

Swia|qoJd pliom-|eal BUIAJOS Ul SSSUDAIFIDLD SUILLISIDP 0] SPoyIaW BulAjos-wa|qold SnoLIBA 91BN|AS pUB S e

SUOIIN|OS DAI}ID4JO 1SEII0) puUB SUOISNPUOD MeIpP 03 BIep JO SSaujnjash pue ‘Ajijigela) ‘aoueAsjpl sy azAjleuy
anss|

x3|dwod e Jo saAnoadsiad ajdiynw woly sjuswnbie aaoddns ajessuab pue waqold e a3ebisaul pue AJauapl e

M Juspnys paylb syl

:S9A1R[qO JuapNIS

*|o0Yds JO 9pISINO0 SSa20NSs Juediiubis Ajjenba
ue wayj aJnsse 03 SI Sk} Ino Jo Jed ‘Jooyds JO pIOM U3 Ul SS9I0NS dARY U0 sjuapnis pauib ybnoyyl s|ps |euostad
-BJjUl pue -J33ul JI9Y3 os|e Ing S|INs buiajos wajqoud Jisyy Ajuo Jou moub sdiay saaiadsiad ajdiynw woly swajqold plaom
-|eas yum abebus 03 awiy Juediyiubis aAey siauied] payib 1eys auns bupjey bupjuiy} UMO S,2U0 WO JDIP 18yl SJUI0dMBIIA
JO0 9ouejdaooe aAisod altow e buuspuabus se [|om se ymmoldb aARiubod buinuiuod ur Juepodw si sjulodmala ajdinw
9ZIS9YjuAs 03 Buluiea] *jooyds ul SS300NS UIeyqo 03 MIIA JO sjulod ,SJaYlo JO uoisnpPxe ul Bupjuiyl umo Jdisyy uodn puadap
0] 9|ge uaaq dARY SjUSpNIS 9SOY] U0 asnedaq juepoduwl S SMIIA JuabIaAIp a1enjeAs 0] Ajjige ay3 ‘syuspnis payib Jo4

‘Buisiwoldwod Apisw uey)
Jayies snsuasuod buipjing 03 spes| Siyl “saoualpne djdinw woJly 9dueidadde Y99S pue SdudpIAS bulydie peouq asn eyl
sue|d uoioe ojul papnPUl 9 UL S92IN0S uoiew.oul S|diNW ‘SISSYJUAS pue uonien|eAs |ed13d YUA ‘padueyus si buipul
wajqo.d Jo ssa004d ay3 “smaln Juabuaalp bupeiqus Ag “eiep Jo Apoq Aue Jnoge Aem swes a3 Ajoexa |994 01 S|enplAlpul
oM} Aue Joj aJed S| ) se ‘bujuied| paseq-wes} pue d}Jomwed) Jo Aejsuiew 3y aie SMIIA JudbioAlq  ‘sindul Jo AlSueA
9pIM B wody swajqold 104 SuoiInjos [elualod pue seapi puajgq 01 Ajjige ,siauled| Jo pasu 3yl 03 syeads [eob weiboud sy

'swid]qoid plIOM-|edJ IA|0S
pue Ajauap! 03 AJjeoRtd pue AjaAREa.D Uiyl 03 3jqe 3q [|IM PayI6 Se payiuapi Juapnis ay} ‘uoienpelb Ag

p |eoD weabold Sawod3nQ JuUapni1s

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



vC

ssau|nJasn
anosdwi 03 spnpoud pue
Seapl saljipow pue sajen|end

sonbes||0d
Ypm sassa20.1d dAI3e.I0qR||0D
ybnoJiyy seapi sajesoge(q

(Ayjeuiblio) wajqoid
B 9A|0S 0} S9AleUI) e
anbiun sazISaYIUAS

(Annaixayy
pue Aduanyy) wajqoid pjiom
-|eaJ B DA|0S 0} Seap| palieA

pue SnoJaWNU S3)e.I3UD)

Bupjuiyl aaneas)

SUOI3N|OS IO SaWO0IIN0
SAIIRAOUUI DAIRUIR)R

syo9s ‘swa|qold ainny buiajos
ul ple 03 SUoN|OS SPUIXJ

seapl

aAo.udwi 03 SUOISNPUOD S)S3)
!spedwi pue saduanbasuod
9|qissod sazAjeue eldid
pajenjeAs uo paseq spnpoud
pue suonni|os [eulblio sa3eal)

suonn|os
JO uoneN|eAD 10 BLISYLID
sol|dde pue saysi|qeis3

(jeonjod ‘|ejusWwUoIAUD
‘leuonieanpa ‘|eaibojouyday
‘leioos “*a°1) sall0baed

palieA ulyym wajqold e

0] suonn|os a|dinw sasodo.d

6uipui4 uonnjos

S[E3INGD DAIPBYD

sdojoASp !S901n0sad d|qe|ieAe
Buisn malA jo sjulod saejnope
pue ‘sabuajjeyo ‘spuajeq

syewJoy aidninw
ul A|JbupUIAUOD 30UBpINS
aAloddns sajediunwwo)

soAlDadsIad
JUDJIDIP WO SYUBWIRIS
Huinioddns ajdiynw sdoAsqg

wa|qo.d
e Jo 9pIs yoea uo juswnbue
DAI309449 UR S9)RIBUIYD

s)onsuo) anntoddng

soAlDadsIad
MBU 109|401 0] JUSWISILIS
wa|qoid ay3 sainjoniIsay

JUsWaeIS
wa|qo.id e ojul MaIA
Jo sjuiod a(dinw sajelbanu]

wajqo.d
e JO saAndadsiad ajdninw
S)seJjuod pue saledwo)

wjqoud e Jo sjuiodmaia
9S.I9AIp Sabpajmouspy

SaARDadsiIad aidiyn

swis|qo.d pajejal
almny pue Bunsixa Jo YyoJeasal
10} sanuaAe mau sasodoud

suonn|os ajelausb pue
JusWale)S wWajqoid ayy snooy
0} LIS} PaysI|qeISa S9SN

sosayjodAy

sojelauab ‘anssi xajdwod

e ulynm swiajqoid panyuapl
sozioud pue saziiobaye)

suonsanb yoieasal
sasod anss| xa|dwod e uiyim
swjqoad ajdinw saziuboday

uonebnsaAuT wajqo.d

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

| Xipuaddy

*2nss| x3ajdwiod e jJo saAIadstad ajdijnw
wo.j sjudwnbae aanoddns ajesauab pue wajqoad e djebiysanul pue AJiauapl [|Im Juapnis 3yl T 9A13IqO
¥ |e0D wedb0.4d SDWO0IINQ JUdPNIS

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




$¢

swa|qo.d
x3|dwod 03 suonn|os |njadsal

spnpoud
pue SuoiIN|os jen|eAd
0} Apnjs jo pjaly e 03 uoWwWod

suonn|os
pue sjuswajess wejgo.ld
3)e|NLLLIO 0} SI3p|oysyeIs
SNOLIBA JO Splepue)s (eI

wa|qo.d
x3|dwod e Jnoge sspnyje
4o JuswdojaAsp au3 ul

pue auewny S3j0Woid 1S0W WSAS anjeA syl sasn | paziubodal jo abpajmouy sasn | sanjea jo 9o ay) saziubodoy so1ya3
S9W003N0
Ipald pue ‘sbuiuesw
Jajur ‘sdiysuonep. aujwexa SuoISNPUOD eIpaw S924N0S
03 S}oBJ pue S|Ie}ap S9ZISOYJUAs Meup 03 sassa004d Bupjuiyy 40 AjalieA B Ul SjuBWRIRS 40 AjaueA e uj uojuido pue
pue ‘sypidiajul ‘sazAjeuy | SAI3ONPSIP pue SAIPNPUI SIS aN|eA pue seiq saziuboday 1oe} UBBIMIQ saysinbunsiq Bupjuiyl [esn)

S9W003N0 31Mny djqetasa.d
pue ‘g|qeqo.d ‘s|qissod
Joj sueld pue sajedpiuy

(enbiuyoa

ydieQ@ pue ‘sjpaym

saJniny ‘sisAjeue puail *6-9)
suoin|os 3|qissod a3en|eAd
0} 5|00} Huisedaloy sasn

SaWw023n0
|ernualod ipald 03 spoyaw
snoleA buisn uoiew.ojul
pue sypej saziueblo

uoRewW.IoUl pue S)oey paje|al
uIyum susened salynuapy

suoinjos bunsessloy

usjul

J1ypads e 1oy) sjeuolssajold
Hupipeld Jo sj00}

Buisn sisAjeue eyep sw.o}iad

SjUBWIaIL]S
SAISN[2U0D Melp 0}

ejep aziueblo 03 sanbiuyday
pue sjo0} Jo AJoLIeA e sasn

UOIeWIO Ul SNOBUR.IXD
N0 3|14 0} Bjep JO SSau|nasn
3U3 3N0ge SUOISIIEP SoMe

wa|qoid prom-jeal
‘x3|dWoD e 0} SAI3R|3I S3DIN0S
elep pue uopew.lojul $83ed0T

sisAjeuy ejeq

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

| Xipuaddy

"SUOIIN|OS DAIFIDLD JSLIDI0) pue
SUOISN|DUO0D MeJp 0} Blep JO ssaujnjasn pue ‘Ajijiqela] ‘oouensjal 3y} azAjeue [[Im Juapnis 3yl :Z 9A13[qO
¥ |eoD welbold SaWod3INQ JUIPNIS

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




9¢

duaIpne

pue pjay ay} 01 ajerldoidde
(jea1bojouyoay ‘uanIm

‘|e10) sanbiuyda) payednsiydos
Buisn saouaipne asIaAIp

0} AjBuIduIAUOD S31ED0APY

suoinjos uoddns

0] syuswnbue BudUIAUOD
dojansp 03 slapjoyayels
3y} IN0ge uonewlojul sasn

suonisod uie|dxa 03 abenbue)
asi10a4d sasn !saousipne
pauiuapl 126.e3 03 sanbiuyday
pue sjo0} a|dinw sasn

wjqoud x9|dwod e
UIYHM SIop|oyaXels SaljiuspPI

uonesiunuuwo)

souldipsip

snoueA ul buiajos wajqold
pue sas5920.d dAIJUDAUY
Jo Adenbape uo s19)joy

suonenyis aijdads
ul asn Joy sjppow bulajos
wa|qo.d jeuiblio subisaq

ssau|nJasn
1193 uo paseq buinjos
wa|qo.d 1oy saibojopoyraw
erdosdde saiddy

solbajens
dAIUDAUI snolleA Buisn
syonpoud |eulblio sa3eal)

sbuies Jo

AdueA e ur spoylaw buiajos
wa|qo.id JO SSOUDAIIDYD
|} sajenualayid

spiaY a|dn|nw

Ul SI9Aj0S wa|qo.d pue
S10)e3.10 AQ pasn spoylaw
sojedl|dad Jo/pue sazAjeuy

spoyiaw buiajos
wjqoud Jo AldlieA e sainuapl

juswysiidwodoe
Jo spjay a|dnnw
Ul SI0JeAOUU| PUB SIOJUSAUI
40 suolNQLU0D S9zZIUBoJaY

ABojopoyia anneal)d

sapnime pue abpajmou|
pa1dadoe Ajjessusb ur abueyd
109)Je 03 $924Nn0s d|diINw sasn

sja119q pue
sapninie bunsixa abus|eyd
03 S912U3)SISUodU| pue
sdeb abpajmou sa1uUSpPI

wajqoud ayy buiyoeoudde ul
syods puijg pue suondwnsse
|euosiad sayiuapl ‘sspnyze
pue abpajmouy| bunsixa
Jo spedwi ay) sazAjeuy

wajqoud xa|dwod e Jnoge
sapnime pue abpajmou|
Bunsixa saziuboday

uonenjeay

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

1IVIL

'swd|qoid plaom-|eas BUIAJOS Ul SSOUDAIIIDYD
auIWLI}ap 03 spoylaw Buinjos-wd|qoid SNOLIBA 93EN|BAS pue 3sh [[IM Juapn]s 3yl :€ 9A1RR[q0
¥ |e0D welbold SaWoo3NQ JUapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




LT

s|eob 10a(o1d aAsiyde 03 (s)dnoub aziuebio pue s|s diysiopes| Jueduiubis 1sajiuely e
suonenyIs pue sjenplAlpul JuaJayip ul Jeadde Asyj se sanienb pue syiely diysiopes| AJauapl e
abueyd paye AjpARISod 03 SMIIA JuablaAlp 1daody

}JIM JuSpn3s ayL
S9A1R[qQ Juapms

‘Buimoljo) pue buipes) ‘sjeob
UOWIWOD SPJeMO} SI9YI0 YIIM MIOM 0} Moy uled| am ‘sdiysuones buiaeam Jo e ayy ybnolyl jeyl pueisiopun 03 wayl
Joj uepodwi si 31 “1ay3aboy 196 sisules| payib usypy rwoodssed payib syl ur Jusuodwod Jejndiund e se s||js diysiopes)
DAI0DD USI|gelse 0} pasu B S| I3y} UMOYS Sey UoJeasal juadad ‘DA  Huilids woolssed syl ul SIapes| [enidd|@iul
awooaq Aayj se Ajjeioadss ‘siouled) payib 03 Ajjednjeu sawod 0] wads diysiapes| JO SJUSWDID SWOS *SaAIRRdsIad |eIaASS
woJy sjeob |enyog|@3ul Jo unsind 3yl sousLedxa Ay} 1eyy 0s buiuaes| JO S|9AI| || ul siauded| payib abebus 01 SAId4Ip
ay3 s! |eob weiboud siy3 ur paidwi -buimojjos pue buipes| usamiaq 3|6bnJ3S UOWWOD B USYO S| BI3Y3 StauJes| pauib 104

‘suoiesul [eos bunebiaeu uj || [BIRIUSSSD Ue S| pulw JO awel) buimojjo) aJow e puewap Ajjenba
suonenys Jaylo ajiym ajod diysiapes| e awnsse pue ,dn dais, 03 |enpiAlpul ue aJinbas suonenyis awos jeyy buiziubooay
‘|lenpiAipul 9Yl UYUM 1DBJUOD |BIDOS S9JBUS OUM DUOAIDAD UUM pue ‘siojusw ‘spuai) ‘Ajlwe) yum sdiysuoneas ul
punoy si 31 “Asuanol buoj-ay| s,jenpiAipul ue Jnoybnosyl punoy si ng ybnoyl aAIubod Jo syuswbas pale|os) ur Ajuo punoy
J0u S| ssamoud [ena|ul  ‘diyssopes| 03 diysuones Sy pue bujules| Jo a4njeu |epPos 3y} 03 syeads |eob weiboud Sy

