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This handboolk serves as a reference for instructional staff and administrators for
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Mission & Vision

MISSION: Educate and prepare cach student for college, career, and life

VISION: 100% STUDENT SUCCESS

Statement of Philosophy

Phitosophy

Pinellas County Schools (PCS) is committed to a philosophy of continual improvement for
students and staff, The appraisal system is designed to promote the continual growth and
improvement of instructional staff, The professional growth and improvement should translate,
at the classroom level, into an improved quality of instruction and learning opportunitics for
students.

Goal of the Appraisal system

The goal and expectation of the Instructional Appraisal System is to support incremental growth
in order to increase expertise year to year producing gains in student achievement with a
powerful cumulative effect.

OVERVIEW

Purpose

The purpose of the Instructional Appraisal System is to increase student learning by continually
and incrementally improving the quality of instructional and administrative practice. Pinellas
County Schools has established an appraisal system that evaluates the performance of
instructional staff, providing feedback, support, and growth opportunities.

Statutory Requirements

Florida Statute (F.S.) 1012.34 requires that evaluations:
« Be conducted at least once a year for classroom teachets, EXCEPT teachers
newly hired by the district who must be cvaluated at least twice in thei fiist year;
+ Are based on at least 50% student learning growth data;
« Are based on four levels of performance: “Highly Effective,” “Effective,”
“Needs Improvement” (“Developing” for teachers in their fist three years) and
“Unsatisfactory,” and,
« Include criteria based on the Florida Educator Accomplished Practices.




In addition, Florida Statute requires that:
» Districts report performance evaluation results from the previous school year to
the State by December 1 (1012.34(1)(c), F.S); and,

+ Any reductions in workforce be based primarily on performance evaluations
(1012.33(5), F.S.).

Redesign & Development Process

In January 2009, to begin revision of the Appraisal System, a review committee was developed
to determine what was working and find areas for improvement in alignment with new Florida
Department of Education (FLDOE) requirements. The flist draft of the Appraisal System was
completed in the summer, Differentiated Accountability and Florida’s application for the Race
To The Top (RTTT) grant required further revisions during the fali.

In addition to participating in a review workshop, facilitated by St. Petersburg College’s
Collaborative Labs team, the committee consulted with the District General Counsel and the
Accountability, Assessment & Research department to further support the re-development of the
Appraisal System. Prior to submitting the draft to the School Board for approval consideration in
May 2010, the evaluation instrument was shared with district, school and union representatives.

Upon approval, the new apprasial system was piloted in fifteen schools during the 2010-2011
school year. The Office of Professional Development collected feebdack from instructional
personnel and peer reviewers throughout the pilot year. Mandates from the Student Success Act,
F.S5. 1012.34, and feedback data resulted in an rigorus Appraisal System developed for the
purpose of increasing student learning growth by improving the quality of instruction, and
supervisory practices.

Asg a continuous improvement strategic move, in 2013, Pinellas County Schools coniracted
services with Learning Science International, a national research facility that specializes in
effective utilization of research based instructional practices, to pilot a teacher effectiveness
system with an identified feeder pattern comprised of five schools, including one high school,
one middle school, and three elementary schools. Working with the Learning Sciences
International, the proposed PCS pilot includes a comprehensive professional development
component, focused classroom observations, deliberate practice and specific student growth
measures that provide timely feedback to teachers in order {o improve their instruction within the
year of evaluation. The intent of the pilot is to create a system that informs teacher practice and
continual growth, that meets statutory requirements and includes meaningful measures of student
growth for non-state tested couises.

In 2014, fourteen elementary and two additional middle schools joined the pilot teacher
effectiveness system making it a total of twenty-one schools using this evaluation system. The
varying differences to this system are outlined in Appendix 1.




Both Appraisal Systems are annually revised and submitted to Pinellas County School Board and
then to the FLDOE for approval.

ROLES & RESPONSIBILITIES

Instructional Staff Roles & Responsibilities
¢ Know and understand the rubric and the components of each section
o Utilize feedback and strive to continually improve
o Provide documentation as supporting evidence for non-observable indicators
o Complete an annual self-evaluation
o Utilize the Deliberate Practice Plan (DPP) to intentionally target growth areas in your
practice
* Actively participate in professional learning to continually grow your practice
e Complete all processes required of instructional staff in the evaluation process

Administrator Roles & Responsibilities
o Know and understand the rubric and the components of each section
o Provide training regarding the process and criteria of the appraisal system
o Complete and maintain Appraisal Certification requirements
» Provide on-going observation and substantive feedback to support continual growth
+ Facilitate and support the DPP process
e Support instructional staff in becoming a highly etfective educator and create an
environment that promotes professional learning
o Complete all processes required of administrative staff in the evaluation process
o Meet all appraisal system deadlines




FLORIDA EDUCATOR ACCOMPLISHED PRACTICES (FEAPs)

The appraisal system is directly aligned with the Florida Educator Accomplished Practices
(FEAPs). The FEAPs are the expectations defining the quality instiuction rubric, The rubric was
designed, in collaboration with stakeholders, to explain the components of quality instruction and
to connect instruction to student achievement.

Florida Educator Pinelias Expectation Research Framework
Accomplished Practices
(a) Quality of Instruction Danielson
_ ‘ Plans and Delivers Marzano ‘
1. Instructional Design and | ystruction Instructional Review
Lesson Planning (FL.DOE)
2. Instructional Delivery
and Facilitation
(a) Quality of Instruction Maintains a Student-
Centered Environment
3. The Learning
Environment Marzano
(a) Quality of Instruction Danielson
Ability to Assess Marzano
4. Assessment Instructional Needs
(a) Continuous Florida Educator Code of
Tmprovement, _ Performs Professional Ethics
Responsibility and Ethics Responsibilities Danielson
2. Professional




APPRAISAL SYSTEM

Evaluation Process Components

| Administrative Review

The Administrative Review is based upon formal and informal observations of practice, as
evidenced in the Professional Indicator Rubric, including observations of professionalism
through other site-related work requirements and activities.

|Stt:dent Growtlt Data ) o 1
As a requirement of the Student Success Act, all tcachers must have student achievement data
included as a major portion of the summative evaluation. This data is determined by Value-
Added measure, which is a statistical technique that uses multiple years of student and test score
data to estimate the effects of individual teachers on student growth.

1Professional Developmenf ) B} ___

Each year, instructional staff members complete a Deliberate Practice Plan (DPP). In this plan,
action steps are proposed. These actions are taken as an intentional study of a portion of your
practice. The action plan describes what professional development you will do to improve your
practice. This can include MoodleLMS trainings, observing colleagues who are demonstrating
best practices, book study, lesson study, PLCs and cross grade level PLCs that aie focused on
specific topics.




Evaluation Process Timeline

JSetvationts

e




An Appraisal Timeline is included below:

August — October

Teacher and administrator review previous year’s evaluation and student performance results.
The current year’s DPP is developed.

September-December

The first semester evaluation is completed for new teachers and struggling teachers. The DPP is
1eviewed and revised based upon the evaluation results.

December-February

Teacher and administrator review DPP, current student data and formative feedback. Revisions
to the DPP are made.

April-June
The teacher completes the Reflection section of the DPP. The teacher and administrator review

and discuss the DPP as part of the Summative evaluation process. Potential areas of focus for the
next year’s DPP are identified.

June-August

The district analyzes evaluation results, gathers feedback regarding DPPs and makes revisions to
improve the process.

EVALUATION TRAINING

Initial Certification

In oxder to provide consistency in teacher observations thioughout the district, all administrators
ale required to participate and complete Appraisal Certification Training which includes moie
than 20 houts of training. This includes a two day certification tiaining which administrators arc
required to successfully complete. The training is desighed to emphasize the importance of the
observer assessing the quality of the students’ learning based upon the actions of the teacher.
This is a shift in how tiaditional observations and feedback have taken place in the past.

The accreditation process was facilitated by Cambridge Education to train district staff in lesson
observation. Now, accredited district trainers guide groups of no more than five administrators
through practice in obsetving, scripting, and identifying the impact of teacher action upon
students and learning. During the two day process, participants complete four observations (two
practice observations on Day 1, and on Day 2, one for practice and one for certification), practice
a pre-conference and a post conference (completed one-on-one with the facilitator) in order to
attain their certification in lesson observation.




Inter-rater Reliability Assessment-

In order to ensure consistency across the district, administrators take part in a Rater Reliability
training to assess mastery of the formal observation process.

Annually, all school administrators will participate in evaluation training and assessment in
which they will conduct observations, script what they see, and then rate their individual
observations. The purpose of the session is to ensure that observers meet the minimum standards

for identifying appropriate elements of classroom insttuction as well as accuracy of rating and
feedback,

The observation results are ieviewed for consistency with a master score set in order to
determine whether calibration critetion has been met. Each administrator is provided feedback of
their performance, Calibiation 1esults are used to develop administrator training and support.
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NARRATIVE DEFINITIONS

1. Forma! Observation Cycle

a. Pre-Observation Conference: The teacher will use the pre- observation conference
foum, presented in Appendix B, to advise the administrator of what to expect
during the data collecting observation. It should take approximately 10-20
minutes to complete. Administratois will ask clarifying questions regarding
information on the pre-observation conference form and teacher comments,

b. Data Gathering Observation: Obseivation phase to assess performance relative to
the observable indicators as evidenced in the 1ubric. To assure inter-1ater
ieliability, all evaluating administrators will participate in training to use the
formative observation tools. This phase of the cycle should be at least 30 minutes.

¢. Post-Observation Conference: Informed by the results of the pre-observation
conference and the data gathering observation, critical conveisations will take
place to identify specific areas of strength and improvement to develop an
improvement plan with support that outlines changes to performance to achieve
improved student learning. The final phase of the formal observation cycle should
be approximately 10-20 minutes to complete. Teachers needing more specific
support will be placed on a Success Plan presented in Appendix E. The teacher
receives and signs the observation tool and post-conference form.

2. Substantive Visits with Feedback (formative walkthyrough): Informal progress
monitoring observations designed to measure progress relative to specific ‘look fors’,
which reflect the indicators on the appraisal rubric. These visits should be ongoing and
last approximately 10-15 minutes with immediate feedback so that teachers can improve
their performance {rom visit to visit which can produce gains in student learning. These
are evaluative.

3. Walkthroughs: Non-evaluative obscivations to help school leaders strategically monitor
SIP goals, the climate of the school and look at school patterns to monitor school
improvement goals and to plan for things such as professional development and
celebrations.

4. Success Plan: Prescribed improvement plan documenting performance concerns, The
teacher will be provided with ongoing support and assistance through professional
development and in some cases, be assigned a mentor.

5. Yalue-Added Student Data: The Value-Added scoie reflects the portion of student
growth attributed to the teacher, also known as the “teacher effect.” The number of years
the individual has at the particular level (individual, school, or district) will determine
their Value-Added percentages (40% or 50%). Flow Chart and Business Rules will be
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presented following revisions for the 2013-2014 school year based upon changes in
statute. By the 2014-2015 school year, all teachers will have their own Value-Added
score. Florida Statute (1012.34(8)) requires the State Board of Education to establish a
process to permit instructional personnel to review the class roster for accuracy and to
correct any mistakes relative to the identity of students for which the individual is
responsible for. Beginning in 2012, using the business rules, teachers will use the FLDOE
online tool to verify their 1osters for Value-Added data.

The verification protocol is as follows:

Verification of your roster is a biannual process which serves many purposes; The
students assigned to you, as a result of verification, may be used for the following: your
Value-Added calculation (if you receive one), for possible future calculations, and many
other tools being developed by the State of Florida. Tt is imperative that your roster be
accurate. Even if you do not receive a Value-Added score this year, the roster may be
used in future calculations.

The Verification Rules are as follows:

1. The rosters are representative from FTE surveys 2 and 3. The State uses the FTE
survey data submitted by school districts to compile teacher rosters. The school
district does not have an option to use a timeframe other than that as determined
by the survey. The delay between survey week and the roster verification process
is due to the state’s swvey timeline and when the state compiles the rosters
statewide.

2. If a student is on a teacher 1oster ANY day between the survey period, the student
must remain on the roster

3. Only actual errois are to be considered appropriate for changes

a. Poor attendance or poor performance is NOT a valid reason for removal of
a student
. Keep in mind that VAM accounts for this in the formula

4, If a student is removed from one teacher’s roster he/she must be added to another
teacher’s roster

5. Rosters must represent the 1eality of who is in each teacher’s classroom




Notes for teachers in unique situations:
[. For co-teacher and inclusion teachers:

a. Teachers in a classroom in which two or more teachers share responsibility for
planning, delivering and evaluating instruction for all students in a class are
considered co-teachers. To be considered co-teaching, this delivery system is
provided whenever a class/subject is taught by two or more teachers and must
continue for the entire class period every day the class is taught. All students will
be reflected on both teachers’ rosters.

b. For “Inclusion” or “Support Facilitation” scheduling methods, the inclusion
teacher meets with an individual student or small group of students on an
individualized basis within a traditional classroom to supplement and/or reinforce
instruction given by the Gen Ed teacher. Both teachers share in the planning of
instruction for the inclusion students. The Gen Ed teacher is considered the
primary teacher. The inclusion students are reflected on both teachers’ rosters.

2. Elementary Gifted and PE teachers should be scheduled using the scheduling
method that best represents how they serve their students.

a. For example, if both PE teachers share all students they are considered co-
teachers and all students will be reflected on both teachers’ rosters; if they each
have responsibility for certain classes or grade levels, they are considered “self-
contained”, and each teacher’s students will only show on their roster.




Instructions Roster Verification Process

Instructions
Teachers may check their roster in “Reports Manager” by:
Sign in to PCSB website

. Click on “repoits™

. (o to the folder called “ProfDevelopment”

Click on the report called “Students Roster (RSK0025)”

: Select the correct FTE Survey Report following from the dropdown
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Instructions Roster Verification Process {cont.)
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Instructions Roster Verification Process (cont.)

Please ensure that the survey is as it appears below. Once the report is run (view report), you
will see the courses that you are teaching. Below the course, you will see three columns of

students, Verify that all the students assigned to you meet the criteria stated in the directions
above.
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Instructions Roster Verification Process (cont.)

¢ Ifyou DO NOT need to make any changes, NO ACTION is necessary

e If you need to make amendments based upon the Roster Verification rules, please:
1. Print the roster
a. Where it states “select format”, choose “Acrobat (PDF) file”
2. Click on “export” which appears to the right
3. Print the PDF document as you would any other document from your computer (save
a copy for your records)
4, Manually note the changes needed
a. Examples: Add student (full name and ID), Delete student because..., Change
course because, .,
5. Make a copy for your records
a. Note: you will not have access to the reports after the duc date
6. Give the original printed roster with changes to your DMT by Due Date
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Instructions Roster Verification Process (cont.)

e The DMT will complete the normal amendment process

1. If a teacher submits a change outside of the Roster Verification rules, the DMT will
forward the information to the principal ‘

2. The Principal will follow up with the tcacher to explain why the amendment will not
be made

3. The DMT will forwaid any roster conflicts to the principal for ieview and decision
making

4. The DMT will send a copy of the teacher’s printed report and noted changes, with the
amendment information, to the FTE Office

5. DMT’s will complete the amendments by Due Date

6. The FTE office will complete amendments

Special Note

Florida Statute 1012.34(8) requires a state process to permit instructional personnel to review the
class roster for accuracy and to correct any mistakes. It is important that you carefully follow the
guidelines and only add or remove students according to the rules. Intentional changes that do
not fall within the rules will result in deletion of those changes and may result in additional
review by district personnel in accordance with the Code of Ethics.
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Pinellas County Schools Teacher Growth Measure Pilot Evaluation System

Pinellas County Schools (PCS) will continue to implement and expand the Teacher Growth
Measurement Pilot being conducted in partneiship with Learning Sciences International (LSI).
The Pilot has expanded by 16 schools and will now include 21 total schools (17 elementary, 3
middle, and [ high school).

PCS and LSI are committed to:

o Providing teacheis with meaningful, understandable, valuable, and relevant data that
clearly emphasizes the importance of a continuous cycle of improvement.

o Developing multiple measures revealing specific stiengths and giowth areas to help
teachers strengthen their instructional practices.

o Improving student achievement by providing data to teachers that empowers them to be
in controf of their own professional development.

e Allowing teachers to adjust instructional strategies while the students are still in their
classrooms by providing leading, diagnostic student growth data.

In the 21 Pilot schools, results of the unit assessments may provide opportunities for teachers to

receive additive points in the Administrative Review or Delibeiate Practice portions of the
Teacher Evaluation System.