'suonenjis buiuied] dnoab snosauabo.lazay pue payib yyoq
ul sdjo4 A1ojedpiied pue diysiapes] sawnsse 03 djqe 2q [|Im payib se paliuapl Juapnis ayj3 ‘uonjenpelb Ag

G |e0oD welaboid SSwWo23NQ JUIpn3is

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



8¢

buiajos wajqosd dnoib

2imny Joj saibajens dopasp
0} pasn sanbiuyda) uonnjosal
pue juawabeuew PIju0d Jo
SSOUDAI0R4D By} uodn S}9|JY

abueyd aanisod

anoge buiq 03 sanbiuyday
uoI3njosaJ pue juswabeuew
PI)Ju0d suswa|dwiy

dnoJb sy pedwi 3ybiw jeyy
S3INSaJ JuelIWOodU0d 3|qissod
buinoipald o13ucd dnolb e

0} SUO[N|OS JO 1SI| B S9)RIBUID

Bbumas dno.ib

B UlLIm JoiAeYRq Jau/siy

Jo diysuonejpa 10a449/asned
9U3 JO SSDUSIBME UR S9ZI|RQIIA

uo1IN|OSaY IO1U0D

152.93U

|euossad Jo wa|qoid 10 anss|
ue ssaJppe 03 uopoe jo ueid e
sajen(eAa pue ‘sueld ‘subisaq

dnolb asianip e

4O SanjeA pue sja1|aq ay3 dALIP
1ey) diysiapes) Jo spadse
aAnebau pue aAisod sazAjeuy

SI9Y30 JO MIIA paydadoe

3y} 03 Alenuod usym MalA

Jo juiod |euosiad e poddns
pue saouaJajaid [euosiad ai1els
01 AjljIqe ay3 sajelisuowaq

JapJo pue Asapnod

JO S3INJ DAIRRIOCR||0D pue
syrbua.ls [enpialpul ybnoiyl
soouewouad dnolb saaoldwi]

uoISayod pjing
0} I9pJO0 Ul SIS0 pue JI3s Jo
sjeob diwapede pue |euos.tad
ay3 syseuod pue sasedwo)

dnoub e u abueyd aye
AjpAiIsod jey3 sioineyaq pue
susened diysiapes| saziuboday

AURSap UMO S,2U0 ddUDN|IUI
0} Jamod ayy buiziuboodau
’SySe) UIRIad 10} S9SSaUYeaM
pue syibuaiys ‘syusjey
‘sanjige |euostad salyRuUSpPI

solweuAp dnoib aanisod
92UaN|Jul JeL} SISSaUYeam pue
syrbua.is [euosiad saiynuapl

sanijend |euosiad

uone|ndod asIaAIp B UIyIMm
swia|qo.d 10 Sanss| ssaippe
0} uonoe Jjo ueid e 104 Joddns
suieb pue sjnsaJ ay3 spusjeqg

sw.ajqo.d 10 sanss| ssaippe
1ey3 uonoe Jjo suejd ubisap
03 dnoub ay3 Jo sanjeA pue
SJ91199 |_NPIAIpUI SSISAIP S9SN

SI9U10 0] DIIAIDS

aziseydws jeyy sysfoud

pue swediboid ur uoneddiied
ybnoJyy sIoYl0 Jo ssaualeme
J33ealb e sajelysuowaq

SI9Y30 JO Sanljiqe pue
‘sbuij@ay ‘seapl ayl 10adsal 01
paau |eluassa ay) saziuboday

Buipjing snsuasuo)

HSITdWOJJV

WYJ04¥3d

ANV.1S¥3IANN

MONM

1IVIL

2bueyd 10343 AjaARIsod 03 SMIIA JudbadAIp J3dadde |[IM JUdpN]S dYL T SAIRRAIqO
S |eon weib0o.1d Sawod3nQ JUapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




6¢C

abueyp Jo)

Ajunyioddo ue se sassauyeam
sydaooe {yrbuaiis |euosiad

e se ADRDOApE-J[oS Sa1eIga|a)

S|enpiAipul

Jo Aypeded [euonows ayy

ul sywi| saziubodal pue ypom
-J|9s aAlIsod Jo buipueisispun
ue sajelisuowaq

siayw| Jo/pue

SI0JeAIJOW SB S3SSaUM LM
pue syibualis |enpiaipul
U9aMIBq S3IeIRUBIBLI]

SSaUYEaM
Jo syybuans Jo seale se
sanque |euostad salnuap]

ssoua.leme-j|oS

SIS

diysiopes| |euostad umo s,auo
03 oedw ay) sajenjeas pue
slapea| buipueisino Jo sojAls
diysiopes| asionIp sazAjeuy

juswiuiepye
|eob piemo} sanjea pue
sjal[aq |enpiaipul bupesodiodul
uaym Ayjiqixaly sAejdsig

dnoutb a3 Jo Jaquisw
yoes jJo safjljige |ends|[@3ul pue
Sjud|e} Ul AYSIDAIP S910WO0Id

SIET)
40 seapl 3y} 0} AYAISUBS
pue Ayedws jo saijenb

2yl S|lenplAlpul ul ssijijuspl

Aisianiq

ouaadxa buiajos wajqoud
9A13R31D B JO UO0ISNPU0d
a3 buimojjo wajqoud

ay3 01 asuodsal s,dnoib ayy
Jo Ajanonpoud ayl sazAjeuy

s|enpiAlpul Jo dnoub asIaAIp
e UM Jajunodud bujnjos
wajqo.d dAI3R3ID B SajRINWIS

S|Is BUIA|0S wiajqoid aARea.d
40 uonejuswaldul BAIRRYS
saje|Nwe pue saziuboday

JaAj0S
wa|qo.d aAneald “quapyold e
9q 03 [enpiAlpul ue Jamodwd
1eyy soisisldeeyd salijuspl

Buinjos wd|qoid

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

‘suoijenyis pue

s|enpiAlpul Jud43ip ul Jeadde Adyj) se sanjijenb pue sjyies} diysiapea] AJ13uapl [|Im Judapnis 3yl :Z A13MqO
S |eon weib0o.1d Sawod3nQ JUapni1s

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




0¢

slaquaw dnoib

Jo Ausianip ayy buiziubodau
3liym |eob e jo uonajdwod
3y} Ul SanjeA pue sja1jaq
|enpiAlpul jo uopetodiodul
Ay} ul Ayjiqixa)y sAe|dsig

so|A1s buluies|

pue ‘sjuajey ‘syrbua.ls
|enpiaipul buidadsal sjpAl)
Aljige pue sainynd jo AyaLiea
e woJj s4o9d ypm yIom

0} Ajljige a3 sajesisuowad

9plid pue SSaUaAISaY0D
dnoub jo ssuepodwi syl
Jo Buipuejsiapun ue sASAUO)

1PU}
JIseq e se aouspuadapJaiul
aAIsod saziuboday

Hujuiea aanesddoo)

suoined|dwi a1nyny 3se33.104
0} I9pJO0 U] SJUSAS pue
spuaJ} azAjeue pue Ajauspl

ssa20.4d buinjos
wjqoud 2y ul SwialsAs

Abojouyda
JUa1IND 10J S3sn mau asodoud

|eob 30a(oid
e anaiyoe 03 Abojouyoal

0} SW)SAS uonew.oul sasn uonewLojul sajelbanu] 0} AJljIge ayj sajesisuowaq jeridosdde sainuapl ABojouyday
|eob 109f0ud e 03 suonn|os
pue ‘suJaduod ‘uonew.loul SIS $S220.4d uonREedIUNWWOD sanbiuyoay
‘seapl 93ed1UNWIWO0D 0} |eqJaA-uoU pue [eglaA yloq 3Y3 Ul SI9Y30 JO SuladuU0d paoueApe pue a3eridoidde
Adessadau s||s uonejuasald | buisn ysel paubisse ue piemol pue ‘spaau ‘saouaiiadxa buisn seapi pue ‘sydaouod
93 S9zZISUIUAS pue sozAjeuy uoisayod dnolb sayipijos 33 JO SSaUDIEME UR SMOYS ‘uonewloul SASAUOD uonedunwWWwo)

|eob 109(01d e Jo JuswaAaiyoe

3y3 03 uonn|os [euly
9U3 JO SISOYIUAS pue SisAjeue
ue ybnouyy dnoub ay spaug

suonsanb ajeldoidde bupjse
Aq Bupjew uoispap pue
uoissnasip dnoib saje|nwns

s|Ms bunjew uoispap poob
slaquaw dnoub 03 AsAuod
01 AjljIqe ay3 sajelisuowaq

SNSUSU0D
Hundadsal pue bundadoe
Ul uoioRIAUI JO S3INJ
paysligeliss ayj 0} seeypy

solweuiqg dnoip

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

‘sjeob

3foad anaiyoe 03 (s)dnoib aziuebio pue s||pjs diysiaped| Juedyiubis 3sajiuew JjIm Juapnls Yl € aANRAIqO
S |eon weib0o.1d Sawod3nQ JUapni1s

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




Ie

159.491ul |euossad Jo sjeob BuiAsIyde Ul S9|oRISqO pue SjyauRq Ssappe 03 uoipe Jo sueid ubisag e

s|eob a|geuosea. buinas pue spaau buiAjiauapl buipnpul ‘bujuies) 1oy Ajjigisuodsal Adewiid swNssy e

Bulules| aziwixew 03 seale Yjoq ui sabuajieyd 1daooe pue sassauyeam pue syibuaiis |euossad AJauspr .
:]im Juspnys paylb syl

:S9A1R[qO JuapMIS

*auibew Ajjeiur Aew am Jeym wo.y JuRYIp
Jej sAem uj Ino pauIed 3q Aew 31 ybnoyy ‘bupjuiyl Jeyy sapusbua sdjpy |eob siyl plIom J1dy3 Ul bpajmouy| Jo Alxadwod
3Y} aulwexa Ajjeond pue ‘@auabij@ul aAiReald Jivy) Jo spnpold buipueisino doasp ‘suonsanb buiqosd pue sAijewloyul
yse ‘sysalajul youeasad |euosdad ansind sAemie sisuues) payib eyl adoy Jno s3] "papus sey bujuies| [euonniisul ‘jewloy
Jaye uaAs dojaasp 03 uonisod e ul Jaules| payib ayl synd |eob siy3 ‘sjeob weaboud J1ayio syl yim pauiquio) Ajjenpiaipul
pue Ajjeuosiad spiepuels pue sjeob yium |esp 031 |enuajod syl wayy buiaib Agausyy ‘buidsyje-jjos pue SARDS|IRJ-)|9S
2Wo009( 0] stouled| paylb abeinodus 03 si |eOD SIY3 Ul )Se) INO  *HO0S JUBIBYIP B JO SWYIAYJ 0] duep USYO SIauJed| payin

‘Bujuies| |euonnlIsul Ssalppe ||IM eale
SIU3 ul Sjeob |je jJou jey ajou 03 auay Juepodwi S Y ‘9SIN0d JO “uolenis eyl AJi3da] 03 9SIN0D B 39S USY) pue S9SSaUYeam
Bujuies) Jo aunjeu ay3 pueisiapun pue dAIR2Jd [|IM Siauded| payib jeyy padoy Si 31 “Sensesw S0y} ul sebueyd 10949
Aew jey) sjeob |euos.tad 19s syuspnis dipy 03 |enuslod syl sey abpaimouy yons ‘sisabbns [eob syl se ‘puy  *SI0ABIPUD
pue sainses|d s,241 buinsind 3jiym asn ybiw Ayl 9soyl JO Ydiym suiwalap 03 |qe ale Ayl ‘sessaudeam pue syibualis
9leJoWNUD 0} d|ge 3Je SIauled| UsYM :dAIpadsiad Jaespp e ojul buiules| |euossad sind osje IS B Yyonsg  'SSJ0NS
Jo19q yum bujuies| saybiy piemoy syjed syl a1ebiaeu 0} JouJed| B SMOj|e SasSauyeam pue syibualls yyoq aquissp pue
puejsiapun 03 9|ge buieg ‘buiuies| buojayl JO Sjesy dueyuS 03 YIOM pue S||s SAIubodelsw Jabuois Jspusbus saige
yons bujuies| Jivyl JO ainjeu Y3 IN0ge SAIS|RI-J|9S SW0d9q 0} SJUSPNIS JO pasu 3y} 03 syeads |eob wesboid SiyL

‘s|eob 193.4ed
pue “Sjwapede ‘|euostad aadiydoe pue }3s 03 d|qe 3q ||Im payIb se payiuapi Juapnis ayj ‘uonenpelb Ag

9 |e0D we1boad SSwWod3NQO JUIpN31S

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



[43

ymolb |euostad ojul sanbid
S9zIS9YIUAS pue syafoid

0} pajejad sjeuoissajold

wolj Xoeqpasj sydljos

WSIDALD SAIPONASUOD
sabpajmoude ‘uonen|eas
J|9s ybnouyy sassanons
pue sainjies UO SP3|9Y

seaJe SnoLIeA
ul sabuajjeyd bundadoe
plemo) ssa1601d smMaInay

duewloyad anosduwi 03 sysey
snoiAa4d JO uonen(eAs sasn

uonenjeay

sassouyeam pue syibuaiys
JO seaJe Ul sooualladxe mau
A1} 03 sanunyioddo sya9s

$92.4N0Sal
9pIsIno wod) poddns
S)99S pue SaAlRUIB)R
S93eN|eAd {|NJssadons Jou
SeM jey yse} e 03 suinay

S3|2e15q0
SWODJ3A0 0] S924N0S3.
pue s31621e.1S Sa1nUaP]

Sssauyeam pue ybuans yioq
40 seale u| sysey ysijdwosoe
0} pasu aupy seziuboday

abuajjey) jo acuerdaddy

souldipsip

240w 10 dUO Ul spnpoud
dojaasp 03 seoualalald
yiom/bujules| sasn

Apms

4O p|a1} e Ul sjeuoissajold ypm
ubije seoualajaid buluies) Jo
syusuodwod moy sasedwo)

|wn

Jano sabueyd pue sswayy
AJlauapl 01 saduatae.d
iom/bujules| uo sya|eY

sooualajald bujules) jeuosiad
Jo sjusuodwod a3 saziubooay

3|yoid Hujuies

UOI3eN|RAS pUR UOI3|JRI
-J19s ybnoiyl Juswysidwonne

0} Yyyed ayy pue
s|eob sasndoja. pue sajen|end

Apnis Jo p[al4 e ul asntadxa
buidojaAap 10j sjeob sajeald
pue sabusjjeyo saziuboday

Apms

4O p|3aly e ul dduew.opd
|euoissajo.d 10) Alessadau
sanlliqe/s||ks seiusp!

pue sjuawssasse s}a.udiaju]

sooualajaud

/s9)A1s Buiule)
'sassauyeam/syibuanls
|euosJad aziubodas 03 s|00)
SNOJaWNU S3sn pue SalyuapP]

uoijubooeion

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

1IVIL

| Xipuaddy

‘Huluied] Sziwixew o} seae
y3oq ui sabuajjeyo 3dadoe pue sassawjeam pue syibuails jeuossad Ayuapl [Im Juapnis 3yl :T 2A1RR[qO
9 |eoD welbold SWO0dINQ JUSIPNIS

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




133

uonoe 1o uonisodoid e jo
AjliqelA Jo yinay ysiiqeiss 03
uoie Jo susened suonsand)

bunoe pue

Buimouy| jo shem buijieaaad
abuajieyo 03 bupjuiyy

JO SAem aAneuld)|e sasodold

IX93U0D |RAN}ND pue
|ed103s1y diads 03 uoneal
ul suondwnsse sazAjeuy

Pedw| ssasse 03 sanna3s
|eos pue ‘saoide.d
|ean3nd ‘sanjeA ‘syaleq
‘suondwnsse sa13usp]

uoRIBYIY [EIAKD

sjeob 1snfpea. pue isnlpe
0} 24N3NJ BY3 UO SISND04 pue
Bupjuiyl AleuolSIA S3SIDI9XT

JusWLA3IYDE

[eob 108yje Joineyaq

pue S}UsAs 9|qe||0J3u0d

-uou pue 3|qe|joJ3uod

Moy sajedidiue pue sajenjeay

Ajjigeuieisns pue
‘s921n0sad ‘owy ‘aauepodwi
Aqg s|eob saziold

wiayy usamiaq saysinbunsip
pue sjeob w.e)-Hoys pue
Buoj Jo Jaquinu e salyupPI

Auiond

seouewJopad
pue spafoid payds|as-jos ul
Ajjenb |euoissajold 10) SOALAS

sylewyouaq Iayjo

pue saulpwi 03 saaype
!sa[oe3sqo BuIWodIaA0

pue sysey 03 bujuinyal

ul ua)sisiad sajelsuowag

sysey
219|dwod 03 aAnenIUl Saxe ]

ysey e
319|dWOod 03 SUOIIPRIP SMOJ|04

UORBAIOW-I9S

sl9ad Jo/pue

Jsules| erdosdde usym slayoea) woly poddns ym
buoayy e se bumas-jeob | sueld siayje pue |00] Buiuies| sjeob buiAyipow pue bues sysey paubisse 104 s|jeob
JO Wa1SAs e sajelodiodut e se saJn|ie} syusawndoq sayoeoidde Ajjeonnewasis 19S 0} pasu 3y} saziuboday aouapuadapur
HSITdWOJJV WY04¥3d ANV.1SY3IANN MONM 1IVIL

‘sjeob buiyas

pue spasu buiAjiuapi buipnpul ‘6uruie’d] 10) Ayjiqisuodsad Atewiid swnsse |[IMm Judpnis 3yl :Z SANRAIqO
9 |eon weib0.1d SaWod3NQ JUAPNIS

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




143

(192400

‘leanijod ‘|eos ‘[euonednpa)
SIX93U0D SnoLIeA U] S|eob
9AI19)|02 pue |euosiad
w.93-b6uo| dojpAsp 03 MalA Jo
syuiod 9jdiinw saesododu]

juswulepe
dnoub pue |euostad

0} 93nqu0d jey) s|eob
buibeuew pue buidopasp
104 Ajljiqisuodsal sawnssy

SI9Y30 pue
s19ad Jo s|eob abpajmoupe
1ey3 J|as Joj sjeob saysi|qeis3

109UU0DJ3}U| SISYJ0 pue
JI9s Jo sjeob moy soziuboday

IX2juo0) |jeldos

$921N0Sal
pue sia310ddns Jo Juswiinal
pue ‘s9|2e3Sqo SWO0IIIA0

0} suonn|os jo Aydndiinw
‘uonen|eas Jo syusuodwod
sopnjoul ueid uonoy

$924N0Sa.
J330 pue ‘sjelajew ‘Asuow
‘awn Jo uonedo|e elidoidde
apnpui sueid uoiPy

Jnew)sAs
pue doisijeal ale padojpAsp
S9AIDB[QO pue s|eon

JUBWDASIYDR
|eob piemo) sdais
Jo abpajmouy| sajelisuowaq

sjusuodwo) uejd uondyY

Apns jo spialy

03 diysuoneja. ur sypbusns
[enpiaipul ybnoauyy Ayijenb
|euoissajold Jo saouewloyad
pue spnpoud sdojpasq

JUBWAdORASP JUBER) JO [PAJ)
s,plaly e ybnoiyy asueApe jey
soouewouad pue spnpoud
Ayjenb-ybiy ssonpoud

juswdopasp

jusie] JO S|PA3| UM

way3 subije pue JuswaAalyde
40 S|PA3| |euos.ad sajen|en

JUSU0D
Jo Apoq e uiyym Juswdolpasp
jud|e) Jo sabeys saluapI

juawdojanaq juajel

Sa.n|1e}/s955900NS

UO paseq JuaWAIYIe

|eob 1o suejd aimny saxew
‘jeudosdde uaym sue|d
siye ‘sue|d bunyas-jeob
paubisap Jo ssauajeridoidde
uo S1039|J9Y

3Jom Ul sue|d asoy) sasn
pue jJuswaAllyde |eob piemoy
sda3s Ajauapi pue sjeob 19s 03
sue|d usanim pue [e1o subisaq

J1ypads pue

pauljap-||om aJe sjeob seale
Jo AjauieA e ul sabuajeyd
aquosap 03 abenbue| d1y10ads
-p|a1y pue ajeudoidde sasn

yrbuans

JO SeaJe pue ssauyeam

Jo seale ul ymodb jeuostad
40 uonRub03. Sa3RdIUNWIWOD)

uonesiunuuwo)

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

*1saJa3ul jeuostad

J0 sjeob BuiAlIyOR Ul S9[ORISO pue S31JaUd(q SSIppe 0} uonoe Jo suejd ubIsap |[Im Juapnis 3yl :€ dA1RRIqO
9 |eoD welbold SIWO0dINQ JUSIPNIS

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




93

swi91qo.d 341|-|ead 03 suoiNjos buesisn||l S924N0S SjdiRNW WOJ) UOIRWIOU] SZISSYIUAS Jeyy syonposd 93eal) .
S9ouaIpne dniuayine Jo AlsueA e 03 sauldpsip pue spialy ajdiinw ul 3sipadxa a1ediunwwod eyl sypnpold dojpasg .
M Juapnis paylb syl

:S9A1R[qO JuapMIS

"uonez||enioe-49s pJemo) JUSWSAOW SNONUIIUOD Y] pue Adediya-jjos buidojpAsp 03 |ernuasse abpajmouy JO wnnNURuod
a3 se bujuies| ||e Jo Muiyl 03 aa1sap ay3 buljnsul jo |eob Jabie| ayy ansind am aIaH padojpAsp si d1deld paysiidwodoe
sojesisuowdp eyl asipadxe Jo [9A9] e ‘spnpoud siy/iey ul Ajjenb Joj saAlls juspnis yoes sy  ‘sjeob wesboud
19430 [le yum sajeltbajur |eob siyy ApesD  -buiules| ay3 ur juasayul wjqold ay3 buiajos ul 3j04 e Aejid seousipne asoy)
moy buiusadsip ul si 818y abusjjeyd syl seouaipne dpuayine 03 sypnpold asoyy bulsAlep AQ pue ‘bulpueisiopun mau
JO [9A9] J13Y3 aulep 1eyy spnpoad buidopasp AQ saaswayl aplid pinoys siaules| payin ybnoyy pue uoissaidxs uewny
JO seaJe snoleA 3y} ulyum swalsAs buinjos wisjqold ajiun jeyy suonejussald buiubisap sueaw siyy JauJes| payib ayj 104

‘sauldidsIp pue spjal usamiaq sebexul|
9|diInw apiAoJd pINOYS SBW0dINQ  “SonudAe dAIRIUB0D JO AjolieA e ybnouayy uoissaldxa aAIeald a10|dxa 0} pabeinodud
9Q p|NOYs Sjuapnis pue ‘sAem peuAw Ul J|9SH Sisajiuew ‘JaAsmoy ‘Buiuied) aAieas)  tuoissaldxa pue uonpiubod Jo

Sopow [ewluiw a4inbal jeyy syuswubisse |euoiSusWIP-auo AQ USALIP SI 31 US1JO 00] ‘sAem Auew Ul J|9s) Sisajiuew buiules)
ybnoyjly syonpoud |njbuiuesw ojul buiuies| buiwiojsuely 1oy ADuspua] |einjeu sjuspnis ayy 03 syeads |eob weuboud syl

‘sauljdsip /spiay ajdinw ul Guipuejsiapun JeIISUOWIP Jey] saduew.oad /sypnpoad
onuayine jo AjaLieA e JaAIRp pue dojaA3p 03 3|qe aq ||IMm payib se payiauapl Juapnls ay} uonenpelb Ag

/ |eon weiaboid sswod3nQ Juapnis

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



9¢

SUonRN|0S puajop
Aj2ARd99 1ey) sjuswnbae
d|qisuaop ‘paJedaud
U3IM SDI3IID S9SSa.IppY

soAdadsIad /syuiodmaln
buisoddo je payabiey
sa16a1e.41s d1yads sa1ea.)

dAIRdadsIad e 93e21UNWIWOD 10
aNss| ue aAj0sal 03 uoisenstad
JO §]00} J0 sa1ba3ens sasn

dAIoads.lad
e 91e2]UNWWOoD Jo wajqo.d
B 9A|0S 0] 1PNnpo.id sajeal)

Buinjos wd|qoid

S90UlIpNe SNOLeA pue
214103ds 104 SWISAS |0qUIAS
pue ‘abenbue| ‘uoneiussaid

SWIISAS |0qUIAS

SWa)SAS
|oquiAs pue abenbue| 03

Seopl ajediunwiwod

sydepe pue sasiAal pue ‘abenbue| ‘uoneiussaid pa3eja4 S1aY10 Jo sadudlaeId 0] SW)SAS |0qIAS uonejudsaid
‘uonenieAs uo paseq 4O B3JR B Ul J|9S Sa3en|eA |[euosiad a3 sajenjean3 | pue abenbue| paoueape sasn pasuenpy
9JA1s |euos.tad souo} ‘spoow ‘sasodind
)edIUNWWOod 03 dduewlopad juIRIp 01 91A3S 1ey) ouewloylad e u (s)ulod Seapl ajeduNWwod
e buluijas Jo duUspIAG | sydepe pue 3jA)s uoneiuasald Ay 9ziseydws 03 syoddns 0} @duewlopyad paonoeld
sajelisuowa [euosiad saLjuapI [BNSIA UHM seap| sajelbajul S93NJ9Xa pue saledald uoneduNWWo)

3oUSIpNe WOoJ) Yoeqpas)
149A0 pue apgns 0] uonoeal
[BUOIIUSIUI S3)BDIUNLWILWIO)D

Spaau
pue syybuans ,ssdusipne
uo paseq soueuLiopad
Ssauljal pue sypeay

spsau pue
syibua.s Siaquiaw aduaipne
40 uoniub023. S3EDIUNWWIO)

21doy oiads e 0} pajejal
149140 13S UO paseq adualpne
J)UdYINe Ue SaIJIUSPI

uoniub0d3y adudIpny

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

pue spjpy adynw

"saouaipne Jnuayjne jo AjauieA e o3 saulddsip
ul asiuadxa ajediunwwiod jeyy sjonpoad dojpAsp |IM JudpNIS Byl T ISARAA(O
Z |e0D welbold SSWodInQ Jusapnis

| Xipuaddy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




LE

soAlDadsIad

9|dinw pue $321n0s
9|diNwW wWoJly BDUSPIAS
uo paseq Aloay) |euostad
e SpuaJap Jo sanbi)

Apnis jo pjRly Jua.IalIp

e 03 pajjdde aq ued 1eyy
soAIadsIad pue suoin|os
a|dnninw buizisayiuAs Aq
A10aY} |euostad mau e sajeal)

soAlDadsIad

9|diinw pue suonnjos a|diinw
buizisayjuAs Aq 3deouod
[euosiad ‘Mau e sajeIaURD)

wajqo.d uanlb e 0}
suoiIN|os a|diRINW sajeIaUD

sixeid

A103U] [9AOU B 159) pue 2)eald
0} SoAdadsIad paleA woly
$901n0s a|dnnw sajelodiodur

9|dpund 10 daouod

‘anss| ue jo buipuejsispun
yadap-ui ue 3yl

0} seap! buisoddo 10 pajepiun
Ajbuiwaas omy sa3eal)

AjaAneAouul seapl
pajeja.d aJow 1o om] Buisn
1da0u0d Mau e sa1ensn||I

obessaw

3y} usyibuans 03 seapl
pa3eja4 om buisn pnpoud
J10 JuBWLIS B S33eaD

uonowo.d jeoroydeisp

souldsip/spial

SS0JJe pue Ul pasnh 3q ued jey}
s921n0s a|dinw buisn pnpouad
B SpUJap pue sa3eal)

sauydidsip 10 spjal

paLieA WoJy $824n0s ajdinu
Buisn ajeuonel paulsp

Yum 3onpoud e sajes)

Buiuosea.