STUDENT PERFORMANCE DATA

Value- Added student data: The Value-Added score reflects the portion of student growth
attributed to the teacher, also known as the “teacher effect.” The number of yeais the individual
has at the particular level (individual, school, or district} determines their Value-Added
percentages (40% or 50%).

If a state-standardized assessment is available for a course, only that assessment will be used in
the Student Performance portion of the evaluation. In cases where the local assessment is not
ready or available, the district will derive the Student Performance score using state assessments
or other standardized tests administered to the students assigned to the teacher, including Pilot
Unit Assessments.

Florjida Statute 1012.34(8) requires a process to permit instructional personnel to review the ¢lass
roster for accuracy. The verification process is as follows:

1. Information and timeline available in the Instiuctional Performance Review site for Teachers
and Specialists.

2. Tach semester instructional staff will verify rosters

3. District will review rosters and complete final submission to the Florida Department of
Education as part of the state roster verification process.

**This process is subject to change based upon FILDOL action.**
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Plan for Student Performance Data Use
2014-2015

Hwigh School

—— Job'Description — Student = ‘bilotEvaluation Data Plan—

HS FSA subjects State assessment . State assessment
HS non-FSA subjects FSA Reading Scores District-Developed unit assessment
Algebra State assessment State assessment
Algebra 2 Algebra 2 EOC Algebra 2 EGC
Biology ~ - - - Brology EOC Biology EQC
Geometry Geometry EOC Geometry £0C
US History US History EOC US History EQC
(11" grade)
Non-FSA grade leveland -~ | -PERT District-Developed unit
Non-State EOC courses || -FCAT retakes assessment
-AICE
AP Teachers AP Exams
IB Teachers -| 1B Exams

Middle School

: = ——= == DilotFualuationDatablan.|
Middle School FSA Subjects State assessment State assessment
Middle School non-FSA FSA Reading Scores District-Developed unit assessment
Subjects
Middle School Algebra, | EOCs District-Developed unit assessment
Civics, Geometry (EQC)
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Plan for Student Performance Data Use
2014-2015

Elementary

B e
'fj’t—%]bbfﬁesenptlon;.wp— =

A T
PreK

Kindergarten

ELA unit assessment

District-Developed unit assessment
{ELA or Math)

First Grade

ELA unit assessment

District-Developed unit assessment
{ELA or Math)

Second Grade

ELA unit assessment

District-Developed unit assessment
(ELA or Math)

Third Gfade

ELA unit assessment District-Developed unft assessment
(ELA or Math)
Fourth Grade State assessment State assessment
Fifth Grade State assessment State assessment

Elementary Art, Music, PE

State assessment

State assessment

Elementary Library Media
Tech

State assessment

State assessment

Student Services

Guidance: Elementary

State assessment

State assessment

Guidance: Middle

State assessment

State assessment

Guidance: High

gth_q1™ grade: Grade level FSA
Reading

12" grade: Cohort on track

District-Developed unit assessment

Educational Diagnosticians
{Student Services oniy)

FSA Reading Scores based on
percentage of time at schools served

Psychologists

FSA Reading Scores based on
percentage of time at schools served

Social Workers

FSA Reading Scores hased on
percentage of tume at schools served

Student Service staff not
assigned to any school

FSA Reading Scores based on
percentage of time at schools served

20
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Plan for Student Performance Data Use

e e B S |
-Description=—== ==

B ety

2014-2015

e T e A e A
T T ey e

B

Self-Contained: Access
Standards (preK-12)

- Prek: ABELLS

- K-2: local ¢ross curricular umt
assessment

- 3-12: FAA

District-Developed unit assessment

Self-Contained: Standard
Dipioma (preX-12)

Same as general education teachers

State assessment

Varying Exceptlonalities (VE):
Co-Teach
{All students in class assigned)

Same as general education teachers

State assessment

Varying Exceptionalities (VE):
Support Facilitation
(ESE students assigned)

Same as general education teachers

State assessment

Teacher on Special
Assignment (TSA): MS

Schoolwide ESE Proficiency score

District-Developed unit assessment

Teacher on Special
Assignment (TSA): HS

Schoolwide ESE Proficiency score

District-Developed unit assessment

Behavior Specialist
(65% ESE/35% Gen Ed)

Schoolwide ESE Proficiency score
(65%)

Schoolwide Student Performance

Schoolwide District-Developed uinit
assessment

Speech Language Pathologist
(SLP) ;

FAA

Individual FSA Student
Performance Score

Combination. FAA & Individual FSA
Student Performance Scotre

Educational Diagnostician
(CED, AED)

FSA districtwide Student Performance
Score

Occupational Therapist/
Physical Therapist (OT/PT)

FAA

Individual FSA Student
Performance Score

Combination FAA & Individual FSA
Student Perforimance Score

Vision, Deaf/Hard of Hearing

General Ed: FSA
Access: FAA
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RATING GUIDELINES

Making Meaning of the Indicator Levels

Highly Effective

“Highly Effective” is when the strategy has been implemented correctly and includes all the
components at the effective level and now the teacher can focus on innovating within the
element. In other words, the teacher monitois students’ undeistanding of the learning goal, as
defined in the effective rating, seamlessly into his/her instruction and now can shift the focus so
that 100% of students’ progress towards the learning goal.

“Highly Effective” comes when the teacher has deep understanding of the stiategy and the
appearance of effortlessness and ease when using the strategy and demonstrates the ability to
flexibly modify the use of the strategy based on the feedback from students (non-verbal, verbal)
to improve or maximize student learning. The teacher can explain with clear purpose and
intentionality his or her rationale for modifying the use of a strategy to maximize learning for
groups of students or individual students. For “Highly Effective” the teacher is adjusting and
adapting a strategy from the effective level to ensure all students are learning.

“Highly Effective” has the following characteristics:

+ The teacher demonstrates monitoring with fluency and case to see whether the strategy is
working or not and makes adjustments to students’ feedback.

+ The teacher adds their own innovations to the strategy to make it more effective. For
example, the teacher modifies a KWL info a 4-step process and can explain the intentional
modification of the strategy and the impact on increasing student learning. In other words, he/she
can explain why/how the modified strategy works better for his/her students than the “standard”
strategy.

+ Teacher intentionally adjusts and tweaks the strategy for his or her students resulting in
greater understanding and learning.

+ Sometimes it is planned; sometimes it is “on the spot”

As the teacher monitors the effect a strategy is having on learning and notes that it is not working
for all students, he/she adjusts and adapts the strategy so that all students are learning. Ask
yourself, “Is the strategy having the desired effect on student learning for most or all?”

Effective

Of the things identified in the rubric, all are done correctly unless otherwise noted. This is an
arca of significant yield for raising student fearning for teachers to monitor students’
understanding and is the key to being rated at the “Effective” level. Tt is not just asking questions
of some students in oider to check for undeistanding. Evidence of monitoring of learning can be
observed in how the teacher obtains feedback from students about their learning through
examination and feedback about student work, confelencing with individual and groups of
students and use of particular response rate strategics, It is also about monitoring thiough
listening, looking and responding appropriately when students are {following the instruction of
the teacher or not doing what has been asked of them. Monitoring is also observed when a
teacher makes immediate and specific adjustments based on the feedback that the teacher
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receives from the student. The teacher implements the strategy as outlined and asks, “Is it having
the desired effect for all/most students?”

Developing/Needs Improvenient
Of the strategies identified in the rubric, one or more construets were not evident or were
implemented incorrectly. Or, they were implemented but not monitored for student learning,

Unsatisfactory

Of'the evidence identified in the rubric (look-fors), none were apparent. Specific example: The
teacher is beginning a new unit of instruction and it would be approptiate to establish leatning
goals and the teacher did not.

Annual Analysis of Differentiation of Evaluation Ratings

Pinellas County School’s Data Working Group will analyze the district’s current evaluation
systems’ capacity to generate differentiation on the four statutorily required summative
evaluation ratings with the goal of better aligning instructional practice scores with student
achievement scores throughout the district,

The Data Working Group will maintain representation from:
# The Pinellas Classroom Teachers Association
e PCS teachers
e PCS administratois
e The offices of: Teaching and Learning, Exceptional Student Education, Professional
Development, Technology and Information Systems, Student Services, Strategic
Communications, FTE, and Assessment, Accountability, and Research.

To allow for better differentiation of the four statutorily required summative evaluation ratings
and the 1elated cut scores, the district’s Data Working Group will continue to review and analyze
evaluation data, review the cut scores for all individual components (instructional practice,
professional development, and student performance), compare Pinellas County data to other
districts, and seek technical assistance from the DOE. This analysis will generate future
recommendations for better alignment of the instructional practice score to the student
achievement scores.
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PROFESSIONAL DEVELOPMENT

DELIBERATE PRACTICE PLAN (DPP)

The purpose of the DPP is to intentionally and incrementally improve teacher practice in order to
increase student achievement. The plan provides an opportunity for analysis of teacher
evaluation and student achievement data, Through this analysis instructional staff will reflect
upon their professional learning as it relates to impacting student progiess; building upon their
own professional growth. In order to complete the plan, individuals will review their school-wide
initiatives, consider student assessment data, prior year evaluation iesults and then identify
learning goals that focus on student achievement. The DPP is a 1equirement of the district and
state and a component of the teacher evaluation. The DPP contains clearly defined goals and
activities designed to improve teacher practice. Administrators will meet with staft to discuss
their progress and plans at the beginning, middle and end of each school year. Administrator and
teacher may document amendments and comments in the notes section.

The Deliberate Practice Plan contains the following sections:
¢« Self-Assessment

*  Goal Development

+ Action Plan Development

+ Track Progress.

The administrator and teacher both contribute input and notes to the DPP.
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Teacher Self-Assessment

The purpose of the teacher self-assessment is to provide teachers with an opportunity to take a
reflective look at their current practice, of where they are as related to the indicators and assist
them in identifying priorily areas for professional growth. The teacher sclf-assessment form is
categorized using the FEAPs and identifies specific indicators for a teacher to rate themselves,
using the same ratings as the evaluation. In the DPP development process, the teacher reviews
the previous year’s evaluation results, completes a self-assessment form and then identifies gaps
between the curient data and performance and the desired state, The teacher and administrator
will review this information to identify and establish potential goals for the DPP.

Parental Input

Florida Statute 1012.34(2)c requires that the district “...give parents an opportunity to provide
input into employee performance assessment when appropriate.” Each school annually gives
notice that they have an opportunity to submit the Parent Input form and submit to the building
administrator, This input is included in the formative portion of the Teacher Evaluation, Sec PCS
Parental Input Form in Appendix F.

Appeals Process

According to current contract language, as determined through district and PCTA collaboration
and negotiation the process for amendment of evaluations is as follows:

Category 2 (Annual Contract) and Category3 (Professional Services or Continuing Contiact)
teachers shall have the right to request an appeal through the Area Superintendent in the
following cases: Category 2 teachers with an Unsatisfactory evaluation and Category 3 teachers
with a Needs Improvement or Unsatisfactory evaluation. The appeal shall be filed in writing with
the school principal within five (5) days of receipt of the evaluation. The principal shall issue a
written decision within five (5) days thereafter. An appeal may be made to the area
superintendent in writing within five (5) days of 1eceipt of the principal’s decision, and the area
superintendent’s written decision shall be rendered within five (5) days theieafter. The area
superintendent’s decision shall be final, non-appealable, and non-gricvable.
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APPENDIX A

Description of Teacher Observation and Evaluation Forms

1 O e T T T e T e T T T o T T T e Lo T AT T T
N T *Jeiuﬂl!w LR A RSB GG
| Observation and /) .. . Purpose- 1] il hw Uses| | It l it s dlji) ) B E semt to'fl 1) | Who seest): Il
'Evalivation Forms il 0 el M g AR |Hh il Hr"'||||‘ T T (III" SRR mli|' I
Pre-Observation This form is used to gather Both, the teacher Th1s form 1s The teacher submits | Teacher
Conference mmformation about the purpose provides information | completed and this form to the Administrator
of the lesson and strategies to be | for the form and the | reviewed prior to the | Administrator prior
used to meet the learning administrator utilizes | formal observation | to the formal
objectives and ensure student the form in and during the pre- | observation
learning preparation for the observation
observation conference
| Observation Data | This form is used to collect Administrator (an This form is used The form is not sent | Teacher
| Coliection Tool classroom data (teacher and individual who during the formal to anyone but can be | Administrator
student evidence) by the completes classroom | observation used to write up the
administrator teacher evaluations) post conference
completes this form form.
Post-Observation | This form is used to guide a The individual who | This form is used The form is not sent | Teacher
Conference discussion following the completes the during the post- to anyone. Administrator
observation to identify strengths | classroom teacher conference,
of the lesson and identify areas | observation uses this | following the formal
of improvement in order to form observation, to guide
support gains in student feedback
learning
Deliberate The purpose of the DPP is to aid | Both, the teacher This form is The form is Teacher
ractice Plan the teacher in improvement of | completes the form | developed at the uploaded into Administrator
(DPP) practice in through self- and the start of the school- MoodleLMS for
evaluation and reflection in Administrator year to initiate the revisions by the
order to increase student reviews the form at | process of goal teacher and reviews
achievement scheduled intervals | setting and reflection | conducted by the
administrator
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Description of Teacher Cbservation and Evaluation Forms (cont.)

O R R T T M A M o o
 obs Servatior an \Adm i }; i ,,l' Purpose >", G Ie /| Who Us e M Whnl 't'ﬁ' o IH*‘U i Wi 'o.i Witsentto A mmo ses"” ]
EvaluatmnuFormswI:.‘h#, "J.u' i I8 "'IH i Ill} \J"ul\lﬁi”h | N [fwlr ’H il J”"“ill(‘lhi‘l g .i’;lfw\(ﬂf Il i 4‘[ i (I AH ARG IUI‘. i HW i AR \IM Mm i w h il ph.l" i "( My

Performance This form 1s used to provide The teacher Itis recommended The form is not sent | Teacher
Review-Teacher teachers a self-assessment of completes the form | that teachers to anyone. It is Administrator
Self-Assessment where they are (as related to the complete this form | optional to share this | (optional)
{Optional) indicators) and assist them in at the start of the form with the
planning next steps school-year Administrator during
the evaluation
process
First-Semester This form is used as an The Administrator First 60 days of Final overall rating | The Teacher,
Teacher evaluation tool for new teachers | and the Teacher use | employment 1s sent te the Administrator and
Hvaluation Form | within the first 60 days of this form FLDOE FLDOE
employment to aid in
identifving strengths and Anonymous data
weaknesses and develop steps from this process
to improve will also be used by
Professional
Development for
fraining purposes
Summative Form | This form is used in the formal | The Administrator Annually The Teacher, The Teacher,
{(ox-line) documentaticn and overall and the Teacher use Administrator, Administrator and
evaluation of teachers this form District and Florida | FLDOE
DOE wili receive
copies of this form




Pre-observation Conference Form

PINELLAS COUNTY SCHOGLS
PRE-OBSERVATION CONFERENCGE FORM

Teacher School Sie
Subject/Grade Date of Conference
Administrator Date/Time of Conferance

The purpose of the pre-observation conference s to enhance and clanfy the understanding of both the teacher and administrator of
the classroom observation The form will guide the discussian led by the teacher

Directions® The form should be completed by the teacher for the observation fime scheduled and given to the administrator prior to
the conference.

List the standard({s) and goal{s) to be addressed In the lesson,

Describe what you did to plan for instruction

Identify the instructional strategies (referenced in the rubric} you will use during the lesson.

List and Sequence the actvilies

What preceded this lessan?

What will follow the lesson?