SARONPApP pue dAIdNPUI

Buisn aouaipne diydads e

104 Pnpoud |euiblio ue sajeal)

S924N0S paje|al
om] buisn 1pnpouad bunsixe
ue anoidw| 03 sAem sajelauan

Bunjuiyl SARUBAUT

HSITdWOJJV

WY04¥3d

ANV.1S¥3IANN

MONM

LIVIL

| Xipuaddy

‘'swid|qo.d 3j1j-|eal 03 suonnjos
Bunjesnjji $924nos a|di3jnW WoJy uoijewiojul 3ZISAYuAs jeyy syonpoid a3eald [[IMm Juapnils ay] :Z 2A1RRIqO
Z |e0D welbold SSWod3nQ Jusapnis

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]




'suoippnpold awoino

JUBJB4IP YAM pue ‘suoijeuiquiod snoeA Ul ‘sjeob Jayio Auew yim uoipunfuod ul sawil |eJaAas palojdxa aq pjnod jeob yoes ‘Ajjewnin
‘welb0o1d sjoym Jiay) Jo sia1pweled ay3 uiyum sjeob Jualaip JO Sash Ajpwi} 91310 03 JD1ISIP B J0/pue |00YdS B MO|[ P|JNOM UMOYS Se [9powl
weubelp uusp ay3 buisn ‘sjdoad |je 03 sbuiyi |je 99 Jou ued Ajjenb jo uoidnasul pue swelboud eyl Jaquiswad 03 Juepodw si ) ‘|qissod

S| seaJe |eob Inoy ||e JO uoieuIquiod e JjIYA '4ej 00} [apow ay3 el 03 bulAil Jsuiebe siasn uoined am ybnoyl ‘sjeob unoy jo uonelbayul

ue suibew| 03 9|qissod USAD S| ) ‘pa3els Sy ‘BuIquiod s|eob 9a1y] ||e Moy Se ||om se fauiquiod (30a4e) § pue (pnpoud) / s|eos Aem

Y1 ‘suiquiod (ssanoud) ¢ pue (30944e) G S|eoH Aem ay3 ‘auiquiod (ssaoo4d) € pue (3onpoldd) / S|eoH sAem JO Uiyl ued Jaydesl e ‘anoge s|eob
933 JO 195 pJIy3 ay3 ul ‘oS “uoneibajul 9y aAI9219d 03 SABM INOJ SARY 0] JISN SAIIRAID B SMO||e s|eob 9a4y3 JO uoheuIquiod e ‘Aem Siyj Ul
's|eob ay3 Jo om] Jo Souabiow BY] UO JO ‘Ysaw Sespl 994U3 ||e SJaYM eale 3yl Ul SnD04 e sa3eald Ajjednieu sjeob welboud jo uonesbajul siyl
‘Ajbunisassiul  rpnpold pue ‘aye ‘ssanold sapnpul dnotb paiyl syl 10944 pue ‘ssa0odd ‘Jusjuod Sapnpoul 39S puodas 3yl djiym ‘1aylaboy
ybnouq aJe pnpoud pue ‘ssa00.4d ‘JuUalU0D 1RY] 935 IM ‘S9|DJID 93U JO 39S 1S11) BY3 18 ‘usyy ‘Bupjoo “Jaules| [enplAlpul ue Joj Apnis Jo

un 211Dads e JO uoneISPISUOD 03 UbISap JeNJLIND 3|edS ||N) WOy ‘sanijiqissod Jo abued ||ny e ueaw 213y suoIsPag *SAemM paposse Ul 1onpold
pue ‘13Je ‘ssaooid “Juajuod Jo spadse Jayleboy buimelp ‘sjeob pauiquiod 93.y3 I1ses| e apnpul sAem|e suolsioap welboud jeyy si eapl

JnQ syuswde pajelbajul Inoy Jo sdnoab ojul puedxa 03 3|qissod si 3 ybnoyl ‘aa4y3 Jo sdnolb ul aiay pajesisuowap s uonelbajul uonedNpa
payib Jo syadse Auew ubije 03 yJom sjeob ayj moy ajesisn||i 03 sdjay s|eos) welbold uaAas ayj Jo ainjeu pajedbajul ayy buiziensia

% (A

so[punq d[qesn ojul
s[eos o) Suneidaug
:s[eos weagoad

oY) JO [opou [BNSIA

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



6¢

sujoned
abueyd .
SWSAS .
:s9|dwex3
(‘ouensjal pue buiueaw puaixa ey suoiIauuUod |npamod aie Aay )
*sauldiDsIp ssoJ4oe puaIxa eyl sydaouod ayy aly
sydasuod-o.0ep

uonelbiy e
uonelodeng .
2NN .
:s9|dwex3

(‘pjaly e Jo sisziuebio [njiomod aie pue A1ejngedo e se oI9S As [ "SYIOM 1sI[e1ads e YdIym Yyim Sjoo] ay] a1e A3y )
*Apnis Jo seade auap Ydiym sariobaled 1o saunpnals ‘susaned ‘sswsy) ‘sbuipueisiapun 10 seapl [eiauab auy
sydaosuo)

'S9]11S pajiun ay3 Jo Juapisald 1s1) 3y sem uolbuiysep) 261099 e

'99sseye||e] S| epliojd Jo [eyded syl .
:s9|dwex3

*3]gelIIaA 3. 1ey] S|IeIap 91940U0d “a10ads aly
sype4

abpajmou) Jo saL10bIIL)
SIQUIRY T PAYID) 7 [- J0J SJI0MIWRI

| Xipuaddy



014

"siauleal Ajige ybiy abusjjeyo pue jenuajod ybiy dojarsp 03 ubisap v :W00.1sse|d
ay3 ul wnnolund jajjeded ayy *(29007) D ‘pueppils ¥ *q ‘suing ‘“r ‘uaidda ‘r ‘|1924nd *d ‘|1924nd 'S ‘uedey 'y D ‘uosuljwo] pue
wnynoLIno pajenuadlaip buidojanap 1o) apinb jedioeld v :japow nuaw aydinw ayy *(0002) 1 ‘sAeH R “*[ ‘Iinzuay wo.) paydepy

¢S91|1QISSOd MU UOISIAUD JUSPNIS 9Y3 S90J  »
¢bujuies] umo Jay/siy Joj Ajjigisuodsal 9.3 Juspnis 9y} S90Q e
:s9|dwex3

("wnnunuoo ymodb ay) buoje ale s3uspnis alsym aujuexs 03 pasn aq Aew Aay )
‘p|oYy e Ul spadxa Jo sjoleq pue ‘sanjeA ‘suonenaldde ay) auy
sopminy

*J1ydelboyied e 9y AJjeuonodadip sulwlaIap 03 uonisod s,uns ayl pue ssedwod e asn 03 moy buluiea] .

"1s16ojoaydJe ue Y1 a1s bip e pub 0} moy bujuies .

*Joyine ue 3| 10|d e azAjeue 03 moy bujuies] .

:s9|dwex3
('spoyiawi s,piay e 1noge abpaimouy buliinboe 1oj A1essadau uoiewIojul 8y Spuspnis yoeay 03 pasn ale Asy )
*Apnas Jo pjaly e ul sisuonioeld Aq pasn saanpadsold pue spoyiaw ‘saibajelys ‘sanbiuyday ‘senjige ‘sepuaipijold aly
SIINIS

"JuswaAOW Jo susanied aAey AYS Byl Ul S1R[QO .
'91doad sy jo suondaoiad pue sjoquiAs ‘sygey ‘sialeq ‘sanjeA ‘swoisnd ‘ue ‘9bpaimouy| paJteys JO SISISUOD SINYND Y
:s9|dwex3

(‘auidisip e jo ,eapi big, ay3 aqo.d siau.ea) djay Ay )

*$3d90U0D B40W JO OM] USBMID]

sdiysuoneas ayy uiejdxa AsyL ‘yoieasad/Apnis snolobu ybnoayy e paAle ale jeyy sjnd 1o ‘sme| ‘syiny buunpus ayy aly
s9|dpulid

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



8%

Aunres jo meq ayy :9/dwex3y 3994102 si sisayjodAy ayjy jeyy jooid ajnjosqe si 343Y3 Uaym mej sawoddq Aloayy
MVY1

T

‘pa43lje 3q Aew A109Y) 9Y3 “493€] PUNOJ SI ADUIPIAD JBYMNS JI *SiNd20 uoudwoudyd ay3 Aym o3 se uoiisodosd
e Ajuo s1 A1ody3 ayj ‘awn jeyl vy "Alody] e sawod3(q sisayjodAy ayj ‘6unjudawiriadxs ayy wody pauiejqo si Aoudjsisuod Udym
AYO3IHL

T

‘uiebe A1]  *pajdadxa uey) JudLaylp Si SW0I3IN0
payipaid ayj 3ey) A413sq0 noA Ji sisayjodAy ayj Ajipow "sjqejeadau
24e S3INsad 3Y3 Jey) 4NSUD 0] [duu0sidd JUIDHIP Y)Mm 10 /pue
sBuI19s JUDIDYIP ‘suoiypuod Alojeioqe] JUDIDYIP ‘SUOSEIS JUIIIP Ul
pa3oNpuod 3q pjnoys sjudwiIRdxd swos ‘sawi} djdi3jnw SUoeAIdSqOo
J9Y3.1n} d)jew 10 suondipald ayj 3593 ‘a|qerieA auo Ajuo buisn
INIWIY3dX3

T

‘uiebe uaddey Aew jeym (301pa4d) ssanb 03 sisayjodAy ayj asn
SNOILDIA3ud

T

‘buiuaddey si1 paniasqo jeym Aym buipiebald eapl aAizeIud] B dUIIR}dQg
SISIHLOdAH

T

*uoIjeAlasqo jo saijunjioddo pajeadad ug
10 dwi} jo poriad e o) Bujuaddey si jJeym ysjepy °sjie3ap 3d1ION "plHOoMm Agaeau 3Y3 10 3SIDAIUN Y] JO J0adSe SWOS je )oo| e el
NOILVAY3SdO0

QOHL13NW JI4ILN3IOS

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



(44

"uodeg pue UA||Y YW ‘uoisog ‘sanoalqo jeuoneianps Jo Awouoxel ($861) 'S g ‘W00|gx

‘s|eLiajew
10 Seap! JO anjeA ay3 Inoge syuswbpn( axew 03 s)uUspnIs salinbay :uoienjeay

ESUENIETE)
9SJOAIP WOJ) uisned Jo 21n1onJls e 21eaJd 0] SJUSPNIS Salinbay :SisayjuAs

*24n3onJ3s |euonyeziuebio ayy Ajauspi 03 JapJo ul syed
jusuodwod ojul s3daouod Jo |eudlew ajeledas 03 sjuapnls salinbay :sisAjeuy

‘Aem [aA0u
B Ul JO uo1en3jis Mau e ul 3daouod e asn 03 sjuspnis sadinbay :uonedijddy

's)oey Jo uonielaldijul pue ‘uonejodiaiul
‘uonejsuely ‘bujueasw ay3 pueisiapun 03 sjuapnis sadinbay :uoisuayaidwo)

*UOIIRWIOUI JO BIEP [|BJ3J 0} SJUSpNIS Salinbay :abpajmou)

sAwouoxe] s,woo|g

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



swa|qo.d jybisul buiajos
sdiysuonejas buiziubooay
uonewJojul

JueAlal bululwialaq
saouaJajul Bupel

Abojeue Aq buiuoseay

10949 pue asned buluiwialag

SIS BupuIyl 8AONPU| BWOS uoljeAIasqQ

1974

A A

A AAA

*S91409Y] 10 suoIsnPuod |elauab awos dojaasp Ajjeuls pue ‘a1ojdxa 03 sasayjodAy
9AI1R1U] SWOS enwo) ‘saneinbal pue suiened 10939p 03 uibaq ‘sainseaw pue suoIIRAISSFO dIPads yum uibaq am ‘Buiuoseal aadNpul ug

swo|qo.d |eneds buiajos
swsiboj|As buizAjeuy

sjusaweis Alojpipeljuod buipods
2160 buisn

SIS BuuIyL @AONPaQ SWoS

A A A A

uoljewuiyuod AH_

uoljeAIasqo AH_

sisayjodAH AH_

*Adoayy [eulblio ayj Jo (UOIRWILUOD JO XJB| JO) UOReW.IJUoD 3y) 0}
pes| Ued YdIym Spewl aJe SUoieAIasSqQ IS8} Ued am sisayjodAy e Jo juswdojaasp ay3 03 pes| ued ydiym ‘Aloayy e yum suibaq bupjuiyl aARdNpaq

*(Jesauab 03 ouy0ads woly) seoueisul Jo spey Jejndiped wods sajdiduld jessuab buiaLap Jo ssao0.d Byl :Bupjuiyl SAIdNpUT

*(oipads 03 |esouab woly) sasiwaid palels Wody SMOJ|0) UoISn|duod J1410ads e yoiym ul buiuoseal Jo ssanoid ayl :Bupjuiyl 3A1dNpaQ

"sayoeoidde aA13onpuUI pue aAI3ONPaP dU) Se 0} Paliaal UsYo ale Buluoseal Jo Spoylaw peoiq omy “2160] ul

ONIINIHL JAILONAIA ANV JAILONANI
SIOUIBYT PAYLD) 7 1-3 10} SYIOMIWEI]

| Xipuaddy



144

12430 Yors wol) Jualayyip AjpaxJew se Jo Jybnoyl usyo ale jeyy buiyoesy 1o abpajmouy Jo sayduelg

Buiyoesy 1o abpamouy Jo sayouelg
SpaBU pue Sainjeu JusIayIp 1Byl S|4
eyl Jauuew e ul Jybney ‘sjuspnis JO SallljIqe pue S|9Ad| Jua4aip 0} alendoadde si jeyl welboud buiuies) y

sosiwald pajels woly SMO|[0) uoisnjpuod diads e yoiym ul buluosead Jo ssaooud ay

Alsnoauejinwis sanssi ajdinw

alenjeAs 03 Ajijige ay3 ‘Alinbur Jejnoiued e uiyim siayaweled pue sansst ayy ,buppedun, jo ssaoud ay
(,obpamouy| Jo Alxa|dwod, 99s) S| 9bpamouy| Jeym JO M3IA Jo Julod By3 woly pauonsanb si

MOUY| T MUIY] T 3IeYym 249YM Judwow e ‘aouaiadxa bujuies| e Jo 24njeu ay3 uladsip 03 apisul oo| |euostad v
Janew e jnoge abpajmouy| pue suoljeue|dxd

dojoasp 03 Jouuew pauldidsip e ul suoiebiIsaAUl 10NPUOd URD [eNPIAIPUL Ue YdIym Aq Saij|ige Jo 189S Byl
swajqo.d buiajos pue buipul) ul Jed a)e} S19pjoyy elS |BIASS