Cther informatien to help the adrmimistrator better understand the lesson or classrocm envirenment during the observation

PCS form 3-16812 (Rev 9/12) Whuta - Teacher Yel'ou — Administrator Calegory O
Ravigw Date 9713
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APPENDIX C
Post-observation Conference Form

PINELLAS COUNTY SCROOLS
POST-OBSERVATION CONFERENCE FORM

Teacher Schoot
Subject/Grade Date of Canference
Administrator Dateffime of Observation

Learning was besi when..,

Learning could be improved by,

ldentify professional learning to promote Incremental improvement of practice and to be included in the 1PDP

Use appropriate line below and print or type your name. Use appropriate Jine below for your signature,

Teacher Teacher Signature
Administrator Administrator Signature
Date

Teacher Reference: Refer to the Professionat Indicator Rubric

PCS form 3-3013 (Rev 9/12) Whita — Teacher Yelow — Advnistrator Galegory O
Revievws Date 9/13
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APPENDIX D

Pinellas County Schools
Teacher Appraisal Observation Data Collection Tool

Teacher School

Subject/Grade Date of Conference
Date/Time of Observation

Evaluator :

Obsei vation Data-Collection-Tool contains indicators that may beobservable=diring aformal
observiifion,

1 1 Ablllt} to Assess Insh uctlonal Needs

= fHow doLuseninllinle-assessnients and informalion (o plai i,

Teacher Evidence Student Evidence

1 2 Plfms and Dellvels Instr uctlon

T eacher Ewd’ence Student vzclence

Tdoio- Ize@ de@ﬁf&p :ﬁE!WWd 7

Tecacher Evidence Sf ua’en/ Ev:dence
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Pinellas County Schools

Teacher Appraisal Observation Data Collection Tool (Cont)

1 2 Plans . and Delivexs Instructlon

Jor{leaining:

I eachei Ewdence

Student Evidence

2.1 Maintains a Student Centered Learning Environment

Teacher Evidence

Sru;ienf Evidence

e
eknoivledge adlierencet

Teacher K wdence

Student Evidence

a2




Pinellas County Schools

Teachel Appr ‘ilS‘il Observatmn Data Collectmn Tool (Cont)

Teacher Ewdence

Student Evidence

Teacher Ewdence

Student Evidence
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APPENDIX F

PARENT INPUT FORM AND PARENT/TEACHER INPUT FORM

Attached ara two lorms that aro designed to meot state requirements of providing a mechamsm for inpu! mito
feacher and admmnisteator parformance evaluation Schools are roguired to advertise this prosuess and make
forms avaiiable in the scheol offlice

Parent Input Form

{regacding leachar evaluation)

The Parend Inpul Form {or sundar sehool baead lorm) may be used Ly pacants regarding input into a teacher
evaluation, The adm nistralor aecides how much weght s given to the parent input Forms must bo signed to be
used for consideration A copy must bo gven to the employea Parent input formns acod only ke kept on e tor
one year and than thoy may be discardad Forms should bo available in the schoot oflics The sunplost way to
commumnisale the avalability of the formis through the school newsletler,

Parant/Teachar Input Form

(regarding adrnistrator ovaluation)

ParenUTeacher input Form {or a sinuldr school based {otm) may e used by parenls and lcachess o pravide
nput regarding an admuustrator s evaluation, Forms showld be avalable to parents and teachars i the schood
oflice Forma must be signed and sent 16 the appropnate Area Supanntendeant via poay of US mall

Ploase be sure to share the information ragarding both lorms wath your pasents and stafl Fee! free 10 use the
samplo nolice below as a communeaton piece fof your newslelter,

SAMPLE NEWSLETTER ARTICLE

Parent Input

Pinollny County Schonis welcomes inpul of paronts ragarding the b performance of distric! emdloyees,

A Parent Input Form is avaitablg for parenis to give input regardamg teacher porformanca, Also available s
a Parent/Teacher Input Form for input regarding adinny'sirator perormance Cach foim frequiras a signatura.,
A copy of the fanm will be shared vath the emiployee Forrms are availabla i tho school ofhce

Cs Az




Pinallas Counly Schools welcomes the nput of parenis and leachers regarding the [ob performance of distael administrative
aemployens When you have completed the lorm, please relusivit 1o appropriate Area Supertendent (sed list bafow) via pony mait
(sco school secretary for envelope) or by US Mall Please be sure o retam yous copy The ParentfTeacher Input Forms ara avail-

PINELLAS COUNTY SCHOOLS
PARENT/TEACHER INPUT FORM
(REGARDING ADMINISTRATOR PERFORMANCE)

able in the main ofhice. All commants will by shared with the employee for professional growth andfor recognition,

Employee Name

arentGuardian Name

Schoal

Paront/ Teachor Commants:

Student Name

Date

For your comments 1o he considaerad, you must sign below,

ParenifGuardianfTeachar Signature

{requitad)

e ke T e g

Arod | Oifico

Ared 2 Office

Arga 3 Offica

Arca 4 Olflce

Patriw Vinght
Az ssstant Supeimiondent
F AN Sl 0l SW
Largo, FL 33770

Dr Véham Corhet]
Assatan] Supet alendenl
A0 Ath Strout SW
1 arga, FL 33770

Ward Kermatly
Assiglant Bupsinlendes
301 dth Steaut S
Laro, FL 33710

Dr Babara Hies
Aswustary Supenntendan
304 $1h St SW
targo, £ 33770

FOS Farm 3 2800 ey 412)
Rearw Dale 113

Vi ste  Heglen Supaimier dont

Yo ou » ParerifTea, (2

Pk - Deeployen

Calegom Y




APPENDIX G
Professional Indicator Rubric: Defining Quality Teaching in Pinelias County Schools

The rubric is the common language of instruction in Pinellas County Schools and can be used as an instrument for self-reflection, assessment, and
deliberate conversations among teachers, those responsible for evaluation and those coaching or mentoring colleagues. It is designed to be used as a
tool to define performance standards, to help interpret the teacher’s practice, make informed decisions about ongoing professional development and
for evaluation purposes. The rubric describes different levels of practice or knowledge. To use the rubric begin with the effective rating description
which illustrates that the teacher consistently implements the stratecy ﬂuenﬂy and monitors the effect on student learning.
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Adal How do' 1 1 g | | Adjust plans to Integrate student self-assessment and Implement incorrectly | Implementation was called for
m"volve and. gﬁldd:i ensure 100% of reflection of progress toward performance | or with parts missing | but not exhibited
all Stﬂd(l’:lllli:lsl uin‘i ‘ﬂ 1| students’ progress levels using an appropriate criteria/rubric
traclunir :tl'lelri I ‘1| towards the learning | for each learning goal
own progress 1l '] goal Provide meaningful and timely feedback

I
|
|
M : Assist students in setting their personal

toward meet g‘r X il on progress toward learning goal
‘the voals"h il g
3 (Ma%zapﬁ‘,r:iqpp)m ! academic goals and monitoring their
ST I|f{-i;[1!“ ) erowth towards their individual goals
el ‘H:‘I.|I|‘}:‘ Engage students in peer assessment of
‘{':, X wij‘\' ! !I}:J‘ :}‘1 work using an appropriate criteria/rubric
il | ‘N‘ij E!i;;'.f ‘ Monitors the extent to which students
ST ”.;‘uflh“y‘m understand their level of performance
1. 1b How, 60 111t Adapt or create new | Include a variety of assessments/checks for | Implement incorrectly | Implementation was called for
use forln}atlve‘ i ;in‘ strategies for understanding as a regular part of or with parts missing but not exhibited
'assessp;l,ehts to, Wit :f collecting and instruction
collect and track 1 | tracking student Determine student understanding/mastery
studellllt lpi'(‘)urp's!é': It progress to ensure of the lesson goals
and vuldeH ] It | 100% of students’ Collect and document student progress
mstructlon o h i progress towards the § using formative assessment results
'(Danlelﬁb:'#, 1996)' i} learning goal Monitors the extent to which formative
'{Marzaho, '2(}07)‘ H assessment guides student learning
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Indicator Rupric: Defining Quality Teac

hing in Pinellas County Schoois (Cons)
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1l ‘ | H 1

research-based tools
and assessments
to ensure 100% of

adjustments need to be made when planpning
curriculum and/or delivery of instruction
Utilize informal assessments to target and

incorrectly or with
parts missing

but not exhibited

.Plan‘; trI ction?, ‘\‘ students’ progress identify specific strategies and/or interventions

'i!(:Dan;eng nﬁ'l ;11996)“ towards the learning | to meet students’ immediate needs and

IuGMar:zh 0, 2007) il goal continue to address those students not making

':i.(plu A ;Fr) f progress toward learning goals

le||| A, i {11,3 i Monitors the extent to which assessment

.‘-.‘“;Ih .u“g] ’; uhi ';ill”l“ph M guides student learning

AT iR

‘ 114, How;‘do Ty oy Adapt or create new | Use a defined process for disseminating Implement Implementation was called for

! ‘uﬁl,l,z . avaﬂablel ||| |

Itech oloay to e i
| \colI'ect ‘aqalyze',u it
Iand \communlcate b

TN

Student data‘? L ‘b!:m

r (Damelsonll |'|1996‘

strategies with the
use of available
technology to gather,
analyze, and
communicate student
data

information and receiving feedback through
the use of two-way communication tools for
students, parents, and colleagues

Use district database methoeds to gather and
analyze student data

Use technology to create visual displays of
results

Monitor the effectiveness of the process of
communication

mcorrectly or with
parts missing

but not exhibited

. i 1, \‘ K
||11italntal
1 | |

.accu;rate,' u||, |
‘cqmplete,‘andw , | |

\updat 'd| ] ‘\J“J‘W‘\‘EY ‘ III
“documlen“tatwn‘ qf i
Studeht da%a"u il |'

|I|| It

| ERBAJFLDOE), !

.| Adapt or create new
strategies to maintain

‘1 accurate, complete,

| and updated
documentation of
student data

Utilize and implement a system to document
current student data for all assessments,
including formative and summative student
data to monitor development

Implement
incorrectly or with
parts missing

Implementation was called for
but not exhibited
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Professional Indicator Rubric: Defining Quality Teaching in Pinellas County Schools (Cont)
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: effeéti{'e ms‘gx;lz‘iﬁﬁtibﬂ:.‘; I students progress and/or CCSS
(Damels“qn, 1?96)* ! N i | towards the leamming | Identify or create appropriate
(Ma;zan % 200?{) ,.M il goal criteria/rubrics to describe and measure
(l‘lttpl/lll'WW‘}Vl ?V,ld orq);'l the expected level of performance
Iy -"i‘"‘i';;”i;: Utilize a balance of research-based
} ‘1""'11 o K Ut strategies based on individual student
: :“l o learning needs and progress towards the
learning goal
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! ‘ . u‘ f‘l‘:l i and families
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' ',‘l].ll‘lwl"\ | Monitor students™ ability to identify the
o learning goals and understand expected
LIRS levels of performance
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FProfessional Indicator Rubric: Defining Quality Teaching in Pinellas County Schools (Conz)
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towards the learning

explicit instruction, modeled instruction,

modgl"lh Jiat ‘” ‘”‘“ goal guided practice, and independent practice
:'l { ’ :m J" ' 1|| "'N ';;n S or the 5 E’s appropriately based on
i (IRDA FLD@E) : ““"‘ student need
||(httH// Yy I" A IaViﬁd 0 q%) Monitor the effectiveness of the
f,;j”w‘;;‘;“ g iiM'l' 71;3‘11}:‘1;1“‘%’:1‘;;“-; instructional model on student learning
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‘1 2d. Wﬂlat dol I“do X Adjust instruction to | Use the appropriate instructional elements | Implement incorrectly | Implementation was called
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ensure 100% of

| students’ progress
towards the learning
goal

correctly based on students” needs:
identify critical information
organize students to interact with
new knowledge

preview new content

chunk into digestible bites

o process and elaborate on new
information

o record and represent new
knowledge

use questioning techniques to
promote learning

Monitor the effectiveness of the selected
element(s) on student learming

or with parts missing

for but not exhibited
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Professional Indicator Rubric: Defining Quality Teaching in Pinellas County Schocls (Cont)
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'bractlce.and“ ‘ry b f:; students’ progress e review content
[ déepen thelr“' I \1}} towards the learning e organize students to practice and
'undersfandlqo fo‘f | goal deepen knowledge
.mew‘kn" N Illedcre‘? il I use homework effectively
(Malrzhno,“lﬂﬂl’?) o | o examine similarities and
‘r‘l‘,:, o 1 ’|‘|‘J“ r( ! ‘|,I ) differences
i i il i o i i e examine errors in reasoning
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IS e processes
‘;‘,';}!5"': J “; wi;\ l:! Ii)l:l‘ ‘ 11“‘1 ! o revise knowledge
HRTRA TSy .""‘ w" e use gquestioning techniques to

promote learming
Monitor the effectiveness of the selected
element(s) on student leaming

1 2f Wl'l'at dq;I dll,' Adjust instruction to | Use the appropriate instructional elements | Implement incorrectly | Implementation was called for

to help 'studentls” o j ensure 100% of correctly based on students’ needs: or with parts missing but not exhibited

Generate ?‘I}El .tes'f ﬁ ! students’ progress e organize students for cognitively

hypotheséé |about‘ | towards the learning complex tasks

‘new knowled e" [ goal e engage students in cognitively

| I(Max"zano,. 2007) i complex tasks involving generating

B ,;'I'l!l "‘“Tﬂm“ ) hypotheses and testing

] g ,Ii!"..'-': g\r}% provide resources and guidance

W i use questioning techniques to

il|'t s iy ‘,;I ; promote learning

g e Monitor the effectiveness of the selected
ol

element(s) on student learning
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to talk about themselves

Present unusual or intriguing
information

Monitor the effectiveness of the selected
element(s) on student learning

Professional Indicator Rubric: Defining Quality Teaching in Pinellas County Scheols (Cont)
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d‘o ‘Fq;ﬂgn:g:%gﬁ?l“: W Ll“i‘*h';f:'\ ensure 100% of correctly based on students’ needs: or with parts missing | but not exhibited
'isﬁudex# "{1'1”':4':'! L | students” progress o Notice and react when students are
Nearning? ! [l towards the learning not engaged
H(IRD;I,%K, FLDQE':! goal o Use academic games
(Damels'o%, 1?96‘)‘ ﬂ ‘ e Manage response rates
| l(qu:zgn’o.,' 2007) ol e Use physical movement
flh ‘:‘ i P e Maintain a lively pace
L » Demonstrate intensity and
enthusiasm
e Use friendly controversy
o Provide opportunities for students

I||I]H 2h q"; |I| I]‘ ‘ i \H}
use avaﬂable X 'i" ! li

1 technoloo‘y tOOIS"I 1

Adjust instruction to
ensure 100% of
students’ progress

Utilize different forms of technology
consistently during classroom instruction
Plan interactive lessons utilizing available

Implement incorrectly
or with parts missing

Implementation was called for
but not exhibited

g i e
@ppor’tumt;les'for
students‘ to u§e gl il
technoiogy toii " |i
sup;io'rt lea‘rnmg‘%
(Damelso‘n,n1996) )
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i

students’ progress
towards the leaming
goal

demonstrate application of learning
Create opportunities for students to work
collaboratively/individually with the
technology

Direct students to the appropriate
technology tool for leaming

land fééources Lt‘o‘ "' | towards the leaming | technology

en‘craoe 's‘lc'pdellalt% u‘a“n goal Create routines for the utilization of

leamlﬂv°'| i i i) technology

' '(IRDA,\ FLB'OIE) K Monitor the extent to which the

i ‘l | :il ' ii‘n. \‘ I il u‘l II. |I,| I technology engages students in learning

At |I'| et ”||'|

1 21‘ | Ho‘lvuv. |d“ I“ ““ Adjust instruction to | Create opportunities for students to utilize | Implement incorrectly | Implementation was called for
'create‘ L R | ensure 100% of technology tools and creafe products to or with parts missing | but not exhibited
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Professioral Indicator Rubric: Defining Quality Teaching in Pinellas County Schools (Cont)
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Adapt or create new
strategies for unique
student needs and
situations by using
data from monitoring
| results to improve

/| student results

Assist students in
setting their own
criteria for success

i and ways to celebrate

| the success

Promde students W1th recogmtmn of the1r
current status and their knowledge gain
relative to learning/behavior goals and
student personal goals on an appropriate
scale or rubric

Monitor the extent to which students are
motivated to enhance their status

Implement incorrectly
or with parts missing

Implementatmn was called for
but not exhibited
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i Adapt or create new

strategies for unique
student needs and

| situations by using
data from monitoring

| to improve student
| results.

.| Develop and

+| iImplement a system
to routinely teach ,
monitor and review
expectations

Establish, explicitly teach and regularly
review expectations regarding rules and
procedures

Monitor the extent to which students
exhibit expected behavior

Implement incorrectly
or with parts missing

Implementation was called for
but not exhibited

2.1 Ic Ho‘v‘x‘r‘ Iﬂ' y nI

‘physmal‘l
the claséi'qo
\Iearmnc‘h i
| (Ma'nano;,:lOO

aymlt 0
mllforw\ “

v

1o
|'\ ‘w‘ “
7)‘ ! H |
|| |
!| III

'il.,

u
'|| |||l
IR

'| Adapt or create new
strategies for unique

| student needs
regarding the
physical layout of the
room by using data
from monitoring to
improve student
results.

Organize the physical layout of the
classroom to facilitate movement,
mnstructional groups, circulation, scanning
and to focus on learning.