21aym bujuies) ‘bujules) Jo ,9|ge], dwes dy3 0 siauled| astaAalp bulig 03 paubisap sjuswabebus bujuies

e9p! d13_WBYDS J0 ‘|apow ‘ydaouod
S9DUAIINDD0 10 SdURISUl dI1Dads wody sydaouod buidoaaap Jo uoissalboad Alaplo uy
abpajmouy| Jo Apoq du0ads e buiqiosap pue buipoddns sydaouod pajead Jo 39S peolq v

$90UB1INDD0 O SdURISUl D1DadS WOy paLidiul JO POALISP Seap! |eJaudn)

soAI0adsIad a|dijnw WoJy mouy am Jeym uoisanb jsnw am eyl buipueisiapun

ue !Asesodwa) 93169p Jayjoue 03 pue ‘uoisni|l ue ‘@d4bap auo 03 ‘sl abpajmouy ||e 1eyl esapl 3yl
pajuasald Buiaq |erslew dy3 JO JUSIUOD DAIDBLE pue |BNID)|9IUI BY] Spuelsiapun

Jeyl dnoub e !pjal Jejnoied e ul Aj3oadip 4oM Oym 3S0U] JO DAIIRIURSSaIdDI S|enplAlpul Jo dnoub v
uo[3eIapPISU0D J3pun

euswouayd ay3 Jo buipueisiapun Jadasp e buidojpasp Jo asodund ay3 404 eiep buien|eas Jo ssadold ay |

sauljdidsiq jJuabianlg
sauydsiq

wn|nd1IND pajeualajia
Buluoseay aAidNpag
Bupjuiyl jesnd
uonda3y |edand
Annbug jeonu)

fujuiear] aaneladoo)
1oN13sU0)

?c>uanbas jenjdasuo)
s)domawely jenydasuo)
sydaouo)

abpajmou) jJo Ajxajdwo)
dUBIPNY dRUAYINY

sisAjeuy

'solgnJ pue sjeob weiboad ay3 Jo asn ay3 ul 1sisse |Im A1esso|b siy]  "uoI3RIoUUO0D J0 UOIIRIOUSP Ul YS Joujw e S31eaJd
abesn oupads e uaym sawiy aq Aew aJay3 ‘pooisispun Ajgeqoad si yoea 3jIyM ‘s|eon welbold ay3 noybnouyy Jeadde swua) buimojos ayL

Alesso|o

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



Sv

seapl 9|dinw 33 JO SBSN DAIDRYS SJ0W ‘Jamau wloy 03 Jayiaboy sespl buibuliq Jo 1e sy

Hujuies| Jo Juswssasse |esauab e Aq s|gepaldde ale jeyy

SpJepuels S}99W Jeyl pue ‘|eMaudl pue JUSWISSISSE-J|9S SOA|OAUL 1By} ‘S92IN0Sa. pue suolisanb paJaAodsIp
-J|9s sojesodiodul eyl ‘sjeob pue sisasiul Jo buipuelsiapun s,Jaules| ay3 yum suibaqg jeyy buiuiean

awodIno abpamouy ay3 buidipeld uayy ‘salioayy pue sbulueaw buiziienidaouod Jo ssanold
JuswuoJIAUR Bulules| e ul pash s|Xs ay3 Jo buipueisiapun 1o Apnis e {buiyoesy Jo uoissajold 1o Je syl
Buimouy| Jo ssa20.4d |ejusW By JO SSaualeme bBupjuiy} UMO S,2U0 Jnoge buuiyl

sdnoub 10 swaisAs ajoym BUIA|OAUI SeapI |eJauRD

2ouUdadxa |eutaIxa Jo buipueisiapun buisealdul os|e ajiym IjJuod

|eusaul uassa| diay eyl S|IS ‘naljiw [BID0S 3yl UIyIM SaAjasway) abeuew sjenpialpul diay eyl s|iMs
plIOM |BID0S BY3 Ul JoANdUeW 0] AJjIge S,|enpIAIpUl U JO Jnseawl

dU] S UdaS aJe 9SaY] USYO JUSWIUOIIAUD |BID0S SY3 Ul SI9YI0 YHIM J0BIUI [BNPIAIPUL B3 d|9y 18yl S|IDIS

saouelsul 40 spey Jejndided wody sojdipulid [essuab buialep Jo ssa204d ay L

2in1id big ay3 ojul s|ieIdp |lews ayl bujuiny seoueiswnou peoldq o3 Aldde abpajmous| oudads bupiely
seapl |esauab pue dypads Jo
uonedidde pue aouaiadxa U0 paseq Ajjelauab ‘sauwodIno JO suoDIpald SAIDRLD MO||e 1.Y] S|IS AIIUBo)

urewop e uiyim Apoinb ‘usyo ‘pue Ajyioows diom 03 Aljige aanubod ay g
419s ay3 Jo Buipueisiapun ue ybnoayy
palidde abpajmous| Jo ainjeu ayj ‘abpajmouy Jo Aloayy e ‘abpaimouy Jo Jajoeleyd ay] Jo uonelojdxs uy

SIS9YJuAS

Buju.iea pa3da.4Ip-9S
sixeld

ABbobepad
uoniubooeo
sydasuodo.aoep
jeuos.tad-enug
jeuostad-i1ajug
Bujuoseay aAIPNpul
suoijezijesauan
sjoo] bunsedasod
Aouanyg

ABojowd)sidy

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



9

'SS2.d Y00.44nid X1 ‘00BN ¢MOUY am op
1eym uaipjiyo payib jo Juswidorprap [euoijows pue [eios dy] (Z00Z) *S ‘UOOI B “N ‘uosulqoy “I 'S ‘si9Y “IW “HeyieN

'SSaid Yoolnld X1 ‘ooep ‘spiepuejs weibold payib
ZI apeib-y-a1d DOYN oy 03 suonejouuy :spiepueis weiboid payo (1002) 'd ‘@9pjeus R ‘D ‘ueyejied A ‘wnipueT

‘Bulysiignd S21eID0SSY |eU0ISSDJ01d X1 ‘USNY ‘BAljoaye pue Ji3sieal ‘payduwis :uonenuatayid “(+00z) ‘g ' 210bury
963]|0D s1aydea] HOA MBN ‘Boioeld 8 ‘Yoaeasal ‘Aol buiyoea) aaisuodsal Ajjeinyind (000) 'O ‘Aeo
'SS2Ud MD044nid X1 ‘0dep\ ‘uonescnpa payib Aiepuodass jo yoogpuey ay *(9007) 'S ‘UOON B 4 ‘uoxiq

Buiysiigngd ids 9314 :NIW ‘sijodeauully ‘spasu
/EUONOWS pUe [B100S JIaY] 98U 0] MOH SIaMsue U] jje aAey 3,uop spiy payib uaym *(Z00Z) “uieiqies Apn g [ ‘sisied

*0D Bulysiignd unH/jlepusy :01 ‘enbnang “("pa YIS) 418104 S| AAREaID ($002) 'O ‘siAed

|w3y syull/b1o paAidapuoneu MMM/ :d1ay wol) 900Z ‘Tz 4Joquiadag pandLlSy ‘squspnis
1523ybLIq s,uedliBWy Xoeq pjoy Sjooyds MOH :paridlap uoleu v “(+002) ‘W ‘N "W ‘ssoiD g v *r ‘Bulnossy *N ‘ojpbuejo)

lleH 201uaid (N 4oy S|ppes Jaddn *(*pa ,€) voieonpa payib jo xyoogpueH *(z00z) "('sp3) 'O ‘siaed @ "N ‘ofebue|o)

‘uooeg R UA|IY VI ‘uoisog saAialqo jeuoijeonpa jo Awouoxe] *($861) 'S 'g ‘woolg

"uodeg R UA|lY :VIA ‘U0isog 's/ayoesa] j00yds Alejuawale 104 yoogpuey v :s|iiys bunyuiyi buiyoea) *(£00z) g ‘4oAsg

'SSald UIMIOD WD ‘SeQ puesnoy] ‘Spuapnis payib jo suoneindod jeipads pue jeuoidadxa-aoim *(+007) °S ‘wneg
Aydeiboiqig

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



Ly

'SSald UIMIOD) D ‘syeQ puesnoyl

" Yooq “isuleaj Ayjige ybiy abusjieyd pue jeiuajod ybiy dojaasp 03 ubisap v :W00Isseld ay3 ul WninoiInd
13j1eed a4 *(29002) "D ‘puepplis @ @ ‘suing ‘[ ‘uaidda [ ‘||924nd *d ‘l[@24nd “*S ‘ueidey "y "D ‘uosuljwio]

'SSald UIMIOD) D ‘syeQ puesnoyl

‘I Yo0q ‘siauiea] AJjige ybiy abusjieyo pue jeiuajod ybiy dojaasp 03 ubisap Y :Wo01sseld ay3 ul WnjnoLInd
/3l1eted a4y *(49002) "D ‘pueppils B “°q ‘suing ‘°( ‘uaiddaT [ ‘||9ddnd *d ‘|I92ind °S ‘ueidey “y "D ‘uosuljwo]

'SSald UIMIOD) WD

‘syieQ puesnoy| ‘sieules) AJjige ybiy abusjieyo pue jeiuaiod ybiy dojarsp 03 ubisap v W004ssed ay3 ul WnindiInd
/3ljeted a1 *(e9002) "D ‘pueppils @ “q ‘suing °( ‘usidda [ ‘|I9ddnd *d ‘|I92dnd °S ‘ueidey “y D ‘uosuljwo]
'sIaysi|gnd S1enossy wneqp3 aouaimeT ([N ‘DepsiiiH ‘(‘pa pig) wooussen ay3 ul Ayreal) (S007) 'V ‘oxiels
'SSald UIMIOD) YD ‘syeQ puesnoyl ‘sjuspnis payib 1oy sweiboid buidojarap pue buiubisag *(z00z) ' ‘Auinws

"SS9 |elIuUa10d 18249 (1D ‘1uUd) pldysuel
"PIYD 8y 03 wetbold sy yojew ued siayoea] pue sjualed Mo uonednpa payib buiwiojay *(z00z) ‘g ) ‘sieboy

'SS9.d [ejUR)0d 381D 1ZV ‘PRYSNODS ‘pliyd payib ayy bunua.ted 03 sA3y *(9002) °S ‘wwiy

'SSald buiuiesa aAReas) 1D ‘1ajua) plausuely
‘wnnoLIND pajeiualaip buidoprsp 1o) apinb jeanoeld v iepow nuaw aidiynw ayy *(0002) 1 ‘sAeH 8 “r ‘IInzuay

'SSald M204INnid X1 ‘0dep ‘apinb jeanoeld v jooyds aippiw ui spuspnis buneanps *(9002) 'S ‘moyey
*S$00g apINo) ualed @D ‘Yoeag buoT ‘uoneonps payib pue buiisay O 03 apinb sjualed (9007) *d ‘Jawied
SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



1%

‘0
Buiysiignd aA0T :QD ‘IaAuaq ssaulesl payib 1o) ubisap jeuoipniisul pue buiuueld wninolin) (£007) 'L ‘exseg-jossel uep

'SSald UIMIOD) YD ‘SYeo
puesnouyl 1y elpawiynw ‘siaules| AJjige ybiy abusjeys pue jeljuajod ybiy doprsp 03 ubisap v Woo.Issed ay) ul
wninolUnd [ajjeded a4y “(P900¢) D ‘pueppils g q ‘suing [ ‘usidde “°( ‘||32ind *d ‘|I92Ind *S ‘ueidey “y "D ‘uosuljwo]

SIQUIBYT PAYID) Z1- 10} SYI0MAWE,]

| Xipuaddy



7L9CTE HSH

Jauoissiuno) ‘braquiojg auiuear
uoneonp3 jo Juswiledaq epuiold

| Xipuaddy



APPENDIXJ

DOE: Technical Assistance Paper



Appendix J

Paper Number: FY 2004-13 February 2004

Technical Assistance Paper 312273

Servicesfor Secondary StudentsWho Are Gifted

| ntroduction

The Bureau of Instructional Support and Community Services has recelved numerous questions
regarding services for secondary students who are gifted, including requests for information
regarding secondary gifted services when secondary students who are gifted participate success-
fully in general education options. This technical assistance paper was developed to update
school personnel on the requirements for gifted services for secondary students who are gifted.

Questions and Answers

Service Options

1. Areservicesrequired at the secondary level for students who meet eligibility
criteriafor gifted services?

Yes. Sections 1001.42(4)(l) and 1003.57, Florida Statutes, require that school districts
provide an appropriate program of specia instruction, facilities, and services for exceptional
students. Additionally, all school districts' “ Special Programs and Procedures for Excep-
tional Students’ documents state that students are eligible for gifted services from kindergar-
ten through grade 12.

2. If theregular education cour se offerings are meeting the needs of all secondary stu-
dentswho are gifted, must the district still offer or make available secondary gifted

services?

Yes. Gifted services that meet the individual needs of the student as determined by the
educational plan (EP) team must be available at the secondary level. While some gifted
students may have their needs met through the general curriculum (honors, Advanced Place-
ment, International Baccalaureate, dual enrollment, etc.), gifted services must be available
and considered for al students eligible for these services. Districts must consider the needs
of the individual student first and then consider the options for meeting those needs.

Donnajo Smith Just discussion of current topics. The TAPs may be used for inservice sessions,
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3. What arethe optionsfor meeting the needs of gifted students at the secondary level?

Students who are gifted may be provided exceptional student education (ESE) services
through avariety of optionsincluding but not limited to modifications of content, processes,
or products through a differentiated curriculum, curriculum compacting, acceleration, and/or
enrichment. These services may occur in ageneral education class or gifted class. Gifted
students may also require servicesin the areas of social skills development, underachieve-
ment, perfectionism, or counseling.

In addition to receiving gifted services, students who are gifted may opt for the three-year, 18
credit college preparatory program or career preparatory program as specified in Section
1003.43, Florida Statutes.

4. |sconsultation an appropriate service for secondary studentswho are gifted?

Yes. Consultation must include regular face-to-face meetings between general education
teachers and a gifted teacher to plan, implement, and monitor instructional alternatives
designed to ensure that the student who is gifted is making successful academic progress. All
teachers providing support to students via consultation with the student’s general education
teachers are required to maintain arecord of the teachers, courses, and students to whom they
are providing services. Although teachers providing consultation are not necessarily provid-
ing any direct services to students who are gifted, they are required to have the gifted en-
dorsement.