Monitor the impact of the environment on
student learning

Intentionally post and display learning
materials directly related to the current
learning goals so students can access the
information

Implement incorrectly
or with parts missing

Implementation was called for
but not exhibited




Professional Indicztor Rubrie: Defining Quality Teaching in Pinelias County Schools (Cort)
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situations by using

immediately inside and outside of the

R e W e (el e e
SR T “w”ﬁ\ O I""‘i‘l\“‘,m;ua"u ] H‘.Huhl.r" A, |i”||||ll||||||l A I'I'|'l|| Iﬁprove‘ﬁ‘lg“t I
(21 q'}%ovﬁ@wrlﬁ'l' i: Adapt or create new | Demonstrate supervision of student Implement incorrectly | Implementation was called for
“démoﬁs’lc:i*iﬁtél Ml‘;“‘ﬁ 1“; ‘;‘*{W strategies for unique | behavior that might indicate potential or with parts missing but not exhibited
f‘wﬁhi'tnieﬂsj’l i _“‘:HA X student needs and disruptions and attends to them

.

}consequences \fo‘rJ
1 X fadher‘éhcq

student needs and
situations by using

consistently and fairly
Provide verbal and/or nonverbal
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Professional Indicator Rubric: Defining Quality Teaching in Pineilas County Schools (Cont)
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Follow the guidelines and procedures for
absences/tardies

Complete specified federal, state, district and
school professional development as required for
certification and job requirements
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APPENDIXNEH
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Performance Review-Teacher Self-Assessment
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H ow do Iinvolve and guide
all students in tracking
their own progress toward
meeting the goals?

How do I use formative
assessments to collect and
track student progress and
guide instruction?

How do I use multiple
assessments and
information to plan
instruction?

How do I utilize available
technology to collect,
analyze, and communicate
student data?

How do I maintain
accurate, complete, and
updated documentation of
student data?
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and communicate learning
goajs?

¢. How do [ effectively utilize
an instructional delivery
model?

What do I do to help
students effectively interact ‘
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What do I do {o engage
students in learning?

' . How do I use available |
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students in learning?
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procedures?

f. How do I acknowledge
acherence to ruies and
procedures?
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in Florida?

b. How do I adhere to state,
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and program guidelines
and policies?
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Howdol contribute to the
school and district?
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How do I work with
colleagues to improve
professional practice?

How do ¥ grow and develop
professionally?
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How do I advocate for
students?

©

How do I establish

processes to ensure ongoing -

parent, guardian and
stakeholder
communication?

How do I use available
technology as a tool for
communication with
students, parents,
guardians, PCSB staff and
community?
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APPENDIX I

MARZANO PILOT EVALUATION SYSTEM

Pinellas County Schools (PCS), the Pinellas Classroom Teachers’ Association (PCTA)
and Learning Sciences International (LS]) are collaborating to develop processes and
guidelines for implementing a more equitable evaluation system. The components of the
Marzano Pilot Evaluation system mirror that of the current district system outlined above,
excluding the below detailed elements.

The purpose of this pilot evaluation system is to increase student learning growth by
improving the quality of instructional, administrative, and supervisory service. The
teacher’s annual evaluation will involve components of student growth, deliberate practice,
classroom observations, and Marzano model domains two, three and four (planning,
reflecting, collegiality). A separate appraisal will be utilized for instructional personnel
with unique non-classroom job responsibilities. Pinellas County Schools has a process for
parents to give input as appropriate. This input is not calculated in the metrics described
below. Results of evaluation will be used to help revise the district improvement plan,
school improvement plan, and professional development system.

The State of Florida approved Marzano Teacher Evaluation Model, which is aligned with
the Florida Department of Education’s Florida Educator Accomplished Practices (FEAP),
will be used to document teacher growth in effective instructional practice. Compiehensive
professional development and ongoing, LSI (Learning Sciences International} support will
ensure inter-1ater-reliability through training, scoring assessments of master scored video
and observational rounds. Research regarding the effectiveness of this model is available
on the Florida Department of Education website and in the following publications:
Matzano, R.J., Brown, J.L. (2009). 4 Handbook for the Art and Science of Teaching.
Alexandria, VA: Association for Supervision and Curriculum Development.
Maizano, R.J., Frontier, T. & Livingston, D. (2011). Effective Supervision' Supporting the
Art and Science of Teaching. Alexandria, VA: Association for Supervision and Curriculum
Development.

Professional Development for Improved Instructional Practice

Teachers, school and district leadeis involved in the pilot will receive focused professional
development training with the intention of laying the foundation for effective instructional
practice and focused classroom observations, In addition to sessions on the use of effective
classtoom behaviors and instructional practices, in depth professional development will
guide stakeholders into planning units of instruction with aligned student performance
scales and assessments. Regular professional learning community meetings (PLCs),
facilitated by tiained instructional leaders will assure continued dialogue and enswe best
practices. PL.C leaders will be trained to give planning, instruction and reflection feedback,
but this feedback will not be evaluative. The goal of the comprehensive professional
development plan will be to increase teacher expertise and inciease student growth towards
the mastery of essential standards, including the Common Core and Next Generation
Sunshine State Standards (NGSS),
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Throughout the unit, teachers will use a variety of student assessments to track student
progress (i.e. traditional response, probing discussions, demonstrations and observations,
student-generated assessments). Student response systems (i.e. clickeis) will be used to
capture and track student progress as well as other means including both technologies and
fraditional methods. Results will be shared and utilized during regularly scheduled PLC
meetings. Students will also systematically track their own progress and teachers will help
them celebrate their success towards mastery of learning targets.

The following is a brief description of the professional development that is planned:

Training on Marzano Teacher Evaluation Model- teachers will be trained on the four
domains of the model including: Classroom Strategics and Behaviors; Planning and
Preparing; Reflecting on Teaching; and, Collegiality and Professionalism. Administrators
and LSI consultants will provide ongoing training and coaching sessions.

Instructional Unit Planning- teachers will be trained on how to choose common standards,
breakdown Common Core Standards into units, create learning goals and student
assessment scales, and ufilize rigorous assessments to gauge student growth.

Student Performance Scales- these learning progressions, aligned to cognitive taxonomy
levels, will assist a teacher in assessing a student’s progress towards mastery of identified
learning targets. Periodic assessments using tiered questions aligned to these scales will
assist in guiding teachers to improved daily instruction for all students {Sece Table 1 below
as example).

Frequent and Timely Feedback-teachers will be able to assess student growth daily by
means of a student response system (clickers). Feedback fiom students will be linked to
daily instructional practice and teachers will be able to adjust lessons plans as needed.

Teacher Self-Assessment and Deliberate Practice- through professional learning
community (PLC) facilitation, teachers will self-assess on the use of effective instiuctional
practices. The self-assessment will help guide further professional development and
deliberate practice.

Instructional Practice Score:

The calculation of the instructional practice score will be the same for all teachers, including
those fully teaching stated tested courses. All teachers will have a “multi-metric” evaluation.
The instructional practice score will be divided into the categories described below. Figure 4
illustrates the approximate weighting of these elements.

Deliberate Practice- which will equate to the growth on one to three obscrved clements from
a baseline generated in the early diagnostic unit and with a final observation in the latter
evaluative measurement unit.

Planning, Reflecting and Professionalism- will be derived using Domains 2, 3, and 4 of the
Marzano Teacher Evaluation Model.




Observation Scores- obscrvational data will be primarily derived by scoring Domain 1.
Scores will include data from at least two formal observations by school administrators
conducted during the first unit and the measurement unit. In addition, at least three informal
observations will be conducted by the certified observer(s) between the early unit and the
measurement unit to support growth of the teachers’ practice. The percentages indicated
below are an example and will be defined with input from all stakeholders.

Rating Guidelines

The final 1ating guidelines under the Marzano Pilot align to those listed above (Highly
Effective, Effective, Developing/Needs Improvement and Unsatisfactory).

However, rubiic scales and 1atings for instructional practice are incorporated within the
Pilot Observation and Evaluation System. These rubric scales are as follows: Innovating,
Applying, Developing, Beginning, and Not Using).

Overall ratings will be determined by school-based administration or supervisor.