It is not considered a gifted service for ateacher to conduct meetings or seminars with a
group of students monthly (or less frequently) to discuss college planning, career counseling,
etc. Thisinformation should be part of the general high school program available to any
student through the guidance counselors.

5. Isit appropriateto offer only one service delivery model (such as consultation) at the
secondary level?

No. Aswith any student who is gifted at any level, EP teams for secondary students who are
gifted must have the flexibility to identify appropriate services based on the student’s present
level of performance and needs.

6. What gifted courses are available for secondary studentswho are gifted?

The Course Code Directory and Instructional Personnel Assignments document lists courses
that are available for secondary students who are gifted. These courses are Skillsfor Stu-
dents Who Are Gifted, Externship for Students Who Are Gifted, Research Methodology for
Students Who Are Gifted, and Studies for Students Who Are Gifted. It is also appropriate to
restructure basic content area courses as gifted program offerings that meet the needs of
gifted students who require services beyond the general curriculum. State Board of Education
Rule 6A-6.0312, FAC, identifies the specific requirements for course modifications. How-
ever, school districts are not required to offer gifted courses, per se. Districts must provide
gifted services appropriate to the student’s needs.
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Can adistrict offer Advanced Placement (AP) cour ses, I nter national Baccalaureate
(IB), or other ssimilar coursesto aclass of gifted students asa gifted cour se offering?

Yes. For most students, including those identified as gifted, these courses are sufficiently
rigorous. In asituation where a group of gifted students requires a curriculum that is beyond
the AP or IB course curriculum, the course would be a district-devel oped course and must be
taught by ateacher qualified to teach the AP or IB course who also has the gifted endorse-
ment. Furthermore, for the AP or IB course to be considered a gifted course, the district must
ensure that there is evidence that the teacher provides instruction or learning experiences that
are beyond the general AP or IB curriculum. Students who are not identified as gifted may
participate in this course, but the AP or IB teacher must maintain documentation of the gifted
services.

Can secondary studentswho are gifted participatein the Florida Virtual School?

Yes. The Florida Virtual School (FLV'S) providesinstruction to studentsin secondary level
courses that may not be available in their home school and to students who prefer to take
selected courses on-line rather than at their local school. Students may register for asingle
course or for afull program of study. Courses can be adapted to meet individual student
needs. These adaptations may include adding depth, breadth, complexity, or abstractness to
the course curriculum and/or adjusting the pace with which the material is presented. The
FLV Steacher can work directly with the student to create the needed adaptations, or if thisis
part of a student’s gifted services, the FLV S teacher can work with a gifted endorsed teacher
from the student’s home school or district. As part of the enrollment process, students must
receive the signature of their local school counselor for their desired FLV S course(s). FLVS
relies on the expertise of school counselorsin helping to determine if the student’s enrollment
into the on-line course is academically appropriate for the student. It isimportant to note that
the FTE for the course(s) the student is taking goes to the Florida Virtual School rather than
the student’s home school district.

Additional information about the Florida Virtual School is available by phone at 407-317-
3326, on line at www.flvs.net, or viae-mail at info@flvs.net.

Dismissal/Readmission

0.

If secondary studentswho are gifted have their needs met through other program
options, must these students be dismissed from the gifted program?

No. If the EP team determines that a student no longer requires gifted services beyond the
general curriculum, the district may dismiss the student or retain the student as eligible for
gifted services. However, if the EP team determines that the student no longer requires gifted
services but does not dismiss the student, a current EP must be maintained that indicates that
the student’s needs are met through the general curriculum.
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How should the district address the needs of a student who may require gifted services
one semester but not another?

It may be determined through the development of the EP that a student’s needs for a specific
period of time (e.g., one semester) are met through honors or Advanced Placement courses
instead of through enrollment in a gifted course or other gifted services. The EP may provide
flexibility for the student to receive gifted services on an intermittent basisif that arrange-
ment meets the student’s needs as determined by the EPteam. If movement in and out of
gifted servicesis addressed on the EP, it would not be necessary to dismiss the student from
receiving services or to rewrite the EP each semester. However, the FTE submitted must be
accurate for the survey period.

What isthe procedure for readmission to the gifted program once a secondary gifted
student has been dismissed from the program?

Students who are gifted and who are readmitted to special programs for gifted students after
dismissal do not have to meet the éligibility criteria. Instead, eligibility is determined by a
staffing committee and would be indicated if the student no longer met the criteriafor dis-
missal as described in the district’s special programs and procedures document for the appli-
cable school year.

Doesatimeline exist for a student to be readmitted to Special Programsfor Students
Who Are Gifted?

No. A timeline does not exist for readmission. Any timeline should be based on the indi-
vidual needs of the student.

Teacher Credentials

13. Must gifted services be provided by a teacher with the gifted endor sement?

Yes. Services must be provided directly or indirectly by ateacher with the gifted endorse-
ment. No waivers are available from this requirement. Direct services include face-to-face
interactions and instruction by the gifted endorsed teacher to the student. Indirect services
include consultation whereby the gifted endorsed teacher works with the general education
teacher to provide appropriate services. The services are then provided by the general educa-
tion teacher to the student.

14. What options are available for teachersto obtain appropriate credentials?

Teachers of students who are gifted are required to have the gifted endorsement. Several
options are available for teachers to access the endorsement courses.
* local Florida Diagnostic and Learning Resources Systems (FDLRS) Centers (For
contact information for local centers, please call the Florida Department of Education
at 850-245-0478.)
» local school districts (Contact your district gifted coordinator for information about
district-sponsored endorsement courses.)
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» gifted endorsement courses on campus and on-line offered by many of Florida's
colleges and universities (Check university web sites or contact your local college or
university for course information.)

» gifted courses on-line offered by many universities throughout the country.

Teachers of students who are gifted are also required to have certification appropriate to the
subject and content of the courses they are teaching. Severa options are available for teach-
ersto establish “in-field” status. Floridalaw (Section 1012.42, Florida Statutes) specifies
that teachers may be considered “in field” if any of the following conditions are met:
» theteacher holds avalid Florida Educator’s Certificate with appropriate coverage as
provided in the Course Code Directory for teaching the course
» theteacher holds avalid Florida Educator’s Certificate and has aminor in the field in
which the instruction is provided, as shown on an officia college transcript or as
verified in writing by the college or university
» theteacher holds avalid Florida Educator’s Certificate and has demonstrated suffi-
cient subject area expertise in the subject area in which the instruction is provided
through an established plan as approved by the district school board.

Additionally, teachers who pass the subject areatest for the academic subject areawill
establish eligibility for application for certification. Steps to obtaining teacher certification in
Florida can be found on-line at http://www.firn.edu/doe/edcert/3steps.htm.

Finally, the Florida Department of Education, Office of Student Financial Assistance (OSFA)
offersfinancial assistance to professionals who choose to work in critical shortage areas,
which include gifted. Two assistance programs are available.

» Critical Teacher Shortage L oan Forgiveness Program

e Critical Teacher Shortage Tuition Reimbursement Program

Information about these programs, including program descriptions, qualifications, and award
amountsis available from OSFA at 1-888-827-2004 or on-line at www.firn.edu/doe/osfa
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PINELLAS COUNTY SCHOOLS
EXCEPTIONAL STUDENT EDUCATION (ESE) DEPARTMENT
GENERAL EDUCATION TEACHER PLANNING NOTES FOR EDUCATIONAL PLAN (EP)

Date:
To Job Title
From: Gifted Program Teacher

Please contact me if you have any questions when you are completing this form.

Re: Information for the development of an Educational Plan (EP) for

Name

Meeting Date Time Place
Department of Education rules require the general education teacher who teaches the student to participate in the EP
process. The EP team needs your input in drafting this year's EP. Please respond to all of the following areas which are
applicable to your involvement with this student.

How does the student's advanced academic ability affect his/her progress in the general education curriculum in your
classes? Please describe specific enrichment or acceleration activities that you provide in the areas below.

The student receives acceleration in

subject area(s)

Please briefly describe activity (ies):

The student receives enrichment activities in

subject area(s)

Please briefly describe activity (ies):

Other activities, please describe:

| would like this student to work on the following goals:

Other information that the EP team should consider:

PLEASE RETURN THIS FORM TO: BY:

Mame Date

Thank you for your assistance. Please plan to attend the EP meeting. If you are unable to attend the entire meeting, we
may need your participation for a portion of the meeting.

PCS Form 2-108-16 (Rev. 3/08) Category Y
Review Date 3/09
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Continuous Improvement/System Improvement Plan

Appendix L
Florida Department of Education
Bureau of Instruction and Innovation

Initial Report

Due April 1, 2007

District _Pinellas
Indicator: Gifted Disproportionality

District Contact Jenny Klimis

Current risk ratio: below 0.34

2006-2007
Activity Timeline Resources
Identify potentially gifted first graders
using the Naglieri Nonverbal Ability Test
(NNAT) as a screening instrument
e Project proposz_al/approv_al and 7/2006 Gifted Program Supervisor
request for project funding Financial resources
e Cost of testing in the 54 Title |
schools ($51,182.10) funded by
Title |
e  Cost of testing in the 2 non-Title |
schools($2,368.30) funded by the
Gifted Program
e Identification of target group of first | 8/2006 : :
graders from the 54 Title I schools Gifted Program supervisor
and 2 non-Title I schools
¢ Notification of principals 8/2006 Gifted Program supervisor
e Meeting with gifted teachers to 9/2006
review plan and guidelines of test Gifted Program supervisor
administration
e  Parent notification of screening g/ ig?26006 Gifted Program supervisor
e Administration of NNAT to 5085 ) Gifted Program teachers
first graders (4861 Title 1/224 non-
Title | students) 3/2007
o Notification to schools of screening Gifted Program supervisor/teachers
results/review of results Bedinni
o Referral /evaluation by school 3;}2%8? g School personnel/ school psychologists
psychologist of students who scored
at or above the 90" percentile 412007
e  Share referral data with supervisor Gifted Program supervisor
of psychological services
e  Collect/compile data on P
referrals/eligibility of schools using 88/2%88 ng Gifted Program supervisor/teachers
the NNAT
e  Proposal/request for funding to 4/2007 ) )
continue project for 2007-08 Gifted Program supervisor
Increase general awareness of typical and
diverse characteristics of the gifted for
general education teachers
e  Useof district email as a vehicle Beginni Available literature on gifted
o , . ginning i :
for sharing information about gifted | 4/2007 characteristics/gifted education
learners with general education
teachers on a scheduled basis
e Teaching Gifted in the General
Education Classroom workshop 6/2007 Gifted Program teachers/trainers
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February 4, 2008

Dear Parent/Guardian,

Very soon you will begin making decisions about middle school options for your child. As a gifted student, your child will be
able to continue receiving gifted services; however, those services will be in a different delivery model than your child currently
is receiving.

At the middle school level, three gifted courses are offered: the gifted elective, Mathematics Education for Gifted Secondary
School Students (MEGSSS) and Integrated Mathematics and Science with Technology (IMAST). Unlike the elementary pull-out
program, these gifted classes are scheduled as part of a student’s regular schedule, and they meet on a daily basis. Students also
receive a letter grade for their performance in these gifted classes.

Gifted Elective

The gifted elective is similar to the elementary enrichment program in that it provides students the opportunity to study

curriculum that usually is not offered at the middle school level. It is offered at all middle schools.
The sixth grade curriculum is an exploration of literature with an emphasis on literary analysis. The focus of this course is
on literary genres, such as novels, comedy, drama, mythology, mystery, poetry, satire and science fiction. Literary skills
emphasized are designed to help prepare students for course work in high school English honors.

NOTE: All sixth grade students must take a reading class. Students enrolled in the sixth grade gifted elective, or sixth grade
MEGSSS may exempt this requirement if they scored at Level 3 or above in reading on the fifth grade FCAT.

The seventh and eighth grade curriculum is designed as a two-year survey of the social sciences. The seventh grade
curriculum includes philosophy, psychology and sociology. The eighth grade curriculum includes anthropology,
archaeology, paleontology, history of cultures and political science/law. Students may choose the seventh and eighth grade
gifted course as an elective.

Mathematics Education for Gifted Secondary School Students (MEGSSS)

The MEGSSS program is designed to challenge mathematically talented gifted students. The MEGSSS curriculum provides
gifted students the opportunity for acceleration in the area of mathematics, and successful students will earn two high school
math credits during middle school.

Eligibility criteria for sixth grade MEGSSS:

e  The student must have a 7, 8 or 9 stanine in math and a 7, 8 or 9 stanine in reading on the fourth grade FCAT or
equivalent scores on other standardized achievement tests to be eligible.

e  Equivalent fifth grade stanines may be considered for eligibility in the event that a student does not meet criteria on
fourth grade testing or if the student is not determined eligible for gifted until late in his or her fifth grade year.

e  The reading criteria is required because of the level of vocabulary and comprehension needed to be successful and
because the sixth grade MEGSSS program uses two periods of the student’s schedule that include both math and
reading.

The recommendation for MEGSSS is handled through the Gifted Program Office. Parents/guardians will be notified by letter of
their child’s eligibility for MEGSSS.

Curriculum

The MEGSSS curriculum originally was designed by a group of gifted teachers seeking to meet the needs of mathematically
talented gifted students. It was developed and funded through a state Challenge Grant for gifted education during the mid-1980s.
The MEGSSS curriculum provides gifted students the opportunity for acceleration in the area of mathematics.

e  MEGSSS classes begin in the sixth grade and continue through the end of eighth grade. The sixth grade curriculum is
developed from the Elements of Mathematics textbooks. The topics covered are operational systems, integers, sets,
subsets, operations with sets, mapping and rational numbers. The sixth grade curriculum is supplemented with the
Introduction to Logic textbook and pre-algebra topics.

e  The curriculum for seventh grade is Algebra | Honors, and for eighth grade it is Geometry Honors. These two courses
are high school math courses, and the student will receive one high school credit for each. The final grades from these
courses also will become part of the student’s high school grade point average (GPA).
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MEGSSS is offered at the following middle schools:
South County: Bay Point, Meadowlawn, and Thurgood Marshall Fundamental*
Mid-County: Morgan Fitzgerald*, Pinellas Park and Seminole
South County: Carwise, Dunedin*, Kennedy Middle, Palm Harbor**, Safety Harbor and Tarpon Springs

* In 2008-09, Thurgood Marshall Fundamental, Morgan Fitzgerald and Dunedin will have MEGSSS in sixth grade only.
Seventh grade MEGSSS will be added in 2009-10 and eighth grade MEGSSS in 2010-11.
**|n 2008-09, Palm Harbor will have sixth and seventh grade MEGSSS. Eighth grade MEGSSS will be added in 2009-10.

Integrated Mathematics and Science with Technology (IMAST)

Like MEGSSS, the IMAST curriculum originally was developed through a state Challenge Grant for gifted education to provide
gifted students with a rigorous science experience. IMAST does not require additional eligibility criteria.

e  The sixth grade IMAST course provides opportunities for the study of general concepts, theories and processes relating
to the earth/space sciences and their applications through additional exploratory investigations and activities using
higher-order thinking skills with an emphasis on analysis and evaluation. The sixth grade IMAST class is not available
at all IMAST sites.

e The seventh grade IMAST is an advanced life science course that provides opportunities for the study of general
concepts, exploratory experiences, applications and activities relating to life sciences. Additional exploratory
investigation and experimental activities are a unique addition to the curriculum.

e The eighth grade IMAST course is physical science honors, and the student will earn a high school science credit. It
provides opportunities to study concepts of matter, energy and forces and their applications through exploratory
investigations and activities.

IMAST is offered at the following middle schools:
South County: Bay Point (71"/8™), Meadowlawn, Southside Fundamental and Thurgood Marshall Fundamental*
Mid-County: Morgan Fitzgerald*, Pinellas Park and Seminole (7”‘/ 8”‘)
North County: Carwise, Dunedin*, Kennedy, Palm Harbor**, Safety Harbor and Tarpon Springs

*These are new IMAST schools. For 2008-09, only sixth grade IMAST will be offered. Seventh and eighth IMAST classes
will be added as the students progress to the next grade.

**|n 2008-09, Palm Harbor will offer sixth and seventh grade IMAST. Eighth grade will be added in

2009-10.

Advanced math and science courses may be an option for gifted students who do not participate in the MEGSSS or IMAST
programs. Information about advanced math and science courses available to high-achieving students is available through the
individual middle schools.

Before your child completes fifth grade, your child’s gifted teacher will invite you to a meeting to discuss and update your child’s
Educational Plan (EP). Your child’s updated EP will reflect the gifted services your child will receive in middle school.

Please feel free to contact the Gifted Program Office at 588-6037 if you have questions or concerns.
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Frequently Asked Questions about MEGSSS/Student Assignment
2008/09

Q: When will I know my child’s school assignment? How will | be notified?
A: You will be notified by mid-April 2008 by letter.

Q: Can my incoming 6™ grader attend the MEGSSS program at a school where an older sibling is
currently in assigned?

A: Yes, a preference for a sibling would apply in this situation as long as the older sibling is currently
attending grades 6 or 7 at the requested school.

Q: If my child is not successful in the MEGSSS program, can he/she drop out and still remain at the
school?
A:Yes. Your child may remain at the MEGSSS site if there is space available.

Q: Can my child attend a MEGSSS school that is not our close to home school?
A: During August there will be an open enrollment period when students can apply for assignment at
another school. Assignments will be made based on available space.

Q: If I don’t want my child to take the MEGSSS courses, what other math options are available?
A: Advanced math is an option for students who do not elect to take MEGSSS.

Q: If my child doesn’t take MEGSSS, may he/she still take IMAST (gifted science)?
A: If your child is assigned to a school that offers IMAST, he/she may take the course. There are no
special qualifications for IMAST other than eligibility for gifted services.

Q: How can I know if my child will be successful in MEGSSS?

A: Students who meet the criteria have the academic potential for success in this accelerated math
program. Additional factors to be considered are a child’s willingness to meet an academic challenge, the
willingness to persevere when the work is difficult, and your child’s organizational skills. For many
students, MEGSSS is the first experience that provides a difficult academic challenge. Parental support is
important for your child as he/she develops the skills to cope with academic rigor and challenge. Please
confer with your child’s MEGSSS teacher for additional support and guidance during the school year.
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2008 Survey For Parents Of A Gifted
Child

Survey Conducted By The Gifted Association of Pinellas
Survey Written By Tara Armstrong
Analysis and Report By Johanna Moseley
April 4, 2008
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Survey Summary

The Gifted Association of Pinellas has recently conducted a survey of parents’ opinions.
We asked parents of gifted children in Pinellas County Schools about the quality of their
children’s education. We distributed 250 surveys throughout the county. There were a
total of 71 surveys completed and returned. Most of the respondents (54) were from
Ridgecrest Elementary, the county’s only gifted magnet school. A small sample, 15
surveys, commented on the one-day, enrichment gifted program. This sample includes 4
home school families. Two surveys did not report elementary education.

Elementary School

Overall, most Ridgecrest parents are somewhat satisfied with their children’s gifted
education, however, they feel the curriculum could be more challenging, particularly in
language arts. There is also dissatisfaction with Spanish. Parents want either a proper
language class (not a tape for 15 minutes) or the Spanish Immersion Program for the
whole magnet. The parents are concerned about middle and high school, particularly
middle school. The majority of them want a gifted middle school program comparable
with the Ridgecrest program. There is a concern about children losing interest in school
with the current middle school program because there are a number of gifted children
who have experienced this when moving up to middle school. Two parents (Case #13 and
22) stated that the Ridgecrest curriculum is too rigid and doesn’t promote creativity.

Many Ridgecrest respondents to this survey live in North Pinellas County. They would
like gifted magnets closer to home. Many of the one-day enrichment program parents
said they would have considered sending their children to Ridgecrest if it was closer to
their homes. One parent (Case #27) had no desire to travel from McMullen Booth
Elementary to Ridgecrest and feels her child missed out on gifted services.

A number of parents, both Ridgecrest and one-day enrichment program, feel their
teachers do not meet their children’s individual needs. Classes are taught at the same
level, regardless of the child’s level. This is especially true for the one-day enrichment
children. One parent (Case #64) at Leila G. Davis Elementary who has one child
currently in the program and another who completed it cites that the gifted class’s large
size (35 children) makes it difficult for a child to receive individual attention regarding
their strengths and weaknesses. This parent would like a daily gifted program with a
smaller teacher-child ratio. Other one-day enrichment program parents in our survey
share this opinion. One parent (Case #18) from McMullen Booth Elementary would like
a full-time gifted class or program at the school.

The majority of one-day enrichment program parents are satisfied with their gifted
services. One parent (Case #36) from Brooker Creek Elementary observed that although
a child may have a gifted teacher for five years the school system does not allow the
teacher to be a proactive advocate for an individually tailored approach to learning. The
parent writes “What a waste!”
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Middle School

There were 22 respondents for the Middle School survey. None of the children attend a
magnet school. The majority of children take MEGSSS, followed by IMAST and a
Gifted Class. The majority of parents are sometimes satisfied with the middle school
gifted program. Only four surveys reported they were completely satisfied with it. The
Advanced Language Arts and Geography/History classes had the most criticism (14
respondents). One parent (Case #13) from Seminole Middle School wrote: “Advanced
classes are not the same as ‘gifted only.”” This parent also states that her son is starting to
dislike science because he is so bored in his science class. The non-gifted classes are
considered boring and repetitive. Another parent (Case #54) from Safety Harbor Middle
School has to ask the Advanced Language Arts teacher for extra work because the class
is not challenging. There was a suggestion (Case #16, Safety Harbor Middle School) for
all gifted classes, elementary and middle schools, to be taught at two years above grade
level.

Seventeen respondents would like a gifted middle school. There were 2 respondents who
did not want the gifted middle school and 3 respondents did not answer the question.
There was some concern with a combine middle and high school because of the age
difference. Former Ridgecrest parents are especially supportive of a gifted middle school.
They would like a continuity of the full day gifted program. One parent (Case #1) from
Carwise Middle School wrote that there is a need for a gifted middle school program like
Ridgecrest. The Middle School IB Programme also had support, however, parents
reported they wanted a gifted middle school more than IB.

Parents would like more challenging classes, besides MEGSSS and IMAST. The
majority would like gifted classes for every subject. One survey, Case #71 representing a
high school graduate, stated a desire for an all day middle school gifted program with
honors classes. There is a concern that the children are “breezing” through classes
without much effort. There were also comments likening the Geography class to a
coloring class and being too easy for the gifted students. Parents would like gifted
Geography/History classes. There were mixed comments about the Gifted Class. Some
parents reported the class to be challenging but many said their children were bored with
it. One parent (Case #18) form Safety Harbor Middle School would like “logical
thinking, chess, other things to stimulate them [students].” This suggestion is echoed by
Case #26. The Largo Middle School parent wrote that an ideal program would be
“something that is more geared to a profession or logical thinking.”

There was a correlation between challenging classes and disruptive behavior. The
consensus is that the children are not obtaining new information, especially in 6™ grade.
One parent (Case #64) from Safety Harbor Middle School wrote, “The gifted programs in
elementary and middle school are not truly designed for children with high 1Q’s. [T]he
material and requirements offer no challenges which is dangerous for gifted students who
become bored and complacent as a result.”
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High School

We had the least amount of respondents (2 surveys) for high school. As such, it is
difficult to analyze the data. Case #15 discusses a 9" grader while Case #71 represents a
high school graduate who is in college.

Case # 15 is not satisfied with the quality of high school education at East Lake High
School. This respondent suggests grouping gifted students together for core classes
(math, science, language arts, social studies). There is also a concern for the performance
level in honor classes. The respondent wrote that there is a ‘need to raise the bar for
honors classes — 9™ and 10™ grades.” This respondent’s student has experienced a severe
change from 8" to 9™ grade. The student’s classmates’ ability has declined and this
respondent wonders how these students qualified for honors classes.

Case #71 had a different experience. This respondent’s student went to the Center for
Advanced Technologies at Lakewood High School and was very satisfied with the
program. The student was able to take a number of challenging Advanced Placement
classes. When asked for a comment about a particular subject the responded wrote, “well
rounded education, we got our tax dollars worth.” This family would have liked a
combined middle and high school. The respondent would also like to include more
science, technology and math in a gifted curriculum.

Conclusion

In general there are options for gifted families in Elementary Schools and parents are
generally satisfied with them. There has to be a larger sample of the one-day enrichment
gifted program in order to fully gauge parent satisfaction of the program. This group is
under represented in the Elementary School analysis. In Middle School there are some
significant concerns in the non-gifted classes. There is also strong support for a full time
gifted Middle School. There is too little data for inference regarding High School. The
Gifted Association of Pinellas recommends and supports a full time gifted Middle School
and further exploration of options for gifted High School students.
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Survey Questions

Elementary Years:

1.

»

bt

N

Circle the applicable letters that pertain to the Elementary School Programs of
your child: A. Magnet Program B. Pull Out one Day Gifted Program

C. Fundamental Program D. Home School E. Private School F. None
Name of school/program?

Were you satisfied with the elementary school program? A. Yes B. No

C. Sometimes

What would be/was the ideal program for your child in elementary school?
Circle the subjects that are/were challenging for your elementary child: A.
Math B. Reading C. Grammar D. Spelling E. Writing F. Science

G. Social Studies H. Gifted 1. Spanish (immersion program)

Any subjects not challenging enough?

Was your child challenged in K, 1%, pnd grd gt 5th grade?

Did your child’s program: inspire your child: A. Yes B.No C. Sometimes;
foster creativity: A. Yes B.No C. Sometimes; and identify and work with
the needs of your child? A. Yes B.No C. Sometimes

Middle School Years:

9.

10.
11.

12.
13.
14.
15.
16.

17.

18.

Circle the applicable letters that pertain to the Middle School Programs of
your child: A. Magnet Program B. Fundamental Program C. MEGSSS
Class D.IMAST Class E. Home School F. Private School G. Gifted
Class

Name of school/program?

Were you satisfied with the middle school program? A. Yes B. No

C. Sometimes

What would be/was the ideal program for your child in middle school?
Circle the subjects that are/were challenging enough for your middle school
child: A. Math B. Reading C. Grammar D. Writing E. Science F. Social
Studies G. Gifted Class H. Foreign Language 1. Elective

Any subjects not challenging enough?

Was your child challenged in 6™ grade: A. Yes B. No, 7th grade: A. Yes
B. No, 8" grade: A.Yes B.No

Would gifted classes and an IB Middle Years Programme be an option for
your family? A. Yes B.No

Would a gifted middle school program be an option for your family? A. Yes
B. No - or - acombined gifted middle and high school be an option for your
family? A. Yes B. No

Did your child’s program

Inspire your child: A. Yes B.No C. Sometimes
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Foster creativity: A. Yes B.No C. Sometimes; and
Identify and work with the needs of your child? A. Yes B. No C. Sometimes

High School Years:

19.

20.
21

22.
23.

24.
25.
26.
27.
28.
29.
30

31.

32.

Circle the applicable letters that pertain to the High School Programs of your
child: A. Fundamental B. Magnet C. AP Classes D. Career Academies
E. Dual Enrollment F. Home School G. Private School

Name of school/program?

. Were you satisfied with the high school program? A. Yes B. No

C. Sometimes

What would be/was the ideal program for your child in high school?
Circle the subjects that are/were challenging enough for your high school
child: A. Language Arts B. Math C. Science D. Social Studies E. Career
Class F. Foreign Language

Any subjects not challenging enough?

List all AP classes your child takes/took:

Which classes are/were challenging:

What subject(s) did your child score a 4 or higher on the AP exam?
Was/Is your child challenged in 9", 10™, 11" or 12" grade?

State your comments about a particular subject(s):

. Would a gifted high school be an option for your family? A. Yes B. No, or a

combined gifted middle and high school be an option for your family? A. Yes
B. No

Did your child’s program: inspire your child A. Yes B.No C. Sometimes;
foster creativity A. Yes B.No C. Sometimes; and identify the needs of your
child? A. Yes B.No C. Sometimes

Is/Did the program: prepare your child for college? A. Yes B.No C. Maybe
and did you feel your child experienced burn out before or during college? A.
Yes B.No C.Maybe

General Questions:

33.
34.
35

36.
37.

If you could create a gifted curriculum/class for your child, what would it
include?