Assessment and Measurement

Pinellas County Schools’ criteria for teacher effectiveness include:
1. Rigor- designed to measure a mastery of standards

2. Testable-measures are very similar if not the same across classrooms within a
district and the measures used on non-state tested subjects are as rigorous as
those in tested grades

3. Scientific principles- assessments given between two points in time to reveal

student learning growth attributed to the teacher

The Marzano Model of Formative Assessment will be used as a guide to develop a system
that focuses on setting learning goals, tracking student progress towards those goals, and
helping teachers and students identify the next steps they might take to aftain those goals.
Central to the Marzano Model is the concept of learning progressions, because they provide
the structure for identifying levels of progress toward learning goals. District curriculum
experts, with teacher input, will determine the scope and sequence of essential standards
and will identify the two overall units that will used for diagnostic and measurement
purposes in this pilot.

Figure 1 below illustrates the 2014-15 implementation timeline of the pilot evaluation.
Each measurement unit will be conducted around the same time for each course, and
focused on the same standards and using the same common assessment making them
comparable across schools.
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Figure I Pinellas County Schools- Pilot Timeline

A diagnostic unit, planned and taught during semester one will assist in establishing a
professional development plan and will model fidelity of instruction connected to weekly
measures. Student growth assessment results, teacher self-assessment, an end of unit
student swrvey, and classroom observation results will provide rich formative feedback for
the teacher. A professional growth plan will be developed from this initial data that will
guide what occurs in regular PL.C meetings, as teachers learn to see the connection between
intentional planning, intentional instruction, and intentional student outcomes. PLC leaders
will receive specialized training to facilitate this desired outcome during PL.C meetings.
Additionally, volunteer teachers will have the opportunity to have a lesson video-taped for
both self-assessment and expert analysis. The only evaluative piece of this unit is the
classroom observation score and evidences for Domains 2-4.

A latter unit, which will be planned and taught during semestet two, will be used as the
evaluative measurement unit. This unit will include pre and post-test learning gain
measures that are calculated as a value added measure. Focused professional development,
guidance in tracking student progtess, classroom observations, and collaboiative planning
is projected to result in increased student learning growth, The summative teacher
cvaluation score will be discussed in further detail below.

Summative Teacher Evaluation Score

The summative teacher evaluation score will be a combination of the student growth score
and the instructional practice score. Each score will be weighted equally (50%}) as long as
there are three or more years of data scores available for the teacher. If there are less than 3
years of data available for a teacher than the student growth score will be weighted at 40%
and the instructional practice score will be weighted at 60%. The final composite score will
combine both the student growth score and the instructional practice score. The summative
score will be converted to one of four rating labels (Highly Effective, Effective, Needs
Improvement/Developing, and Unsatisfactory). Teachers will be evaluated by their
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immediate supervisor, who must be a certified administrator. The process of amending
evaluations will be decided in collaboration with the Pinellas Classroom Teacher
Association (PCTA). Both parts of the summative evaluation are illustrated below in Figure
2 and will be discussed in finther detail next.

Student Growth Measures

For teachers who teach only state tested courses, the student growth score will be
calculated using the State VAM score, For teachers who teach non-state tested courses, the
student growth score will be created using the student growth measure from unit
assessment scores, For teachers who teach both state and Non-state tested courses a
weighting system will be used that is proportionate to the number of state and Non-state
courses the instructor teaches. For cxample, if an instructor teaches six coutses and three
of those are state tested, then the state VAM will be weighted 25% and the unit assessment
value-added score will be weighted 25%. For the unit assessment, student growth data
will be calculated utilizing a pre-test predictive score and covariants similar to the state
model.

The following is a brief description of student growth measures that will be incorporated in
the pilot. Figure 3 illustrates the approximate weighting of these elements.

> State VAM- the state VAM will be used for teachers who teach state tested
courses. For those teachers who teach a mixed course load, the state VAM will be used in
regards to the proportion of state tested courses they teach.

» Unit Common Assessment- the standards-based assessment will measure mastery
of a unit of instruction planned around essential Florida standards. The assessment will be
rigorous and it will measure growth between two points in time, The unit assessment score
will be comparable across classrooms because each measwmement unit will be taken at the
same point in time during the course.

Assessment Creation and Test Security Precautions

The district process for creating end-of-unit assessments will ensuie rigor and alignment to
the Florida DOE course descriptions, NGSS, and Florida Standards. The district is open to
State review of these items to ensure that the processes of developing assessments are
rigorous, Moreover, all those who are involved in the creation of district assessments will
sign confidentiality agreements to ensure that the assessment tests created are held to high
standards and to ensure item security.

Pinellas county protocols on testing will be put into place to ensure that unit assessments
are monitored and proctored. The piocedures put into place for testing the Stanford
Achievement Test, 10th Edition will be followed including, notifying parents of testing,
administration of unit assessments, reporting of the 1esults, and absences and invalidations.
Teachers will not be able to score their own measurement assessments. Unit assessment
tests will be scanned or scored by others to ensuie that the assessments are scored fairly.
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District created assessments will incorpotate state item bank questions as they become
available,

Data analysis of scored assessments will assess scoring trends and will flag any
itregularities to maintain test fidelity. Data will be analyzed after each unit assessment test
to ensure the normative nature of assessment scores. If necessary, a new assessment will
be created.




Domain 1: Classroom Strategies and Behaviors
Domain 1 is based on the Art and Science of Teaching Framework and identifies the 41 elements or instructional categories that happen in the classroom. The 41
instructional categories are organized into 9 Design Questions (DQ) and further grouped into 3 Lesson Segments to define the Observation and Feedback Protocol.

- . o

¢ Design Question 1 i
© ' Whatwilll do to establish and

| communicate learning goals,

track student progress, and :
I celebrate success? '
1. Prowsding Clear Learning Goals 4
! ‘ and Scales [Rubrics}

i| 2. Tracking Student Progress

| 3 Celebrating Success J
| g -

Design Questicn 6 }

What will | do to establish or I

maintain classroom rules and :

procedures?

4. Establishing Classroom Routines

5, Organizing the Physical Layout of
N the Classroom

e

o

Note. DQ refers to Design Questions in
the Marzano Art and Science of

Teaching Framework. The nine (9) DQs
organize the 41 elements in Domain 1.

The final Design Quaestion,

Design Question 10+ What will I do to
develop effective lessons organized into
a cohesive unit? is contained 1n Domain
2: Planning and Preparing.

© 2013 Robert J. Marzano.Can only be
digitized in iObservation.
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Design Question 2

What will | do to help students effectively

interact with new knowledge?

§ Identifying Critical Information

7 Organizing Students to Interact with New
Knowledge

8 Previewing New Content

9 Chunking Content into “Digestible Bites”

10 Processing of New Information

11 Elaborating on New Information

12 Recording and Representing Knowledge

Reflecting on Learning
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f’{Design Question 3

What will | do to help students practice and
deepen their understanding of new
knowledge?

14 Review:ng Content

et 15 Crganizing Students to Practice and Deepen
] Knowledge

16. Using Homework

17 Exarmining Similarities and Differences

18 Examining Errors in Reasoning

d 19 Practicing Skills, Strategres, and Pracesses

R\ZO. Revising Knowledge
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Design Question 4

What will | do to help students generate and

test hypotheses about new knowledge?

21 Organizing Students for Cognitvely Complex
Tasks

22 Engaging Students in Cognitively Cormnplex Tasks
Involving Hypothesis Generation and Testing

V\LZB Providing Resources and Guidance
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Design Question 5

What will | do to engage students?

24. Noticing When Students are Not Engaged
25. Using Acadermic Games

26. Managing Response Rates

27. Using Physical Movement

28. Maintainmg a Lively Pace

29. Demenstrating Intensity and Enthusiasm

30. Using Friendly Controversy

31. Prowiding Opportunities for Students to Talk about Themselves

\\32. Presenting Unusual or Intriguing Information

F'rDesign Question 7

What will | do to recognize and acknowledge adherence and
lack of adherence to classroom rules and procedures?

33 Demonstrating “Withitness”

34 Applying Consequences for Lack of Adherence te Rules and
Procedures
\35 Acknowledging Adherence to Rules and Procedures

/
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Design Question 8
What will 1 do to establish and maintain effective
relationships with students?

38 Understanding Students” Interests and Background
37 Using Verbal and Nonverbal Behaviors that Indicate Affection for
Students

38. Displaying Chiectrvity and Control
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Design Question 9
What will 1 do to communicate high expectations for all
students?

39 Demonstrating Value and Respect for Low Expectancy Students
40 Asking Questions of Low Expectancy Students

W 41 Probing Incorrect Answers with Low Expectancy Students
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