Comment about your child underachieving due to lack of stimulating
classes/curriculum:

. Comment about your child being taught at his/her level:

What can the Gifted Association of Pinellas do for your family?
Other Comments:
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Elementary School Years

Q.1 Q.2 Q.3 Q.5 Q.6 Q.7 Q.8
1 | Magnet, | Ridgecrest Yes Math, N/A All but 1% Yes, Yes,
Private Writing, grade Yes
Spanish
2 | Magnet | Ridgecrest Yes Math, N/A All but Yes, Yes,
Writing, Kindergarten Yes
Science
3 | Magnet | Ridgecrest Yes All but N/A AllbutK & | Yes, Yes,
Spanish 2nd Yes
4 | Magnet | Ridgecrest Yes Spanish Math ™ Yes, Yes,
Yes
5| Pull-Out | McMullen Yes N/A N/A N/A N/A
Booth El
6 | Magnet | Ridgecrest Yes None Math & K, 1%, 4th Yes, Yes,
Grammar Sometimes
7 | Magnet, | Jamerson | Sometimes | Writing All All but 3" & No,
Pull-Out Elem & (Daughter) 4 Sometimes,
Science No
(Son)
8 | Magnet, Brooker Yes All but Spanish All but K & Yes, Yes,
Pull-Out | Creek El, Spanish 1™ Yes
Ridgecrest
9 | Pull-Out, Leila Yes N/A N/A No Yes,
Hm Sch Davis El Sometimes,
Sometimes
10 | Magnet | Ridgecrest Yes None S.S., All grades Yes, N/A,
Spanish N/A
11 | Pull-Out | Not Listed No None All All grades No,
Subjects Sometimes,
No
12 | Private, Country Yes Reading Math & | Kindergarten | Yes, Yes,
Magnet Day, & Spanish Yes
Ridgecrest Writing
13 | Pull-Out, | Oakhurst | Sometimes | Gifted All but K, 1*, 39 | Sometimes,
Magnet, Elem, Gifted Sometimes,
Hm Sch, | Ridgecrest Sometimes
Private
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Appendix O

Elementary School Years

Q.1 Q.2 Q.3 Q.5 Q.6 Q.7 Q.8
14 | Magnet | Ridgecrest Yes None Sufficient, All Sometimes,
not difficult Grades Yes,
Sometimes
15 | Magnet | Ridgecrest Yes None Sufficient All Yes, Yes,
Grades Yes
16 | Magnet, | Ridgecrest No None All of them None No, No, No
Pull-Out & Leila
Davis El
17 | Magnet | Ridgecrest Yes Writing No 1%, 2nd) Yes, N/A,
3" Yes
18 | Pull-Out | McMullen | Sometimes Gifted Math, S.S., ™ Sometimes,
Booth El Reading, Sometimes,
Science Sometimes
19 | Magnet | Ridgecrest Yes, None No All Sometimes,
Sometimes except 4t Yes,
Sometimes
20 | Magnet | Ridgecrest Yes All but Spanish 31 Yes, Yes,
Spanish Yes
21 | Magnet | Ridgecrest | Sometimes None No No Sometimes,
Sometimes,
No
22 | Pull-Out, | Frontier, Yes S.S. Math K, 1°, 47 | Sometimes,
Magnet | Ridgecrest 5t Sometimes,
Sometimes
23 | Pull-Out, | Plumb El, Yes Writing None K, 1°, 2" | Sometimes,
Magnet | Ridgecrest & S.S. 3 Sometimes,
Sometimes
24 | Magnet | Ridgecrest | Sometimes None Math, Read., K Sometimes,
Spell.,Science Sometimes,
No
25 | Magnet | Ridgecrest Yes None No K & 1% Yes, Yes,
Yes
26 | Pull-Out, | Pinellas Yes Spanish | Read., Spell., | K, 1%, 2" | Sometimes,
Magnet Prep, Writing Sometimes,
Ridgecrest Yes
27 | Pull-Out | McMullen | Sometimes | Depended | Depended on | K & 4™ | Yes-Gifted,
Booth El on teacher Yes-Gifted
teacher N/A
28 N/A N/A N/A N/A N/A N/A N/A
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Appendix O

Elementary School Years

Q.1 Q.2 Q.3 Q.5 Q.6 Q.7 Q.8
29 | Pull-Out | Highland Yes Science Math 50 Yes, Yes,
Lakes El & Gifted N/A
30 | Magnet, Home Sometimes | Writing | Science & No Sometimes,
Pull-Out, School, Reading Sometimes,
Hm Sch | Jamerson Sometimes
31 | Magnet | Ridgecrest | Sometimes None All K, 1% 2™ No, No,
Subjects Sometimes
32 | Magnet | Ridgecrest Yes All but Spanish K -N/A, Yes, Yes,
Spanish 1°-5th Yes
33 | Pull-Out Brooker Yes None Subjects 4™ Yes, Yes,
Creek El are easy Yes
34 | Pull-Out Brooker | Sometimes None Reading No answer | Sometimes,
Creek El Yes,
Sometimes
35| Magnet | Ridgecrest | Sometimes None All No Sometimes,
Subjects n/a, n/a
36 | Pull-Out | Brooker Yes Writing N/A Not really | Sometimes,
Creek El & Gifted Yes, No
37 | Magnet | Ridgecrest Yes N/A N/A 1%, 2", 3 | Yes, Yes,
N/A
38 | Magnet | Ridgecrest Yes Writing N/A N/A Sometimes,
N/A,
Sometimes
39 | Magnet | Ridgecrest Yes Reading Math 31 Yes, N/A,
N/A
40 | Magnet | Ridgecrest Yes Reading N/A 1™ Yes, N/A,
& Spell. Yes
41 | Magnet | Ridgecrest Yes N/A N/A 1%, 2 Yes, Yes,
Yes
42 | Magnet | Ridgecrest Yes N/A N/A N/A N/A
43 | Magnet | Ridgecrest Yes N/A N/A N/A N/A
44 | Pull-Out, | Garr.Jones, Yes All but N/A 3 Yes, Yes,
Magnet | Ridgecrest Spanish Yes
45 | Pull-Out, | Garr.Jones, Yes Math, N/A 3 Sometimes,
Magnet | Ridgecrest Grammar, Sometimes,
Writing Sometimes
46 | Magnet | Ridgecrest Yes Gifted Spanish 1¥-5T Yes, N/A
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Appendix O

Elementary School Years

Q.1 Q.2 Q.3 Q.5 Q.6 Q.7 Q.8
47 | Magnet | Ridgecrest Yes Gifted Spanish K-5™ Yes, N/A,
Yes
48 | Magnet | Ridgecrest Yes N/A N/A 1, 2", 31 N/A
49 | Magnet | Ridgecrest Yes Spanish | Writing & N/A N/A
Reading
50 | Magnet | Ridgecrest N/A N/A N/A N/A N/A
51 | Magnet | Ridgecrest | Sometimes N/A N/A N/A N/A
52 | Magnet | Ridgecrest Yes N/A All 155 Yes, Yes,
Yes
53 | Magnet | Ridgecrest Yes N/A N/A 1%, 31 Sometimes,
Sometimes,
Yes
54 | Magnet | Ridgecrest Yes N/A Some years 3%, 4™ Sometimes,
more Sometimes,
challenging Sometimes
55 | Magnet | Ridgecrest Yes Math & N/A 1stL5m Yes, Yes,
Reading Yes
56 | Magnet | Ridgecrest Yes N/A N/A 1%, 2“‘1, 31, N/A
5t
57| Pull- | Lake St Yes N/A N/A K, 1%, 4", 5" | Sometimes,
Out, Hm | George El Yes, Yes
Sch, Montessori
Private,
FLVS
57 | Magnet | Ridgecrest Yes Grammar No K, 1%, 39 Yes, Yes,
4" 5" Yes
59 | Magnet | Ridgecrest | Sometimes | Math & Science K, 1%, 4™ No, No,
Science Fair (negative Sometimes
ineffective | challenge),
5th
60 | Pull-Out | Cypress | Sometimes | None All No No, No, No
Woods El Subjects
61 | Pull-Out | Leila Yes Math & N/A K N/A
Davis El Gifted
62 | Magnet | Ridgecrest | Sometimes | None No No No, No, No
63 | Magnet | Ridgecrest Yes Math, | Spelling & s Yes, Yes,
Lang Spanish Yes
Arts,
S.S.,
Science
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Appendix O

Elementary School Years

Q.1 Q.2 Q.3 Q.5 Q.6 Q.7 Q.8
64 | Pull-Out Leila Sometimes None All N/A Sometimes,
Davis El subjects Sometimes,
Sometimes
65 | Magnet | Ridgecrest Yes N/A N/A N/A Yes, Yes,
Yes
66 | Magnet | Ridgecrest Yes N/A N/A N/A Yes, Yes,
Yes
67 N/A N/A N/A N/A N/A N/A N/A
68 | Magnet | Ridgecrest Yes N/A Reading & N/A Yes,
Writing Sometimes,
Yes
69 | Magnet | Ridgecrest Yes N/A Science N/A Yes,
Sometimes,
Yes
70 | Magnet | Ridgecrest Yes N/A N/A N/A Yes, Yes,
Sometimes
71 | Magnet | Ridgecrest Yes Math, N/A 3, 4™ 5™ | Yes, Yes,
Science, Yes
SS,
Gifted
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Appendix O

Middle School Years

Q.9 Q.10 Q.11 Q.13 Q.14 Q.15 Q.16 Q.17 Q.18
1 | MEGSSS, | Carwise Yes MEGSSS All but | Somewhat in Yes Yes, Yes Sometimes,
IMAST, MEGSSS all 3 years Sometimes,
Gifted Sometimes
3 | MEGSS, Safety Sometimes | All but N/A Somewhat in Yes Yes, Yes Sometimes,
IMAST | Harbor Gifted, F. 6™ Yes,
Lang, Sometimes
Elective
5 | IMAST, Safety Yes N/A N/A 6™ Yes Yes, Yes Sometimes,
Gifted Harbor Sometimes,
Sometimes
6 | MEGSSS, Safety Sometimes None All No Yes Yes, Yes Sometimes,
IMAST Harbor Subjects Sometimes,No
13 Gifted Seminole | Sometimes Gifted All but 6™ a little Yes but Yes, No Sometimes,
Gifted no IB Sometimes,
Sometimes
15 | MEGSSS, | Tarpon | Sometimes | MEGSSS Lang Sometimes Yes Yes, No N/A, N/A,
IMAST, Springs & Gifted | Arts, SS | in all 3 years N/A
Gifted
16 | MEGSSS, Safety No MEGSSS, Lang. gh Yes — Yes, Yes | Yes, Yes, Yes
IMAST, Harbor IMAST, Arts, SS Gifted; math, science
Gifted Spanish No to IB (8" gr.) only
18 | MEGSSS, | Safety | Sometimes | MEGSSS, | Geog., Not really No N/A, Yes | No, No, No
IMAST, Harbor IMAST, | Lang Arts
Gifted gifted
19 | MEGSSS, | Tarpon No, MEGSSS | SS, Lang 61~ Math Yes — No, No Sometimes,
IMAST, Springs | Sometimes Arts Gifted; N/A, N/A
Gifted No- IB
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Appendix O

Middle School Years

Q.9 Q.10 Q.11 Q.13 Q.14 Q.15 Q.16 Q.17 Q.18
22 | MEGSSS, | Seminole | Sometimes | MEGSSS Science, 6™ Math & N/A Yes, Yes Sometimes,
Gifted & Gifted Geog, Gifted Sometimes,
Lang Arts Sometimes
26 Gifted Largo Sometimes | Math & N/A gh No Yes No, No, No
Science
27 | IMAST Safety Sometimes Math, Lang Arts 6™ - Yes — Yes, Yes No, No, No
Harbor IMAST, | Geography | somewhat Gifted;
Gifted No - 1B
30 | MEGSSS, | Bay Point | Sometimes | MEGSSS | Reading, 6™ 7™ Yes Yes, Yes | Sometimes,
IMAST Lang Arts No,
Sometimes
32 | MEGSSS, Palm Sometimes | MEGSSS, | IMAST N/A N/A N/A,N/A | N/A, N/A,
IMAST, Harbor SS, Lang N/A
Gifted Arts,
Gifted
36 | MEGSSS, | Carwise Yes All but N/A 6™ Only in Yes, Yes Yes, Yes,
IMAST, For Lang, North Sometimes
Gifted Gifted County
50 | MEGSSS, | Seminole No MEGSSS All but Only in Yes Yes, Yes No, No, No
IMAST, MEGSSS MEGSSS

Gifted
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Appendix O

Middle School Years

Q.9 Q.10 Q.11 Q.13 Q.14 Q.15 Q.16 Q.17 Q.18
54 | MEGSSS Safety Sometimes | Science Lang Arts, 6™ — Yes Yes, Yes Sometimes,
Harbor & Gifted | Geography | Somewhat Sometimes,
Sometimes
56 | MEGSSS, | Tarpon No MEGSSS N/A 6™ & 7th N/A Yes, Yes Sometimes,
IMAST, Springs & Gifted Somewhat Yes,
Gifted Sometimes
63 | MEGSSS, | Safety No IMAST | Lang Arts, 6™ — very Yes Yes, N/A | Very little,
IMAST, Harbor Gifted little; 70 _ Very little,
Gifted Yes in Very little
Private
School
64 | IMAST, Safety No Math IMAST, No Yes Yes, NJA | No, No, No
Gifted Harbor Lang Arts,
Geography,
Spanish
67 | MEGSSS, | Carwise No MEGSSS IMAST, N/A Yes Yes, Yes | No, No, No
IMAST, & Gifted | Lang Arts,
Gifted Geography
71 | MEGSSS, | Safety Yes IMAST, N/A 6™ 7™M g™m Yes Yes, Yes | Yes, Yes, Yes
IMAST, Harbor SS,
Gifted Gifted,

For Lang
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High School Years

Q.19 Q.20 Q.21 Q.23 Q.24 Q.25 Q.27 Q.28 Q.30 Q.31 Q.32
15 | Honors | East Lake No None All N/A N/A 9" _ | No, No | Sometimes, ?
Classes Subjects No Yes
71 | Magnet, CAT Yes, Lang N/A Calc AB BC, | Calc AB BC, o Yes, Yes, Yes, | Yes; He
AP Lakewood | Very Arts, English, Physics, 10”‘, Yes Yes was way
Classes much Math, Chemistry, World 11t ahead of
so! Science, Physics, History, most
SS, For World Hist., Literature, kids in
Lang Literature, | Programming college.
Programming
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